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ENTREPRENEURSHIP IN THE CONTEXT OF THE STUDENT'S CAREER

Justyna Jaskolska
The Angelus Silesius University of Applied Sciences in Watbrzych, Poland

Introduction

Globalization, the development of knowledge based economy, the dynamic social and
economic changes have forced modifications in higher education area towards new forms of
cooperation between economy and science.

The creation of new businesses is the key element in the dynamism of modern economies.
The existing model of university has been expanded to prepare for entrepreneurship, understood as
the formation of active behaviors to maintain independent operation of the market.

Opening for business and triggering the entrepreneurial potential of its own students are also
new way of higher education’s development.

The objective of this paper is to discuss the role of the Career Service in promoting
entrepreneurial behavior and preparing students for building their professional career. The
following
hypothesis was formulated: Career Service fulfills an important role in the development of
entrepreneurship (understood as entrepreneurial attitudes) among students.

Entrepreneurship

The concept of entrepreneurship has a wide range of meanings. The word entrepreneur comes
from the French word, entreprendre, which means “to undertake”. In the business context, it means
to start a business.

In the thirties of the last century, Austrian economist Joseph Alois Schumpeter identified
entrepreneurship as one of the most important factors of economic growth and development.
(Schumpeter, 1939).

Entrepreneurship as a “mechanism” helps to “convert economic knowledge into economic
growth” (Carlsson, 2009).

Extensive support for entrepreneurship and innovation by the European Union is expected to
contribute to the competitiveness and innovation of enterprises. Recommended by the European
Commission “fostering of entrepreneurial mindsets” at all levels of educational systems becomes
crucial and is a response to the need for building European society based on knowledge (Resolution
221, 2006).

Entrepreneurial activity is supposed to be one of the crucial factors stimulating economic
growth, competitiveness and new jobs creation (European Commission 2012; Sautet, 2013, p. 389).

The situation in Poland regarding the promotion of entrepreneurship among students and
graduates is getting better, but there is still a lot of work to do (Pietrzykowski, 2011).

A significant role in developing the entrepreneurial mindset through training and consultancy
is assigned to, for example, Polish Agency for Enterprise Development, regional development
agencies, labor offices and Academic Entrepreneurship Incubators. These institutions not only
implement programs aimed at counselling, promotion and development of enterprises but also
stimulate technology transfer. Career Services at Polish universities cooperate with these
aforementioned agencies and organizations. This partnership leads to the formation of attitudes,
skills and entrepreneurial culture among students.

Academic Career Services

The first career services in Poland, which were established in the 90s of the twentieth century
(e.g., at the Nicolaus Copernicus University in Torun, 1993), tried to imitate British models.

Currently, at 442 Polish universities there are around 346 academic career services (Academic
Career in Poland, current activities and opportunities for development, 2014).
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According to the Act on Employment Promotion and Labor Market Institutions (2004),
academic career service is an operating unit for professional activation of students and graduates of
higher education, conducted by a university or student organization.

Basic tasks of academic career centers will be presented on the example of The Angelus
Silesius University of Applied Sciences in Walbrzych (acronym: PWSZ). Career Service at PWSZ
is a department, responsible for collecting, analyzing and presenting information, which is related to
student career development. In reality it offers a wide variety of information and advisory services
such as:

 providing information about the job market and about opportunities to improve work

qualifications;

* running a database with job offers and training courses (students/graduates registered in the

section database receive information at their own e-mail addresses);

« preparing individual advisory consultations;

« helping to plan individual career paths;

 helping with the preparation of application documents and the preparation for job

interviews;

« organizing workshops and training courses on how to find a job (in the country and

abroad) and organizing own business;

 organizing employers’ presentations at PWSZ;

- taking part in investigating the career paths of PWSZ graduates.

Cooperation between study institutions and business organizations

A manager of career service is responsible for initiating collaboration between university and
business environment and for creating a wide network of external contacts with different
organizations, agencies or other business support institutions.

In the Lower Silesian Region there are four Centres of Information and Career Planning in
Legnica, Jelenia Géra, Walbrzych and Wroclaw. These are specialized cells of the Lower Silesian
Regional Labour Office staff, providing guidance services. Information Centres and Career
Planning carry out their tasks under the Act of 20 April 2004 about the promotion of employment
and labor market institutions (Journal of Laws of 2013., ltem. 674, as amended).

Their career counselors help:

« determine the professional skills through tests and during interviews,

« make the balance of skills and qualifications,

« find information about the paths of education and training,

« explore methods for effective job search,

« get information about job opportunities at home and abroad,

« learn about other institutions and organizations to support activities related to finding a job

or starting a company,

« create an individual professional development plan,

« learn how to cope with difficult work situations.

In collaboration with professional counselors and psychologists from the Centres of
Information and Career Planning mentioned earlier, university can offer their students: individual
counseling, group advice, activation sessions, professional information, distance guidance.

Through joint initiatives, those institutions focus also on entrepreneurial abilities of students,
such as self-confidence, independence, risk-taking ability, competence in skills, coordination
ability, problem-solving ability, budgeting ability, etc.

Career service at PWSZ appreciates cooperation with The Lower Silesian Regional
Development Agency (DARR). The mission of DARR is to provide support for the development of
private business enterprises and for the adaptation of structures within the business environment
towards working in conjunction with the European Union. The objective of their efforts is to



increase the competitiveness of business enterprises and to adjust their offers to meet the
requirements of the European market.

Collaboration with the Lower Silesian Regional Development Agency is a way to creation of
unique links between the academic sphere and business practice.

The Business Incubator of ‘T-Park’, the Lower Silesian Technology Park, was established in
consideration of young technological companies with a large innovation potential. It is a place
which creates the economic support of knowledge by strengthening the chances of young business
enterprises to survive until they attain a mature economic status. The ‘T-Park’ incubator offers
assistance in the launch and running of companies, in training and advisory services. It also
supports the cooperation between small- and medium-sized businesses and academic institutions, as
well as facilitates access to financial resources and the international market.

The Sudeten Employers Association (SEA) joins the leading representatives of the employers
and entrepreneurs from the Lower Silesian voivodship. Protection and representation of the
members’ interests in relation to labor unions, authorities, state and local governments have been
chosen by the SEA as a primary objective.

The SEA prepares and implements projects, which aim to reduce unemployment. It
cooperates with institutions working to provide regional entrepreneurs with beneficial conditions
for competition on the European market and assists in preparing businesses for use of structural
funds.

Joint events

In cooperation with these institutions, Career Service at PWSZ organizes different meetings,
seminars, workshops, events for students, for example:

« career, practical training and job fairs,

* “Young Enterprise Day”,

» “Global Entrepreneurship Week”,

« study visits to selected companies,

« strategic and business games,

 workshops how to start running own businesses,

« lectures, discussions with local entrepreneurs (examples of own business experience), etc.

These initiatives are an opportunity of different, more practical education - education in
various areas of economic and business activities.

Research, findings

To meet the main objective of the study, the data analysis was based on a research
questionnaire. The survey was carried out by the author among the graduates (n=30) of the Angelus
Silesius University of Applied Sciences in Walbrzych/Poland in the academic year 2014/2015 (one
year after their graduation). The questionnaire was based on the 5-point Likert scale. The graduates
were asked to evaluate the impact of different actions of the Career Service on their entrepreneurial
abilities.

The results of the survey show that most of graduates agree or rather agree with the statement
that participation in activities offered by Career Service contributed to entrepreneurial competences
development. Many graduates were encouraged to start their own business — these were opinions
frequently expressed by graduates from the fields of study with the practical educational profile
(70% of the total number of responses).

After the analysis of the results, the hypothesis of the present study was confirmed. The offer
of Career Service seems to play an important role in the development of entrepreneurship among
students and graduates of the Angelus Silesius University of Applied Sciences in Walbrzych.

The evaluation presented in this article can be treated as a kind of pilot study, which in the
future could be developed by investigating a larger sample of students or graduates.



Future survey could explore more deeply the entrepreneurial competences to improve the
employability of students and to help them implement well-informed choices about their careers.

Conclusion

Presented forms of cooperation between higher education institution and mentioned agencies
are very useful. Common activities help students to turn ideas into action and develop their own
projects. Career Service helps to promote entrepreneurship among young people, identify
entrepreneurs during educational career. It is, therefore, business support center which helps to
solve problems of unemployment and which prepares young people to enter the labor market or to
initiate and run their own businesses.

To conclude, it seems that developing entrepreneurial behavior among academic community
at universities becomes the determinant of labor market success, especially in the context of the
rising levels of youth unemployment rate in the European Union.

Summary

Extensive support for entrepreneurship and innovation by the European Union is expected to contribute to the
competitiveness and innovation of enterprises. Recommended by the European Commission “fostering of
entrepreneurial mindsets” at all levels of educational systems becomes crucial and is a response to the need for building
European society based on knowledge. A significant role in developing the entrepreneurial mindset through training and
consultancy is assigned to, for example: Polish Agency for Enterprise Development, regional development agencies,
labor offices and Academic Entrepreneurship Incubators. These institutions implement programs aimed at counselling,
promotion and development of enterprises as well as they stimulate technology transfer. Career Services at Polish
universities cooperate with these aforementioned agencies. This partnership leads to the formation of attitudes, skills
and entrepreneurial culture among students. Career Services are therefore business support centers which help to solve
problems of unemployment and which prepare young people for entering the labor market or initiating and running their
own businesses.

This article explores the key role of Careers Service in the process of creating student's professional career
opportunities and developing of entrepreneurial behavior. The author has attempted to review concisely the arguments
in favour of promoting entrepreneurship among academic community in relation to the collaboration between Career
Services at Polish universities and organizations mentioned below.



THE IMPORTANCE OF CHARACTER EDUCATION

Charles Landreth
Character International Incorporated, USA

Abstract. This presentation will examine the role and importance of character training and development in education. It will also
examine how teacher and student education in general can benefit from character education. It will show that character development
is largely not supported in an explicit way during the training that pedagogical students receive throughout their university education
process. The reasons for training teachers in character education will be examined, and some basic ways to incorporate this training
into current education degree programs will be highlighted. Finally, a short professional development program created by the author,
that is aimed to provide basic teacher training on how to teach character values to university students, will be examined.

Key words: character, values, morals, vision, training, professional development, seminar.

Introduction

We live in rapidly changing times. Moral values are not what they once were and seemingly
are in rapid decline. When moral values decline anti-social values increase and society reaps the
consequences via all sorts of crime, hostility, and indifference to the safety and wellbeing of others.
As a result, thoughtful leaders and educators in the global community of nations are now concerned
about the lack of character development during children's formative years. There is general
agreement among scholars that good character traits are not innate and must be acquired through
teaching and practice. Ideally, character training is done in the home environment and reinforced in
our schools. However, due to societal changes around the world and the steady decline in basic
morality, many children today are not receiving adequate moral training and guidance at home.
Consequently, it is becoming increasingly necessary for educators to respond to this challenge. This
means that educators can no longer be moral bystanders. If our future world is to be one of peace
and prosperity, teachers must be equipped to teach and model good character.

In America, character education is an increasingly popular topic in the fields of psychology
and education. Media reports of increased violent juvenile crime, teen pregnancy, drug use,
bullying, and suicide have caused many to declare a moral crisis in the United States. There is a
growing trend towards linking the solutions to these mounting moral and social problems to the
teaching of moral and social values in public schools. As a result, school districts all across America
have begun to require character training in the classroom. Teachers are being trained to model and
teach moral values to their students. It is hoped that this training will help students learn and then
put these values into practice in their daily lives.

Eastern europe

Trends in education are changing in Eastern Europe. The aim of this conference
is: Encouraging the academic community, representatives of business and members of society to
share their theoretical knowledge and practical experience, participate in discussions and
strengthen scientific, economic and social integration in the global area. One of the topics of this
conference is: “Higher education and future society.”

In this part of the world pedagogical universities and colleges are primarily responsible for
educating future teachers. This means that the leaders of these institutions are responsible and
accountable for training teacher students in the ways of becoming a skilled professional teacher.
The range of skills teachers acquire in order to carry out their teaching position depends in large
part on the extensiveness and quality of training they received while completing their education
degree in the college or university. This being the case, it seems clear that responsible education
leaders will want to have a positive impact on society by insuring that future teachers receive
explicit training in the methodology and techniques of teaching and modeling good character traits
to students.

Fortunately, systematic research and scholarship on moral development has been going on for
many decades which includes most of the last century and now continues into the twenty-first
century. Consequently, educators wishing to address issues of moral development and education
may make use of what has been learned through that work. The research and writings of Jean
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Piaget, Lawrence Kohlberg, Elliot Turiel, and Thomas Likona can be very helpful to those who
wish to learn more about moral development in children.

Two great goals of education

Moral education is not a new idea. It is, in fact, as old as education itself. Historically, the
purpose of education has been to train and to help students become "smart" and to help them
become "good." “Good” can be defined in terms of moral values that have objective worth — values
that affirm our human dignity and promote the good of the individual and society.” (Likona)
Experience has shown that being smart and being good are not the same. Almost daily we read or
hear about some highly intelligent person; perhaps a world leader or a captain of industry or
finance, who has been exposed as engaging in some type of gross dishonesty, deceitfulness, or
treachery.

Coming to understand the fact that being well educated and being good are not the same is
causing wise societies to make character education a deliberate aim of schooling. They are
educating for character as well as intellect, decency as well as literacy, and virtue as well as
knowledge.

Why train teachers in character education?

U.S. President Theodore Roosevelt rightly said, “To educate a person in mind and not in
morals is to educate a menace to society.” This thought helps us to understand why teachers need
to be trained in the methodology of teaching good character traits and values to children. We must
understand that teachers literally hold the future of our world in their hands. If we want a better
world in which to live it means that we must have better people. If we want to have better people
then they must have better moral education. This, then, logically leads us to understand that we
must have teachers who are better trained to model, teach, and guide students in good moral and
ethical values.

It is important to note that over the years character education has had its challenges. There are
some educators who still want to rely on a failed approach which emerged in the 1960’s — an
experiment in having children construct their own morality. The experiment goes by different
names: “values clarification,” “moral reasoning,” “critical thinking,” and “life skills.” But no matter
what the label, the assumption is the same — adults don’t have the right to tell children what is right
and wrong. They must be left to figure it out for themselves. This is essentially the basis of the
book, “Why Johnny Can’t Tell Right from Wrong” (Kilpatrick, 1992). It is because we’re not
teaching Johnny the difference between right and wrong. We don't use these approaches in other
areas of education. For example, we don't allow children to decide for themselves whether they will
or will not attend school. And we do not allow them to decide if they will or will not do their
homework or take tests. If we did so, the results would be that little, if any, learning would take
place and society would ultimately suffer the consequences in ways too numerous to mention. In
like manner, if we allow children to decide their own morality without instruction, guidance, or
modeling the result will be catastrophic. There will be an increasing decline in moral and ethical
values and an increase in crime and anti-social behavior throughout the global community.

Why, then, do some educators and teacher’s want to avoid character education? Two reasons
come to mind: First, it is simply easier. No real effort is required on the part of administrators or
teachers. It's not my problem... my job is to teach mathematics.... Secondly, and perhaps the main
reason, is that most educators are simply not equipped to teach anything else. They are not trained
or given curriculum materials to teach universally accepted character values. They have had many
courses in education, history, geography, mathematics, language, and science but relatively few, if
any, in basic character development. Typically, teacher’s love their students, and want them to grow
up to enjoy happy and prosperous lives. Yet, fail to sincerely grasp the fact that as teachers they are
primarily training children to become responsible and moral adults.



Random surveys taken by this author and his close associates indicate that many teachers feel
that they lack effective strategies and resources for teaching students to explore moral and ethical
values. A lot of proficient teachers indicated that they were interested in exploring topics issues in
the classroom and wanted access to more resources and professional development in ethics and
values teaching. The majority indicated that while they are willing to teach moral and ethical
values, they lacked the perceived confidence and the ability to do so.

The most disturbing answer coming from our discussions and surveys with teachers was their
over-riding response that they just didn’t have the time to take on the task of teaching character
values in the classroom. They felt great pressure to complete the required academic courses. Many
thought that they might be reprimanded if they used valuable time teaching something that was not
in their assigned “official” curriculum. This information tells us that education leaders are so
focused on academics that they often assign very little value to important life skills training in the
overall scheme of the education process. This takes us back to President Roosevelt’s statement at
the beginning - if we only educate people academically the result will be a society of people who
are smart but have little regard for their personal behavior, their country, its laws, or for their
neighbor’s feelings or property.

How teachers and students benefit from character education

Not a great deal of controlled research has been done in this field but experience and
observation shows that character education improves classroom behavior, student interaction, and
teacher student relations. It also carries over to the home and family. When a classroom is orderly
and students are respectful and responsible the classroom environment is better and students are
able to have a more positive learning experience.

When schools are involved in teaching good character traits, class-room management often
improves dramatically. It helps to build community, and teachers can help students to learn about
themselves, and help them determine what kind of person they want to be. Then there are fewer
class management problems, and the curriculum can be taught more effectively.

Here are some basic ways that character skills are reinforced. For example, whenever the
teacher or the students are reading about characters in books, people in social studies, events that
have taken place, or current events. The teacher can ask, "Do you think they were missing a
character trait?" or "What life skill do you think they used?" You can talk about when gasoline or
food prices are raised. You can ask: "How does this affect people, and what life skills do you need
when things get more expensive?" Character training can be applied to everything.

In order to get an essential character lesson to “sink in” teachers can use the student’s real-life
experiences. Start with what's most important to them. Very often, that's recess or a fun time that
they enjoy. A teacher can start on the very first day of school, right after recess, come in and we
have a class “Circle Time” and talk about what went well at recess and what went wrong.

Making character skills relevant to the student’s schoolwork begins with recess and improves
as the kid’s practice modeling or building on their new character skills. As time moves along
character training is done during the course of real events (in real time). Eventually it spreads into
the rest of the school and then the entire school environment improves. In time a home connection
is made and then the program has gone full circle. Suddenly everyone begins to realize that there is
behavior improvement everywhere.

It can be a challenge to facilitate children’s positive character at home, especially if the skills
are not reinforced there. One way is to talk about a particular character trait and then ask, “Is this a
good character trait for home?” Teachers modeling and talking about good character traits is
extremely important and has a tremendous influence in the lives of students.

This takes us back to the question often asked by teachers, “How do I find the time to do this
while trying to cover all the academic content?” One way is during “Circle Time.” The teacher and
the kids can wait until this time to talk about something that is important, and in the long run it
saves time. Students want to do the talking, they want to share, and they want to analyze the
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character traits and life skills involved. Once you get them talking about a character trait it's very
much in their hands and it is wonderful to see them solve problems and come up with the right
solutions. Here is the bottom line: if children believe in themselves and set goals and boundaries for
themselves, you've cut way down on classroom behavior problems and the result is that you in fact,
actually, have more time to teach academics rather than less.

A vision for teaching character

The shaping of one’s character begins in infancy and occurs gradually over many years of
training and practice. Such internationally accepted values as honesty, trustworthiness, respect,
responsibility, caring, courage, and fairness are formed during early childhood as the parents
nurture and guide the child. When the child enters school, the training extends to the teacher who
cooperates in his or her character formation.

In order to effectively develop and support students, teachers and future teachers must be
trained explicitly in the areas of character development and values education. In addition, there
must be some requirement for teachers to teach character values in schools. Since parents expect
schools to develop their child’s character, and teachers identify this area as a major component of
why they chose the teaching profession, it seems negligent that universities are not training their
graduates in these subjects.

Our first task then is to train teachers in these core values so that they can become the models
of good character. In schools, teachers use methods appropriate to their student’s age to instill these
values. The training occurs every day as the children interact in the classroom (and in the home)
discovering what is acceptable and what is not acceptable, true and not true and, right and wrong. It
is essential that teachers “live the values” they want to develop in their students. Through literature,
scenarios, games and activities, students are given examples of what it means to have good
character.

As children grow, they test the system of values. It is imperative that they continue moral
training under the guidance of their parents and teachers throughout their dependent years. There is
no point at which we arrive at the end of our training because, even as adults, we are vulnerable
toward making wrong or harmful choices. We must constantly evaluate ourselves.

Involving the parents can make a tremendous impact. When classroom teachers meet with the
parents of their students they explain that they are teaching a character values and ethics curriculum
and ask that they follow up with family based activities. A character education guide can be
prepared and sent home to parents to ask for their support and invites their participation in
developing their child’s character. These suggestions for teaching values not only accomplish
character training but also builds a relationship between parents and children to help them through
the "tensions™ of parenting.

A further extension of character training can be to invite local businesses and city services to
support good character by displaying character values on posters in store fronts, on bulletin boards,
and websites. They too, will become a part of the team by putting into practice the values of
honesty, trustworthiness, respect, responsibility, caring, courage, and fairness. In this way, the
whole community takes on the responsibility of guiding its young people. And what is the benefit?
For businesses, institutions, and governments the benefit is to have employees with integrity and
vision. This is a new generation of people who are led by their own character values.

Professional development

It is fundamentally important that future teachers be skilled in the areas of values education in
order to effectively teach moral principles to their students. Of course, teachers who are currently in
the field also need exposure to values education training.

In 1999, my wife and | created and implemented an education program focused on teaching
character traits and values to pedagogical students as well as proficient teachers. We call this
program Character for Kids. ® It is an initiative to promote character education among youth and
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young adults in the global community with special emphasis in Russia and Eastern Europe.
American teachers are trained to travel and teach Character For Kids® seminars to teachers and
university students who are training to be teachers. Through a series of seminars future and
proficient teachers learn the developmental process of acquiring moral values and how to instill
these traits in children. There is particular emphasis on the teacher being a model of character.

Our goal is to train children in good character and ethical values. This is accomplished by
training teachers in the methodologies of teaching good character traits to children. If our world is
to be a better place in which to live then we must educate our children in good moral and ethical
values.

Since its beginning dozens of free seminars have been conducted in Vilnius and Klaipeda,
Lithuania, Tallinn and Tartu, Estonia, Kiev, Donetsk, Kiev, and Ivano-Frankivsk, Ukraine, Barnaul,
Russia, Volgograd, Russia, Volzhsky, Russia, Szeged, Hungary, Kiev, Ukraine, and in the United
States. We are pleased with the acceptance and expansion of the Character for Kids® teacher
training program. Continued growth and development are envisioned as the news about this project
spreads to other countries and cities. The content of the program includes helping future teachers to
analyze their current beliefs and their personal character traits. This includes the awareness of their
own emotions and personal feelings about moral and ethical values.

Conclusion

Over a period of years this author has asked literally hundreds of university students their
reasons for wishing to enter the teaching profession. Overwhelmingly, students mentioned their
desire to make a difference in the lives of students and to help their students to grow into caring,
responsible, and trustworthy adults. In view of this, it seems logical that these young teachers
should receive specific instruction and training in order to achieve their stated goals.

We must remember that a teacher cannot teach skills and concepts which they have not
learned. A teacher may have very high moral and ethical values but not be prepared to teach them to
his or her students. These skills must first be taught and learned before they can be passed along to
the students who urgently need them.

If future teachers and current teachers are not given the necessary training to learn and
develop the needed skills then they cannot hope to achieve a meaningful difference in the lives and
character of their students. A teacher may have a sincere desire to help children improve their
character but without the necessary skills and teaching materials the task can be daunting and
unachievable. In view of this the solution seems clear that an education degree in any university
would explicitly include opportunities for future teachers to explore their own values and provide
them with useful training that will equip them to transform the lives of their students. And in doing
so; make our world a better place to live.

References

1. Bennett, William J. The Book of Virtues: A Treasury of Great Moral Stories. New York, NY: Simon and Schuster,
1993.

Character Counts! Marina del Rey, California: Josephson Institute of Ethics.

Character First! Education. Oklahoma City, OK, 1997.

Cloud, Henry and John Townsend. Boundaries With Kids. Grand Rapids, Michigan: Zondervan Publishers, 1998.
Covey, Stephen R. The 7 Habits of Highly Effective Families. New York, NY: Golden Books, 1997.

Eyre, Linda and Richard. Teaching Your Children Values. New York, NY: Simon and Schuster, 1993.

Goleman, Daniel. Emotional Intelligence. New York, NY: Bantam Books, 1995.

Heartwood Ethics Curriculum for Children. Pittsburgh, PA: The Heartwood Institute.

Kidder, Rushworth M. How Good People Make Tough Choices: Resolving the Dilemmas of Ethical Living. New
York, NY: Simon and Schuster, 1996.

. Kohlberg, Lawrence. Essays on Moral Development: The Philosophy of Moral Development (Volume I). San
Francisco: Harper and ow, 1981.

. Landreth, Lynda, Character for Kids, Vienna, Austria: Logos Press, 1998
. Landreth, Lynda, Up Right Character for Kids, Dallas, TX: Privately Published, 2012

LCooNOTAWN

[EY
o

=
N =

[EY
N



13.
14.

15.
16.
17.
18.
19.

Likona, Thomas. Educating for Character: How Our Schools Can Teach Respect and Responsibility. New York,
NY: Bantam Books, 1991.

Montessori, Maria. The Absorbent Mind. (Translated from the Italian by Claude A. Claremont). New York, NY:

Holt, Rinehart and Winston, 1967.

Piaget, Jean. The Moral Judgment of the Child. New York, NY: The Free Press, 1965.

Soholt, Polli. Point of Interest. Campbell, CA

Tolstoy, Leo. A Calendar of Wisdom. New York, NY: Scribner, 1997.

Tolstoy, Leo. Confession. (Translated by David Patterson).New York, NY: W.W. Norton & Company, 1983.
Weston, Denise Chapman and Mark S. Weston. Playwise: New York, NY: Penguin Putnam Inc., 1996.

13



SPORTINES REKREACIJOS, KAIP SUDETINGO SOCIALINIO
REISKINIO, PAGRINDINIAI SUVOKIMO ASPEKTAI

Rimantas Mikalauskas, socialiniy moksly daktaras (vadyba), docentas
Lietuvos sporto universitetas
Biruté Petraitiené
Daiva Palubinskaité
Klaipédos valstybiné kolegija

Anotacija. Laisvalaikio ir sporto industrija keiGiasi greité¢janéiu ritmu. Sportines rekreacijos supratimas yra labai

i tuos kurie jau turi bazines sportinés rekreacijos Zinias ir galéty Sias Zinias panaudoti laisvalaikio ir sporto kontekste.
Yra zinoma, kad rekreacija turi keleta reikSmiy: atsigavimas, poilsis, stiprinimas, atsipalaidavimas ir kt. Istorinéje
raidoje susiformaves terminas vienaip ar kitaip siejamas su zmogaus sveikata, taCiau svarbu pazyméti tai, kad
supratimas apie sveikata neapsiriboja tik Zmogaus organizmo biisenos apibiidinimu. | tai zitrima daug placiau, ir Sis
pozitiris susideda i§ socialiniy, psichologiniy bei biologiniy aspekty. Priimta iSskirti $iuos rekreacijos bruozus:
socialinius, psichologinius, klimatinius, geografinius ir kt. Savokos ,,sportiné rekreacija“ vartojimas biitinas tada, kai
norima analizuoti atitinkama, Siuo atveju, sportinés rekreacijos elementa, kurio apibidinimui ir vartojama $i sgvoka.
Raktiniai ZodZiai: sportiné rekreacija, sportinés rekreacijos poZymiai, funkcijos, aspektai, reikmés.

Ivadas

Temos aktualumas. Rekreacija bendrgja prasme tampa viena i§ esminiy socialiniy ir
ekonominiy veiksniy visuomené¢je. Rekreacinés veiklos organizavimas yra sudétingas procesas, nes
kiekvienoje rekreacinéje sistemoje veikia jvairiis veiksniai: vartotojy grupés, gamtinés aplinkos
kompleksai, technin¢ infrastruktiira, aptarnavimo ir gamybinés sritys, darbo iStekliai. Kita vertus,
svarbiu tampa gamtinio krastovaizdzio kompleksy pastovumas rekreacinéje apkrovoje, nes
analizuojami tokie svarbis teritoriniy ir gamtiniy kompleksy poZymiai, kaip jy rekreacinis
komfortas ir apimtis, atsizvelgiant | rekreacinés veiklos socialinius ir ekonominius normatyvus.
Todé¢l Siandien vis labiau ryskeéja rekreacijos, kaip mokslo, problema, kadangi rekreaciné veikla yra
glaudziai susijusi su tam tikra socialine ir kultirine aplinka. Dabartiniu metu, ir Lietuvoje, vyksta
Sios ukio Sakos formavimosi procesas, kuris pagristas tam tikry iStekliy visuma, turi savo
specialistus, rySius su kitomis @ikio Sakomis, ir ateityje yra orientuotas ] juntama socialinj ir
ekonominj efekta (Mull, Bayless, Ross, Jamieson, 1997; Dudenhoeffer,1990; Mallen & Adams,
2008; Torkildsen, 2000; Vitkiené, 2002; XKonmak, KBapransaos, 2002).

Yra Zinoma, kad rekreacija turi keleta reikSmiy: atsigavimas, poilsis, stiprinimas,
atsipalaidavimas ir kt. Istorinéje raidoje susiformaves terminas vienaip ar kitaip siejamas su
Zzmogaus sveikata, taCiau svarbu pazyméti tai, kad supratimas apie sveikata neapsiriboja tik
zmogaus organizmo biisenos apibiidinimu. | tai zilirima daug placiau, ir Sis pozilris susideda i$
socialiniy, psichologiniy bei biologiniy aspekty. Priimta iSskirti Siuos rekreacijos bruoZus:
socialinius, psichologinius, klimatinius, geografinius ir kt.

Savokos ,,sportiné rekreacija“ vartojimas biitinas tada, kai norima analizuoti atitinkama, Siuo
atveju, sportinés rekreacijos elementa, kurio apibtidinimui ir vartojama §i sgvoka.

Tyrimo moksliné problema sicjama su bitinybe aiSkiai suvokti sportinés rekreacijos, kaip
sudétingo socialinio reiSkinio, reikSme. Kyla esminé rekreacijos, kaip mokslo problema, kadangi
rekreacine veikla yra glaudZiai susijusi su tam tikra socialine ir kultlirine aplinka. O tai santykiy ir
reiSkiniy visuma, kuri atsiranda procese, kai iSnaudojamas laisvalaikis, skirtas sveikatos stiprinimui,
pazinimui, Zmoniy sportinei ir kultlirinei veiklai vystyti specializuotose statiniuose ir teritorijose.
Siekiant atskleisti sportinés rekreacijos socialing esme, mokslo tiriamieji darbai Sia temapadés
tvirtus pagrindus ne tik tolimesniy Ziniy, apie sportinés rekreacijos fenomena, vystymuisi, bet ir
sudarys prielaidas tokio fenomeno teorijos papildymui.

Straipsnio tikslas — apibiidinti sportinés rekreacijos, kaip sudétingo socialinio reiskinio,
esminius teorinius aspektus.
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UZdaviniai:
1. Aptarti sportinés rekreacinés veiklos esminius pozymius ir jos formas.
2. Nustatyti sportinés rekreacijos visuomenines funkcijas.
3. Atskleisti sportinés rekreacinés veiklos reikSme.
Tyrimo metodai:
1. Mokslinés literatiiros analizé
2. Aprasomoji analizé
3. Sisteminé analizé

1. Sportinés rekreacinés veiklos esminiai poZymiai ir jos formos

Sportiné rekreacija gali bati suvokiama ir apibréziama kaip zmogaus ir aplinkos saveikos
kintamas vyksmas, §io vyksmo rezultatai ir pasekmés, nes jo metu rekreacijos aplinka daro jtaka
7mogui, atkurdama jo jégas, energija, malonius pojacius, i§gyvenimus. Zmogus taip pat daro jtaka
aplinkai, ja tausodamas ar darydamas jai (gamtinei aplinkai, paproCiams) zala, to kartais net
nesuvokdamas.

Sportinés rekreacijos vystymosi pagrindine salyga laikoma jos potencialo raiSka, kuri gali buti
vertinama jvairu lygiu: pasaulio, Salies, regiono, rajono ir t.t. Toks potencialas suprantamas kaip
kultiiriniy, istoriniy, socialiniy ir ekonominiy priemoniy visuma, skirtas sportinés rekreacijos veiklai
tam tikroje vietoje organizuoti. Paties potencialo suvokimas daznai tapatinamas su sportinés
rekreacijos vystymosi veiksniais ir saglygomis. Svarbiausia sudétiné sportinés rekreacijos potencialo
dalis — rekreaciniai istekliai, kurie suvokiami kaip tam tikros aplinkos ir antropogeninés veiklos
objekty komponentai, kurie, déka tokiy savybiy kaip unikalumas, vertingumas, originalumas,
estetinis patrauklumas, gydomasis ar sveikatos stiprinimas, gali biiti panaudoti tinkamai organizuoti
jvairias sportinés rekreacijos uzsiémimy formas ir jy tipus (Wolsey and Abrams, 2001; Vitkiene,
2002; Xonnak, Kapransnos, 2002).

Todé¢l sportiné rekreacija — tai veikla, nukreipta i savaiminj iSplésta Zmogaus asmeniniy jégy
atstatymag per santykinai jvairiapus¢ jo elgseng, akcentuojant viso proceso vertinguma. Ji
suprantama kaip jvairiapusé judamoji veikla, nukreipta j fiziniy galiy, kurios buvo prarastos
profesinéje veikloje, atstatymg. Atsizvelgiant | tai, iSskiriami Sie sportinés rekreacijos turinio
poZymiai: pasizymi judamgja veikla; pagrindinémis tokios veiklos priemonémis yra fiziniai
pratimai; vykdoma laisvalaikiu arba specialiai numatytu laiku; jtraukiami kultiiriniai ir vertybiniai
tokios veiklos aspektai; susideda iS intelektiniy, emociniy ir fiziniy komponenty; vykdoma
laisvanoriSkai ir savarankiSkai; daro teigiama jtaka Zmogaus organizmui; susideda i§ lavinimo ir
aukléjimo komponenty; pasizymi iSskirtinai pramoginiu (hedonistiniu) charakteriu; turi rekreaciniy
paslaugy bruozy; vykdoma iSskirtinai gamtinése salygose; turi atitinkamg moksling ir metoding
baze (Ladkin, 1999b; Mallen & Adams, 2008; Mull, Bayless & Jamieson, 2005; Wolsey and
Abrams, 2001; Beinpun, Jxymaes, 1989; XKonnak, KBapransraos, 2002).

Savaime suprantama, kad tai ne visai pilnas sportinés rekreacijos pozymiy i§vardinimas. Cia,
galima teigti, akcentuotini skirtingi sportinés rekreacijos bruozai, veiklos lygiai, biidai ir formos ir
Jy tipai.

Pripazjstant tokj sportinés rekreacijos jvairumg, biitina akcentuoti ir jos egzistuojancias
skirtingas formas, pavyzdziui, rekreaciné kiino kultura, rekreatyviné kiino kultlira, turizmo
rekreacija, sveikatingumo kiino kultira, gamybiné rekreacija ir kt. } Skirtingy formy pagrinda
sudaro skirtingi pozymiai, kur apibrézimy pagalba akcentuojama jy reikSmé, o kai kur tai
suprantama kaip sinonimai (Mull, Bayless, Ross, Jamieson, 1997; Outhart, Taylor, Barker &
Procter, 2000; Torkildsen, 2000).

Toks bandymas analitiniu biidu sukurti sportinés rekreacijos teorijg yra jmanomas, taciau jis
negali atsakyti j klausimg: ar visi iSvardinti poZymiai, biidai ir formos yra iSsamiis? Jei ne, paprastai
tai jneSa tam tikrg sumaistj ir trukdo suvokti sporting rekreacija, kaip sisteminj reiskinj.

Pavyzdziui, Beigpun u [Ixymae (1989) tvirtina, kad sportinés rekreacijos suvokimas
labiausiai gali atsiskleisti remiantis kiino kulttiros teorijos ir metodikos pagrindais. Pateikiamos
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koncepcijos pagrindiné idéja — sportiné rekreacija matoma kaip kiino kultiros organing,
neatskiriama dalis, kurios esminis veiksnys — galutinis rezultatas: sukuriama optimali fiziné buklé,
padedanti normaliai funkcionuoti Zmogaus organizmui. Pateiktoje koncepcijoje esminis akcentas
daromas ] sportinés rekreacijos biologinei pusei — t.y. poveikis zmogaus organizmui. | kitas
sportinés rekreacijos puses, tokias kaip pazinting, kultirologine, komunikacing, pasilinksminimo,
ziurima kaip ] pagalbines, sprendziancias pagrindinius sportinés rekreacijos uzdavinius. Toks
pozilris yra teisingas tik santykinai, nes jis labai susiaurina sportinés rekreacijos suvokima, ir todél,
reikalauja iSskirtinés analizés.

Taciau analizuoti sporting rekreacijg kaip kiino kultiiros sudéting dalj yra teisinga, nes §i turi
daugeli bendry bruozy. Keliamos mokslinés hipotezés, sportinés rekreacijos atzvilgiu, pacios
savaime nedaro jtakos formuojant sportinés rekreacijos teorija, o tik pagrindzia ir stiprina,
analizuojanciy sporting rekreacija metodiky didaktinj turinj (Cotte, Ratneshwar, 2003; Mull,
Bayless & Jamieson, 2005; Beiapun u Jxymaes, 1989).

Kaip jau buvo minéta, sportiné rekreacija, kaip ir sportas, ar judesiy reabilitacija, sudaro kiino
kultiiros teorijos turinj. Bendry pozymiy egzistavimas sudaro tinkamas prielaidas sujungti jas visas ]
vieng meta sistemg — kiino kultiiros teorija. Atsizvelgiant  tai, sportinés rekreacijos dalyko teorija,
1§ esmés, neturi savo turinio, nes kai kurie pazintiniai, sveikatinimo, vertybiniai, orientaciniai ir kiti
aspektai, matomi ne tik pacios kiino kultiiros teorijos turinyje, bet ir kitose jos dalyse, todél jie
negali sportine rekreacija apibiidinti kaip sudétingg ir jvairiapusiskag reiskinj (Wolsey and Abrams,
2001; Borapun u xxymaes, 1989).

Dar daugiau, pacioje kiino kultiiros teorijoje visi jvairialypiai sportinés rekreacijos aspektai
pateikiami fragmentiSkai, nepilnai, neaiSkiai, todél sportinés rekreacijos dalykas virsta j labai
neapibrézta.

Reikéty pazyméti sporto ir rekreacijos tarpusavio rysj. Siuo pozifiriu, sportas apibiidinamas
kaip bendradarbiavimo/varzymosi veikla savyje turinti zaidimo formg. Toks apibtidinimas sportg
iSlaisvina 1§ tradiciniy, varzan¢iy apibidinimy, kurie griauna pripazinta jvairiapusiSkuma,
egzistuojant] paties totalaus sporto vyksme. Ripestinga tokio poziiirio analizé¢ rodo, kad toks
apibudinimas gali buti analizuojamas 1§ keleto pozicijy. Pirma, Zaidimas apraSo likesc¢ius, kurie
paSalina varZymosi veiksmus tarp individy. Sgvoka ,,zaidimas* apima mintis ar jausmus iSeinancius
i§ dalyvavimo vyksmo. Daznai tokie jausmai yra nusakomi i$Siikiu, rizika ar Sansu. Tai
interpretuojama jvairiu lygiu: nuo malonumo iki streso. ISSiikis savyje slepia susijaudinimg ir
malonuma atlickama veikla. Rizika yra elementas, kuris sujaukia mintis, paprastai nukrypstancias |
nes¢kme ar pavojy. Sansas paprastai rodo nenusakoma ar nezinoma sporto elementa. Zaidimas gali
asocijuotis su tokiomis sgvokomis kaip zaidimo kortelés, rankinio ar futbolo lyga, ar profesionalus
sportas.

Antra, bendradarbiavimo/varzymosi veikla rodo veiksmo manierg ar stiliy sporte. Sagvokos
,bendradarbiavimas® ir ,,varzymasis* nusako elgsenos biida, kuris pasireiSkia bet kokioje veikloje,
kur sgveikauja individai. Abi sgvokos yra sportinés veiklos patirties dalis, neZitrint ] tai, kad vienu
atveju viena elgesio forma gali vyrauti kitos atzvilgiu.

Trecia apibiidinimo dalis yra Zaidimo forma, kurios pagalba galima nusakyti vykdomos
sportinés veiklos forma, struktiirg ar apimtj. Zaidimo forma yra struktiirinis sporto komponentas,
kurj sudaro taisyklés ir apribojimai, strategijos, sporto jrenginiai ir jrengimai. Taisyklés ir
apribojimai nusako bendradarbiavimo ir varZymosi veiklos procediiras bei ribas, kaip
kontroliuojami atskiri veiksmai. Strategija rodo planuojamos veiklos tikslus, kurie bus atitinkamai,
atskiry individy ar komandy, realizuojami. Sporto jrenginiai ir jrengimai yra tos priemonés, kuriy
pagalba realizuojama pati veikla.

Zaidimo formos pagalba galima atskirti sporta nuo kitos bendradarbiavimo/varzymosi
veiklos, tokios kaip Sokiai, muzika, menas ar teatras. Biitina daug pla¢iau analizuoti §ias sportines
veiklas, jei bus vadovaujamasi anks¢iau minéta zaidimo forma. Pavyzdziui, muzikinés ar teatro
produkcijos iSklausymas gali jtraukti zaidimo formos charakteristikas, kadangi toks turinys
vertinamas Kkaip artisty atliktas darbas, atitinkantis anks¢iau nusakytus kriterijus. Tokia nuomoné
apie sportg yra pakankamai krastutine, tode¢l butina aiskiai pasakyti, kad tai lieia tik rekreaciniy
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aspekty sporte vertinimg. Tai papildo nuomong, kad sportas gali biiti ne tik fizin¢ veikla, bet ir kita
rekreacine veikla (pavyzdziui, Saskés, Sachmatai, smiginis ir pan.) (Cotte, Ratneshwar, 2003; Mull,
Bayless & Jamieson, 1997; 2005).

Vadinasi, sportinés rekreacijos specialistas turi suvokti, kodél zmonés nori dalyvauti
rekreacingje sportingje veikloje, ir kokios turi biuti pateikiamos programos tokioms normoms
tenkinti. Paprastai skiriamos dvi esminés kategorijos — mégejiska (neprofesing) ir profesionali
(profesiné), sportinés rekreacinés veiklos grupés.

Kalbant apie mégéjiska (ne profesing) veikla, turima omenyje uzsiiminéjanciyjy individualy
laisvalaikj, kurio metu stiprinama sveikata ir patiriamas malonumas. Taciau, jei vienam tokie
uzsiémimai yra malonts ir reikalingi sveikatai stiprinti, kitam — tai gali buti visiSkai nereikalingi
dalykai.

Profesionali veikla siejama su rekreacinio sporto specifika arba sritimi, kurioje iSskiriami trys
pagrindinai veiklos budai: paslaugos, vystymas ir vieSieji rySiai (Schmalz, Kerstetter & Anderson,
2008; Mull, Bayless & Jamieson, 1997; 2005).

Taigi, sportinés rekreacijos objektas tampa vis labiau sudétingas ir jvairiapusiskas, todél
negalima tik i§ vienos tarpdalykinés, koks yra laikomas kiino kultiiros mokslas, pozicijos, jo tiksliai
aprasyti. Analiz¢ gali buti sékminga, jei tiksliai iSskiriama dalykiné objekto pusé, remiantis jj
aptarnaujanciais mokslais: filosofija, istorija, sociologija, kultirologija, pedagogika, psichologija,
biologija, kiino kultiiros teorija ir metodika ir kt.

Pavyzdziui, ekonomika gali analizuoti sportinés rekreacijos veikla, kaip ikio sistemos
elementa, analizuoti sportinés rekreacijos jtakg jvairiomis veiklos struktiromis: uzsiimti tokiy
paslaugy pozicionavimu, pagrjsti sportinés rekreacijos paslaugy apimtis, lyginti reikmiy apskaitg ir
ju ekonominj efektyvuma, optimizuoti tokiy paslaugy aptarnavimo organizavimg rajonuose, ir kt.

Be to, galima pakankamai tiksliai analizuoti aplinkos ir gyvenimo salygy itaka Zzmoniy
darbinei veiklai ir poilsiui; ¢ia tampa svarbiis medicininiai ir biologiniai sportinés rekreacinés
veiklos aspektai.

Sportiné rekreacija remiasi sociologijos, socialinés psichologijos, bendrosios psichologijos,
zmogaus fiziologijos tyrimy rezultatais. Siuo poZiiiriu, ypa¢ svarbiis yra tokie sociologiniy tyrimy
rezultatai, kaip laisvalaikio struktiiros iSnaudojimas, rekreaciniy reikmiy jvairiems socialiniams
visuomenés sluoksniams apimtis ir struktiira.

Pavyzdziui, atsirado nauja moksliné kryptis — rekrealogija, speciali tarpdalykinio mokslo apie
poilsj, sveikatos stiprinimg, praktiSkai sveiky zmoniy, sveikatos stiprinimo, kryptis. Jos turinj
sudaro Zmogaus fizinio, socialinio, psichinio, t.y. savaiminio vystymosi procesas, kurio pagalba jis
gali naudotis vis labiau universaliomis priemonémis, padedanc¢iomis zmogui adaptuotis pastoviai
kintant gamtinéms ir socialinéms salygoms. Svarbiausias metodologinis sportinés rekreacijos
principas — kiino ir sielos, biologinio ir socialinio organizmo bei asmenybés vieningumas.

2. Sportinés rekreacijos visuomeninés funkcijos

Siandieng svarby vaidmenj atlieka sportinés rekreacijos visuomeninés funkcijos, kurias
preliminariai galima biity suskirstyti ] tokias keturias pagrindines grupes:

e Medicinines ir biologines;

e Socialines ir kultiirines;

e Ekonomines;

e Politines.

Medicininés ir biologinés funkcijos paprastai pasireiSkia sanatoriniame ir kurortiniame
gydyme bei sveikatinimo paslaugy teikime. Sveikatos stiprinimas sportinés rekreacijos pagalba —
vienas 1§ esminiy keliy, padedanc¢iy nuimti gamybinj ir negamybinj psichologinj nuovargj. Taciau
tai ne vienintelis kelias. Pavyzdziui, mokslininkai ieSko optimalaus ateities miesty iSplanavimo,
kurio pagalba Zmogus efektyviai sgveikauty su gamta miesto sglygomis.

Socialine ir kultiiriné funkcijos — tai esminés sportinés rekreacijos funkcijos. Kultiirinés, arba
dvasinés reikmés — tai paZinimo reikmes, pacia plaiausia prasme, supancio pasaulio pazinimas, ir
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savo vietos jame, savo paskirties ir esmés, pazinimas. Tai atveria labai dideles galimybes dvasiskai
bendrauti Zzmogui su savo Salies gamtinémis, kultirinémis, istorinémis ir socialinémis vertybémis
sportuojant.

Zitirint i§ ekonominiy pozicijy, sportinés rekreacijos pagrindinis vaidmuo tenka prekiy ir
paslaugy vartojimui, kurio pagalba formuojasi ir pleciasi visa tikinés veiklos sritis.

Be to zinoma, kad rekreacijos teorijos pagrindinis tyrimo laukas yra ypatinga Zmoniy
gyvenimo sritis — laisvalaikis. Siame tyrimo lauke i3skiriami jvairiapusiai laisvalaikio veiklos
politikos biidai ir formos, turintys savyje rekreacinj charakterj, taciau dar be bendros sistemos.

Reikéty akcentuoti ir reikmiy jtaka sportinés rekreacijos paslaugoms. Zmoniy veiklos
organizavimo lygiuose jos pasireiskia trijuose lygiuose: visuomené — grupé — individas.

Visuomeninés rekreacinés reikmés yra pagrindinés. Jos gali biiti apibudintos, kaip
visuomenés reikmes, nukreiptos j tos visuomenés fiziniy ir psichiniy jégy atstatyma, o taip pat
visapusis$ka jos nariy vystymasi.

Grupings rekreacinés reikmés atspindi atskirus socialiniy ir amziaus grupiy norus.

Individualios rekreacinés reikmés susideda i§ daugybés jvairiy sportiniy — rekreaciniy
uzsiémimy, kuriy pagalba tenkinamos individy reikmés: keiCiant aplinka, stiprinant sveikata,
tenkinant estetines reikmes, Salinant nuovargj, jveikiant klittis, ir kt.

Individualios rekreacinés reikmés pastoviai vystydamosi daro jtaka grupés rekreaciniy
reikmiy struktiirai ir turiniui, kuriai priklauso patys individai, o grupés veikla jtakoja visuomeniniy
reikmiy formavimagsi (Mallen & Adams, 2008; Outhart, Taylor, Barker & Procter, 2000; Wolsey
and Abrams (Editors), 2001; X)Konnak, KBapransros, 2002).

Taigi iSsakytos nuostatos leidzia vél sugrjzti prie esminiy sportinés rekreacijos teorijos
klausimuy, ir 1§ bendrosios rekreacijos teorijos pozicijy, pabandyti i juos atsakyti.

Atsizvelgiant | tai, galima teigti, kad sportiné rekreacija — viena i§ rekreacijos formy, jos
aspektai matomi kiekvienoje i§ jos rusiy, vykdoma jvairiomis judéjimo formomis, iSnaudojant
fizinius pratimus kaip pagrinding priemong.

Nereikéty pamirsti, kad fiziniai pratimai yra pagrindiné sportinés rekreacijos priemoné ir
visuotinai pripazjstami moksliniuose tyrimuose. Toks teiginys yra teisingas, taCiau turi biti
apibudintas. Pirma, didelé sportinés rekreacijos veiklos dalis vykdoma nattiraliose gamtinése
salygose, kur gamtiniai veiksniai taip pat gali biti tokios veiklos priemonémis. Antra, sportiné
rekreacija gali buti iSreiksta ir santykinai pasyviomis formomis. Sporto renginiuose zitirovai daznai
yra tik pasyvis jvykiy stebétojai ir jokiy fiziniy pratimy neatlieka.

Pavyzdziui, sporto varzyby stebéjimas yra sportinés rekreacijos dalis. Toks steb¢jimas yra
paremtas atliekamy sportininky veiksmy ar profesionaly atlikimu per TV, arba individualiai, sporto
renginio metu. Zmones jaudia malonumga stebédami ir vertindami dalyviy jgiidZius arba tiesiog
identifikuojasi su jais toje veikloje. Steb&jimas arba pasyvus dalyvavimas yra labai svarbus
sportininkams ir sporto profesionalams, nes Zzilirovas, kaip sportinés rekreacijos dalyvis, tokius
sportininkus supranta, vertina ir drgsina. PrieZastys, kurios motyvuoja tokj zitirovo elgesj gali buti
nematomos, tafiau Zilirovas pats jsitraukia emociniu ir psichiniu biidu. Padéti Zmonéms tinkamai
susivokti, kaip Zifirovui, yra esminis sportinés rekreacinés veiklos organizatoriaus tikslas. Zitirovo
Ziniy apie sporta gausinimas gali padéti tokiam zitirovui pajusti pasitenkinima.

Siame pavyzdyije, pats sporto varzyby faktas yra sportinés rekreacijos priemoné, nes jame
vyrauja emociniai, sveikatingumo, hedonistiniai ir kiti komponentai, sukeliantys rekreacinj efekta.
Todeél paciu sportinés rekreacijos sisteminiu poZymiu reikéty laikyti jos galutinj rezultata, dél kurio
ir organizuojama atitinkama rekreaciné forma.

Labai svarbus veiksnys — tinkamos ir reikiamos sportinés veiklos pasirinkimas. Sportiné
rekreacija pateikia sporto segmenta kuriame galima pasirinkti bet kokia sportine veikla. Cia
pagrindinis principas yra individualus pasirinkimas. Nereikéty akcentuoti kiekvieno individo
pasirinkimg, ar jo jgudziy lygj. Kai kuriems zmonéms, dalyvavimas gali biiti siejamas su maza
organizacija ar jsipareigojimu. Kaip jau buvo minéta, galima iSskirti dvi aktyvaus dalyvavimo
formas: struktiirizuotg ir individualiai valdomga.
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Struktiirizuotas dalyvavimas rodo anks¢iau minétas sportinés rekreacijos dimensijas, tai yra:
sportin¢ veikla vadovaujant instruktoriui, sportiné veikla mokykloje (mieste), regioninis ir klubinis
sportas. Kiekviena i§ jy, reikalauja vadovavimo, kurio pagalba palengvinamas norinCiyjy
uzsiiminéti dalyvavimas. Neformalus sportas reikalauja i§ dalyvaujancio labai mazai valdymo,
kadangi kiekvienas savanoriskai pasirenka sau patinkancig veikla.

Kitas veiksnys, lemiantis atitinkamos sportinés veiklos ar sporto Sakos pasirinkimg yra
individualis jgiidziai ir dalyvavimo lygis. Ypatingg vaidmen;j atlieka pasirinktas dalyvavimo lygis.
Veiksmy atlikimo kokybé atitinkanti pasirinkta dalyvavimo lygj yra labai svarbus pasitenkinimo,
pasirinkta veikla, rodiklis. Individualus atlikimas labai priklauso nuo individo amziaus, jégos,
iStvermés, koordinaciniy veiksmy, nezitrint j tai, kokia sporto Saka uzsiimama.

ISoriniai veiksniai taip pat daro didele jtaka norui dalyvauti sportinéje rekreacinéje veikloje.
Esminiai yra Sie:

e Geografiné vieta ir klimatas. Galimybé aktyviai uzsiiminéti sportine rekreacine veikla
labai priklauso nuo vietovés ir klimato. Slidinéjimas yra daug labiau jmanomas kalnuotoje
vietovéje, o vandens telkiniy buvimas, skatina uzsiiminéti vandens sporto Sakomis ar pramogomis.

e  Socializacija. Socialiné aplinka visada skatina aktyviai dalyvauti sportinéje rekreacinéje
veikloje. Ne tik tévy ar draugy grupiy liikesciai sporto atzvilgiu daro labai didele jtaka sprendimy
priémimui, bet ir jy pa¢iy dalyvavimo tokioje veikloje, pavyzdziai. Zmones turi polinkj atspindéti jy
Seimos nariy dalyvavimo pavyzdzius ir lukesc¢ius, draugy vaidmenis ar modelius, ypa¢ paauglystés
metais.

e  Patirtis. Jei dalyvavimas tokioje veikloje yra malonus, jis ir toliau tgsiamas, jei ne —
nutraukiamas. Sportinés rekreacinés veiklos organizatoriai ar treneriai, privalo sudaryti tokias
programas ar veiklos planus, kurie skatinty dalyvius uzsiiminéti tokia veikla bei siekti atitinkamy
rezultaty.

e Nauda. Savaime aisku, kad zmonés noriai dalyvaus, jei tokia veikla bus naudinga ir
prieinama. Tokia veikla turi prisitaikyti prie skirtingy interesy ir gebéjimy, tod¢l tokios paslaugos
turi buti patogios pagal jy teikimo vieta, kaing ir laika.

Sportiné rekreaciné veikla vykdoma tiek uzdarose, tiek ir atvirose vietose. Veiksniai
lemiantys sportinés rekreacijos veiklos apimtis uzdarose patalpose, paprastai priklauso nuo tokiy
paslaugy: kainos dydzio, esamos konstrukcijos ir jrengimy bei dalyvaujanciy interesy (Mallen &
Adams, 2008; McLean, Hurd, Rogers, 2005; Outhart, Taylor, Barker & Procter, 2000; Torkildsen,
2000).

Atvirose vietose ar aikStése vykdoma sportiné rekreaciné veikla susijusi su esama aplinka.
Daugelis dalyvaujanciy nori, kad tarpusavio sgveika vykty esant natiiraliai aplinkai: medZiams,
vandeniui, Zolei ir panaSiai.

3. Sportinés rekreacinés veiklos reik§meé

Moksliniuose tyrimuose priimta i$skirti tokius sportinés rekreacijos reik§més aspektus:

e  biologinius: nusako sportinés rekreacijos jtaka optimizuojant Zmogaus organizmo
bisena;

e  socialinius: nusako kokiame lygyje sportiné rekreacija padeda integruotis Zmonéms |
vieng ar kitg socialing bendrija, ir kaip joje vyksta apsikeitimas socialine patirtimi;

e  psichologinius: apibiidina kokie esminiai motyvai sudaro rekreacinés veiklos esmg, ir
kokie nauji psichiniai dariniai susidaro uZsiimant tokia veikla;

e iSsilavinimo ir aukl¢jimo: paaiSkina kokig jtaka sportiné rekreacija daro formuodama
asmenybe jai vystantis fiziniu, intelektiniu, dvasiniu, kiirybiniu aspektu;

e  kultdrinius ir aksiologinius: pateikia kokias kultiiros vertybés jsisavina zmogus sportin€s
rekreacijos teikiamy paslaugy metu, ir kokiame lygyje Sios paslaugos kuria naujas asmenines ir
visuomenines vertybes;
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e  ckonominius; parodo kaip organizuojama sportinés rekreacijos veikla, kokios priemonés
naudojamos, ir kas, ir kaip, jas naudoja (specialistai) (Mallen & Adams, 2008; Outhart, Taylor,
Barker & Procter, 2000; Torkildsen, 2000).

Taigi, dalykinés sportinés rekreacijos pusés pakankamai placios; jos jsilieja  tarpdisciplining,
kartais tradicing, o kartais tik neseniai atrastg, teorijos sritj. Todél dar kyla pakankamai daug
neaiSkumy norint aiskiai apibrézti sportinés rekreacijos teorijg ir pasitilyti visiems priimting tokios
teorijos apibendrintg nuostata.

IS visy jvairiy rekreacijos pozymiy, svarbiausius, apibiidinancius jos esme, galima laikyti
Siuos: veikla vykdoma laisvu laiku, turi dalykinj charakterj, ir pasiZymi savanoriSkumu bei
savarankiSkumu. Tai trys esminiai rekreacijos pozymiai, be jy, ji praranda savo reikSme. | kitus
rekreacijos pozymius, tokius kaip kulttriniai, aksiologiniai, pazintiniai, sveikatingumo, zitirima kaip
1 papildancius rekreacijos turinj, taciau neesminius.

Beje, sportin¢ rekreacija gali biiti apibiidinama kaip veikla vykstanti miesto ar sporto salés
viduje, realizuojama jvairiy programy pagalba; kaip fiziné rekreacija, fiziné veikla ar kiino rengybos
pratimai. Taciau Sie terminai nepasako nieko aiSkaus ar konkretaus. Daugeliu atvejy, sportinés
rekreacijos programos turinys yra labai paprastas. Todél norint aiSkiai nusakyti sportinés rekreacijos
esme ir reikSme, biitina aptarti jos veiklos turinj, kuris paprastai yra realizuojamas specifiniy
programy pagalba:

e socialinés programos pagalba skatinama visiems priimtina, ne varzyby pobudzio veikla,
kuri remiasi bendrais interesais. Tokios programos turinys orientuotas j tarpusavio sgveika;

e  fulturiné programa sudaro galimybes pasireiksti Zzmogaus individualybei, kiirybisSkumui
ir saviraiSkai sportin¢je — meningje veikloje, kuri orientuojama j kurybiskumo skatinimg estetiniy
objekty pagalba; Sokiuose, kuriy pagrindg sudaro folkloras, baletas ar Siuolaikinis judesys; teatringje
veikloje, kur skatinama vaidyba; literatiiringje, lingvistinéje ar protinéje veikloje, kuri orientuota j
protiniy geb¢jimy ugdyma; muzikinéje veikloje, kur skatinama muzikuoti arba dainuoti;

e Specialiy renginiy programa yra nukreipta j kuo didesnj dalyviy jtraukima, paprastai
vykstanti netradicinémis formomis arba esanti unikali tam regionui ar $aliai. Si programy kategorija
paprastai jtraukia visus sportinés rekreacijos veiklos tipus;

e sporto programa yra taip pat rekreacinés veiklos programos dalis, kurios tikslas
dalyviams suteikti galimybe¢ varzytis tarpusavyje (McLean, Hurd, Rogers, 2005; Torkildsen, 2000).

Priimta, kad viena i$ labiausiai populiariausiy prieZzas¢iy kodél norima dalyvauti rekreacinéje
veikloje yra tai, kad kiekvienas i§ dalyvaujanciy individualiai noréty stiprinti sveikatg ir patirti
malonuma. Kitiems reikalinga socialiné saveika, kuri lengvai gali biiti pasiekiama kartu praleidZiant
laisvalaikj. Tokie uzsiémimai kiekvienam individui leidZia pasiekti aukStesnj socialinj statusa, nes
pasiekiamas tam tikras veiklos rezultatas. Be to, tokia veikla padeda tiesiogiai ir netiesiogiai
tarpusavyje bendrauti. Sportiné¢ aplinka sitilo priemones santykinai priklausancias nuo Kkity;
matomas bendravimo, bendradarbiavimo ir varZymosi rezultatas; vystomi abipusiai komunikavimo
1giidziai bei ple¢iamas akiratis.

Kitiems, dalyvavimas sportin¢je veikloje suteikia malonumg, keiiamas veiklos ritmas,
suteikiama zvalumo, suaktyvinamas tikslo siekimas, patenkinamas savasis ego (Cotte, Ratneshwar,
2003; Mull, Bayless & Jamieson, 2005).

Apibendrinant galima teigti, kad sportinés rekreacijos dalyko ribos pakankamai placios; jos
isiverzia ] tarpdalykine tradicinés kiino kultiiros teorijos, ar neseniai jvaldyty kity teorijy, turinj. Tai
savaime aiSku ne tik kad Zymiai apsunkina savos sportinés rekreacijos teorijos kiirimg, bet ir yra
sudétinga pateikti labiau apibendrintg pacios sportinés rekreacijos apibidinima.

ISvados

1. Svarbiausi rekreacijos pozymiai, apibiidinantys jos esme, yra Sie: veikla vykdoma laisvu
laiku, turi dalykinj charakterj, ir pasiZymi savanoriSkumu bei savarankiSkumu. | kitus rekreacijos
poZymius, tokius kaip kultiiriniai, aksiologiniai, paZintiniai, sveikatingumo, Zilirima kaip |
papildancius rekreacijos turinj, tac¢iau neesminius. Sportinés rekreacijos formos yra: rekreaciné
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kiino kultiira, turizmo rekreacija, sveikatingumo kiino kultiira, gamybiné rekreacija ir kt. | skirtingy
formy pagrinda jeina ir skirtingi pozymiai, kur apibrézimy pagalba akcentuojama jy reikSmé, o kai
kur tai suprantama kaip sinonimai.

2. Sportinés rekreacijos visuomeninés funkcijos skirstomos i keturias pagrindines grupes:
medicinines ir biologines, socialines ir kultiirines, ekonomines, politines. Medicininés ir biologinés
funkcijos paprastai pasireiSkia sanatoriniame ir kurortiniame gydyme bei sveikatingumo paslaugy
teikime. Socialing ir kulttiriné funkcijos — tai esminés sportinés rekreacijos funkcijos. IS ekonominiy
pozicijy, sportinés rekreacijos pagrindinis vaidmuo tenka prekiy ir paslaugy vartojimui. Politinés
funkcijos apibtidina visuomenés reikmes, kurios nukreiptos j tos visuomenés fiziniy ir psichiniy
jégy atstatyma, o taip pat visapusiska jos nariy vystymasi.

3. Apibudinant sportinés rekreacijos reikSme¢, moksliniuose tyrimuose iSskiriami Sie jos
pagrindiniai aspektai: biologiniai, socialiniai, psichologiniai, i§silavinimo ir aukléjimo, kultiiriniai ir
aksiologiniai, ekonominiai. Be to, sportiné rekreacija gali buti apibtidinama ir realizuojama jvairiy
programy pagalba — tampa svarbi jos socialing, kulttring, specialiy renginiy bei sporto reikSmeé
visuomenel.

Basic understanding aspects of sport recreation as complicated social phenomenon
Summary

Rekreacija bendraja prasme tapo viena i§ esminiy socialiniy ir ekonominiy veiksniy visuomenéje. Siandiena vis
labiau ryskéja rekreacijos, kaip mokslo problema, kadangi pati rekreaciné veikla yra tampriai susijusi su tam tikra
socialine ir kultirine aplinka. Pacios rekreacinés veiklos organizavimas yra sudétingas procesas, kadangi kiekvienoje
rekreacinéje sistemoje daznai veikia jvairGis veiksniai: vartotojy grupés, gamtos kompleksai, techniné infrastruktura,
aptarnavimo ir gamybiné sritis, darbo resursai. Dabartiniu metu Lietuvoje vyksta tokios tikio Sakos formavimosi
procesas, kuris remiasi tam tikry resursy visuma, turi savo specialistus, ry$ius su kitomis tikio Sakomis, ir ateityje yra
orientuotas ] juntamg socialinj ir ekonominj efekts. Straipsnyje analizuojama sportinés rekreacijos, kaip vienos i$§
pagrindiniy rekreaciniy veikly, teoriniai aspektai, aptariami pagrindiniai sportinés rekreacijos veiklos poZymiai ir
formos, jos, kaip socialinio reiskinio, reikSmeé.

Sportiné rekreacija — tai veikla, nukreipta | savaiminj iSplésta Zmogaus asmeniniy jégy atstatyma per santykinai
ivairiapuse jo elgsena, akcentuojant viso proceso vertinguma. Sportinés rekreacijos formos yra: rekreaciné kiino kultiira,
turizmo rekreacija, sveikatingumo kiino kultiira, gamybiné rekreacija ir kt. | skirtingy formy pagrinda jeina ir skirtingi
pozymiai, kur apibrézimy pagalba akcentuojama jy reik§Sme, o kai kur tai suprantama kaip sinonimai. Sportinés
rekreacijos visuomeninés funkcijos skirstomos i keturias pagrindines grupes: medicinines ir biologines, socialines ir
kultiirines, ekonomines, politines. Apiblidinant sportinés rekreacijos reik§me, moksliniuose tyrimuose i§skiriami Sie jos
pagrindiniai aspektai: biologiniai, socialiniai, psichologiniai, i$silavinimo ir aukléjimo, kulttriniai ir aksiologiniai,
ekonominiai.

Sportiné rekreacija gali biiti apibiidinama ir realizuojama jvairiy programy pagalba — tampa svarbi jos socialing,
kultiiriné, specialiy renginiy bei sporto reikSmé visuomenei.

Raktiniai ZodZiai: sportiné rekreacija, reik§mé, kiino kultiira.
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Abstract: The paper describes a project for implementation of a document management system at a university
department. The aim is achieved by a thorough analysis of information flows and user requirements in the faculty of the
university. The choice of the right tools, system architecture, its components and methods of use are discussed. The
built prototype is based on a three-tier client-server model and uses the C # language for its implementation. As a result
of the project, the participating teachers and students’ knowledge and practical skills increased. Development
opportunities were created and the project description can be used as an example in the training of students in the
majors in computer science. Implementation of the system in the faculty led to optimization of document flows related
to the underlying administrative activities that enhance the quality of management, control and security.

Keywords: The system for managing faculty workflow (SMFW), EDM (Electronic Document Management), DMS
(Document Management System, Three-tire architecture, UML (Unified Modeling Language)).

Introduction

Document management technologies are ranked in the top places by Gartner in the list of top
priority technologies that companies implement (Gilbert, Shegda, Chin, Tay, Koehler-Kruener,
2014). Thus, the EDM (Electronic Document Management) and DMS (Document Management
System) systems were in the top ten with hot technologies such as business intelligence (BI), cloud
computing and virtualization.

The systems for document management are developing primarily through automation of
office management and electronic documents associated with the processes of creating, duplicating,
processing, transmission, and storage of documents, and controls their use and effective
management of modern business (Petrova, 2011, 2013).

The modern workflow system has to support both traditional paper and electronic document
flow and business processes of the organization. It is quite difficult since the system supports
standard or DMS (document’s record keeping, documents management system) or WorkFlow
(automation of business procedures, design and organization of business processes (Petrova, 2013).

The increase in amount of documents in modern offices requires the use of software solutions
for storing, searching and sharing their different electronic versions. The main advantages of these
solutions are almost complete abandonment of traditional paper and much easier management of
documents. Modern technologies could, for instance, allow for tracking versions of the same
documents needed for the work of a team of employees.

The use of DMS not only provides full optimization of business processes in a large company.
The global business needs systems that cover more than the lifecycle management of documents.
This kind of system for the content management is the EDM system that supports a wide range of
processes associated with the production, storage and tracking of electronic documents. The basic
concept of EDM systems is that they can function independently, covering all the needs of the
enterprise associated with the document.

An effective document management within companies is a big challenge for different users. It
does not always offer ready-made solutions to meet specific requirements and organization of work
of different users.

The universities also work with a large amount of documents and need this type of software.
At the faculty as the primary unit for organization and conducting of students’ training there is a
need to implement such a system. The development and implementation of a system for process
automation and document management is expected to improve coordination between employees,
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departments and management. The system of exchange of documents ought to be able to be
integrated with other systems in universities and higher levels (Petrova, 2013).

The aim of the project is to study the information flows at a university faculty and develop a
document management system. The implementation of the system and the need to implement it
bring forward the following tasks:

- Analysis of user requirements and needs for improving the document management system at
the faculty

- Analysis of hardware system requirements;

- Allows you to select technological tools for the project;

-Creates functionality by building the system architecture and database;

- A description of the system components and methods for use in exchanging documents with
faculty;

- A description of the system components and methods for use in exchanging documents with
faculty.

Moreover, technical objectives, development of the system for managing faculty workflow
(SMFW), show the technology of design and implementation, and can serve as an example for
students in this field. It’s most important advantages are the almost complete substitution of
traditional paper document management, easier search of the required data and their integration in
workflow, version control and enhanced security.

The advantages of the proposed solution:

User access to relevant documents by any means: Desktop PC, laptops, and other mobile
devices;

- A system access at many levels, providing different levels and roles of accessibility and
security of documents;

Its presence at various facilities, such as local search engines in the system storage of
prepared scenarios of work and facilities in handling documents;

- Secure and easy administration system of different categories of system users;

- Modern interface based on the latest concepts and solutions in this field;

- Comprehensive connectivity between various functionalities and support of their obsolete
versions.

1. The main part

The offered implementation of the documentation management system at the Faculty provides
the following options:

- Management of documents and sharing them among consumers;

-Email,

- Business calendar;

- Managing of tasks;

- Administration of the system.

The project and implementation of the system is open and allows for change depending on
user requirements and integration with other systems.

1.1. The Tools

To implement the project, the following technologies and components were used:
- Microsoft SQL Server 2014 Express;
- Microsoft .NET Framework 4.0;
- Microsoft Windows Application;
- Google Click Once;
- Components Telerik 2014 Win Forms Ul
- Compiler programming language - C #;
- Internet Information Services 7 (1IS 7).
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1.2. Hardware Requirements

Smooth and proper functioning of the system requires:
- Processor: Intel - compatible processor with a minimum speed of 1 GHz or faster.
- RAM memory: 512 MB minimum for SQL Server Express tools, and 4 GB for SQL
Server Express with the necessary services.
- Hard Disk Space: 4.2 GB of disk space.

The methods used are object-oriented analysis of requirements in the subject area — document
exchange at school. USE is a UML modeling scenarios for interaction between the components of
the environment. The model describes the objects and the relationships between them (object-
relationship model). When designing the system, a three-layer model was used. During the classes
in the course of their studies students of the graduate specialty "Software Engineering™ developed
design ideas and elements of the system interface. Teacher’s course gave valuable opinions about
the building of a security system based on a three-tire architecture and the roles of individual users
that limit their abilities and competence. The project was made and implemented on MS Visual
Studio language C #.

The project is development and implementation of C #. The main capabilities of the system

are illustrated by the graph in Figure 1.

add [ del i update user

create f delete e-mail box

addf del feditf save document

create calendar [ event f delete [ update envent

Fig, 1. USE CASE diagram of the system's capabilities

The diagram shows the scenarios that involve the main protagonist’s actors (administrators,
users and database) and the functionality of the system: user management, email, documents and
calendar events. Their roles are the following: system administrator has full control over all the
options while the user has no right to manage the inclusion of users and change their rights.

1.3. The functionalities description

The system is built on the model of a three-tier architecture (David Garlan, Felix Bachmann,
James Ivers, Judith Stafford, Len Bass, Paul Clements, Paulo Merson, 2010). As an illustration,
description is used only at the application layer of document management (Fig. 2). Layers of other
functionalities may be similarly displayed.
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@ CreateClassPermissions

@ CreateDocument

N

@ CreateDocumentClass

N

@ GetDocumentClassPermissions

@ GetFcmDocuments

@ GetClassPropertyDefiniton

@ CreateObjectStore

@ DeleteObjectStore

@ GetEcmDocument

@ GetObjectStorelist

@ GetDocumentObjectSterePermissions

@ DeleteDocument

@ DeactiveClassPropertyDefinition

@ CreateClassPropertyDefinition

@ UpdateO

C@ EcmHelper

® UpdateDocument

@ GetDocumentContent

@ CreateObjectStorePermissions

bj ectStcr'

Fig. 2. Diagram of the layer ""Document management"

The described layers are used in the further design and application development.
The figure shows the structural relationships of the main methods in the layer responsible for
in a similar way to the other components of the

managing the documents. It can be described
system.

1.4. Presentation of data in the database

The data in the database are presented as tables (Gilbert M. R., Shegda K. M., Chin K., Tay
G., Koehler-Kruener H, 2014)) as shown in Fig. 3. The example illustrates the list of document

properties.

KP5_DOCUMENT_LIST
% DOCUMENT_ID

CREATE_DATE
CREATED_USER_ID
MODIFIED_USER_ID
MODIFIED_DATE

DOCUMENT_TITLE
DOCUMEMT_DESCRIPTOMN

STORE_ID
SHARED_TYPE
CLASS D

Fig. 3. Table of
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A part of the SQL code that describes a table and the handling thereof is shown below:

USE [KPS_DB]

GO

SET ANSI_NULLS ON

GO

SET QUOTED_IDENTIFIER ON

GO

CREATE TABLE [dbo].[KPS_DOCUMENT_LIST](
[DOCUMENT _ID] [int] NOT NULL,
[CREATE_DATE] [date] NULL,
[CREATED_USER_ID] [int] NULL,
[MODIFIED_USER_ID] [int] NULL,
[MODIFIED_DATE] [date] NULL,
[DOCUMENT_TITLE] [nvarchar](100) NULL,
[DOCUMENT_DESCRIPTON] [nvarchar](2000) NULL,
[STORE_ID] [int] NULL,
[SHARED_TYPE] [int] NULL,
[CLASS_ID] [int] NULL,

CONSTRAINT [PK_KPS_DOCUMENT _LIST] PRIMARY KEY CLUSTERED

(
[DOCUMENT _ID] ASC
)WITH (PAD_INDEX = OFF, STATISTICS_ NORECOMPUTE = OFF, IGNORE_DUP_KEY = OFF,
ALLOW_ROW_LOCKS = ON, ALLOW_PAGE_LOCKS = ON) ON [PRIMARY]
) ON [PRIMARY]

GO
USE [KPS_DB]

GO

SET ANSI_NULLS ON

GO

SET QUOTED_IDENTIFIER ON
GO

1.5. An interface layer application

Following is a description of the capabilities of different categories of users to work with the
application. The standard document management system for MS WINDOWS interface (Fig. 4) is
based on windows and menus. A choice of two languages is provided: English and Bulgarian. The
choices match the functionalities described and listed below.

1) Document Management;

2) Mail,

3) Calendar;

4) Management tasks;

5) Admin Panel.

Document Managament Message Box Calendar Task Managament Admin Panel

Language 3 Bulgarian

English

Document Managament ools

Fig, 4. Overview of the initial window SMFD
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In order to launch the system, it is necessary to load the Kps.exe compiled file with a link
from the server corresponding to the already above the minimum hardware and software
requirements.

The following Figure 5 illustrates the panel of the controller, which can perform full system
control and has access to all its resources.

Document Managament Message Box Calendar Task Managament Admin Panel

ks Users Accounts

User Managament

Fig. 5. Administrator’s Panel

1.5.1. Administrator can:

- Create users;

- Set the user rights for different modules in the program;
- Involve user in a group or remove it from there;

- Restore a user password;

- Activate or deactivate users;

- Update and edit user data.
The users who are authorized by the administrator have access to other options (see Fig. 4):
- Document management;

- Send and receive messages;

- Calendar;

- Management tasks.

1.5.2. Document Management

In case of the document management, the user has the following options which are shown in
Figure 6.

- Working with documents in the repository, which is set right;

- Ability to search documents by various criteria;

- Access to the middle of MS Excel and MS WORD to work with documents.

Document Managament Message Box Calendar Task Managament Admin Panel
oy u
n_ Document Store N Search Documents \‘\ \ Word ('} 'f Excel
Document Managament Tools

Fig. 6. User’s for working with documents

The figure shows the possibilities of "Document management”, which includes the storage of
documents (Document Store) at various locations, including in the total cloud storage, and in all
available space (Search Documents) according to various criteria and tools for direct work with
documents in MS WORD and MS EXCEL

This option allows the user to create and destroy documents, to receive updated list of
documents available to them, their properties and characteristics that can change.

28



1.5.3. Working with the messages

The user has full access to other users via the mailbox (Fig. 7) and their ability to send and
receive messages. This includes the standard features of a mail client such as reading and writing e-
mails, access the contents of incoming and outgoing correspondence, reference letters, signing with
user-created signature.

Document Managament Message Box Calendar Task Managament Admin Panel

[

{ ! ——
New Message &8 Inbox 4= P Signature
vV

»

Message Box

Fig. 7. Mailbox

The Figure shows the control panel of letters from consumers. The service offers mailing and
management of correspondence and instruments for the signature of letters with electronic signature
and makes it easy to reuse the already used correspondent addresses.

2.5.4. Work with the calendars

The system provides the ability to create and share user personal calendar (Fig. 8): Day,
Week, Month Period. This is a very useful tool for the organization and coordination of
commitments to consumers. Anyone can share their calendar with others and monitor those which
are conferred.

Here the same ideology is used as the one used by Microsoft for their product "MS Project".
Fig. 8. Calendar

Calendar = £

Day View Week View Monith View Timeline View

‘ ’ 15.06.2015 - 12.07.2015 & This month

Pazartasi Sal Carsamba Parszmbe Cuma Cumartes: Pazar

Haz 15 16 18 19 I 20 ] 21

Haz15 - 21

22 23 24 25 26 27 28

Haz 22 - 28

29 30 Tem 1 2 ] 4 5

Haz 28 - 05

Tem 06 - 12

The figure shows a part of the calendar system that anyone can use and coordinate with other
users.

29



2.5.5. Management of tasks

The possibilities of this option include new tasks with the following attributes: topic, start and
end date, priority, status, description, percentage of current performance and others.

Tasks can be edited, deleted, added, updated, and even exported in MS Excel and MS Project.
This is also a useful opportunity for the operational management of the organization and
management of the most important activities in the company. Here are concentrated the most
important tasks and controlling their execution by the management of the different levels through
the link with the calendar and time management.

Conclusion

As a result of the implemented project, it was discovered that appropriate solutions to the
proposed research tasks aa well as the suggested implementation have a practical and educational
effect on the the specialty.

The system document management is in its experimental stages of implementation at the
Faculty of Mathematics and Informatics at the University of Shumen.

As a result of the development, the system has achieved the following objectives:

- professors and students involved in development increased their knowledge and gained

practical skills in the design, development and implementation of this type of software

systems;

- the development and its description can be used as an illustrative example in teaching

subjects at the faculties the curricula of which focus on similar issues;

- the final implementation of the system at the faculty is expected to result in optimization of

information flows associated with the main administrative activities that will enhance the

quality of management control and security.

In the future, the system is meant to expand with more useful features including access to a
wider range of consumers and should be integrated into the ERP system of the university.
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VALSTYBES TARNYBOS REFORMA LIETUVOJE: DABARTIS IR
ATEITIES IZVALGOS

Dovilé Pranauskiené
Klaipédos valstybiné kolegija

Anotacija. Tam, kad valstybés tarnyba tapty skaidresné, lankstesné ir profesionalesné, biitini esminiai poky¢iai. Siuo
metu valstybés tarnybos santykiai reguliuojami Lietuvos Respublikos valstybés tarnybos jstatymu, jsigaliojusiu 2002
metais. Straipsnyje nagrinéjama valstybés tarnybos bei valstybés tarnautojy sampratos problematika, apibiidinama
kokiomis koncepcijomis grindziama valstybés tarnyba, analizuojamas valstybés tarnybos instituto raida, reformy
poreikis valstybés tarnyboje, valstybés tarnybos tobulinimo koncepcija bei Lietuvos Respublikos valstybés tarnybos
jstatymo projektas.

Reik§miniai ZodZiai: valstybés tarnyba, valstybés tarnautojai, valstybés tarnybos reforma.

Ivadas

Aktualumas. Iki Lietuvos nepriklausomybés atkarimo 1990 metais Lietuvos valstybés
tarnyba buvo grista sovietine teisine sistema. Nuo 1990 mety per 25 nepriklausomybés metus
pozilris ] valstybés tarnyba ne kartg keitési. ,,Valstybés tarnybos jstatymas nuo jo jsigaliojimo 2002
metais buvo kei¢iamas jau daugiau kaip 20 karty, taciau Siandien pastebimas poreikis ne tik tikslinti
jstatymo neaiskumus, bet ir daryti esminius valstybés tarnybos teisinio reglamentavimo pakeitimus:
tobulinti valstybés tarnautojy atrankos principus ir valstybés tarnautojy darbo apmokéjimo tvarka,
kurti motyvavimo sistemg, nustatyti specialyjj reglamentavimg atrenkant ir vertinant jstaigy
vadovus.“ (LR Valstybés tarnybos departamentas, 2016).

Problema. LR Konstitucinis Teismas 2000 m. birzelio 30 d. nutarime pazyméjo, kad
,valstybés tarnyba turi veikti paklusdama tik Konstitucijai ir teisei. Kiekviena wvalstybés ar
savivaldybés institucija, per kurig vykdomos valstybés funkcijos, kiekvienas valstybés tarnautojas
turi paisyti teisétumo reikalavimy. Valstybés tarnautojai turi nepiktnaudziauti jiems nustatytomis
galiomis, nepazeisti teisés akty reikalavimy; kad valstybés institucijos, pareigiinai turi saugoti, ginti
zmogaus teises ir laisves; ypal svarbu, kad, vykdydami jiems patikétas funkcijas, jie patys
nepazeisty zmogaus teisiy ir laisviy. Pagal Konstitucijg jstatymy leidéjas turi pareiga valstybés
tarnybos santykius reguliuoti, o valstybés tarnybos sistema turi veikti taip, kad ne tik bty nustatyta
atsakomyb¢ uz valstybés tarnyboje padarytus pazeidimus, bet ir kad asmenys, padar¢ pazeidimus
valstybés tarnyboje, bity i§ tikryjy traukiami atsakomybén* (Valstybés Zinios, 2000, Nr. 54-1587).
Kargaudien¢ (2005) taip pat pabrézia, kad biitina gerinti valstybés tarnautojo kvalifikacijg, tobulinti
motyvacing sistemg. Tai leisty | valstybés tarnyba pritraukti aukStos kvalifikacijos specialistus.
Taciau visuomen¢je daznai susiformaves poziiiris, kad valstybés tarnautojai, tai biurokratai, kurie
piktnaudziauja tarnyba, nesilaiko teisés akty reikalavimy, siekia naudos sau. Tam, kad $is pozZiiiris
pasikeisty, biitina valstybés tarnybos reforma, reikia tobulinti jstatyming baze, valstybés tarnautojy
atrankos budus, kad valstybés tarnyba ir valstybés tarnautojai tapty atviresni visuomenei.

Tyrimo objetas — valstybés tarnybos reforma.

Tyrimo tikslas — iSanalizuoti valstybés tarnybos reformg Lietuvoje.

Tyrimo uzdaviniai:

1. Atskleisti valstybés tarnybos ir valstybés tarnautojy samprata;

2. Nustatyti, kokiomis vieSojo valdymo teorijomis, koncepcijomis grindZiama valstybés
tarnyba;

3. Pristatyti valstybés tarnybos tobulinimo koncepcija bei vykdomg valstybés tarnybos
reforma.

Tyrimo metodai — mokslinés literatiiros ir informacijos Saltiniy analizés, teisés akty analizés,
lyginamasis, sisteminimo.
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Valstybés tarnybos samprata

Dabartinés lietuviy kalbos zodynas pateikia tarnybos sgvokg — 1) tarnavimas; tarnautojo
pareigos; 2) paslaugy sistema, jmoné (Dabartinés lietuviy kalbos Zodynas, 2011).

Valstybés tarnybos sgvoka ir jos turinys jvairiose Salyse skiriasi: Vokietijos Federacinéje
Respublikoje — ,,vie$oji tarnyba®; Didziojoje Britanijoje — ,,civiliné tarnyba® ir ,,vie$oji tarnyba®;
Pranciizijoje valstybés tarnautojais laikomi visi valstybés, kaip vieSojo juridinio asmens,
tarnautojai; Rusijoje — profesiné asmeny tarnyba, uztikrinanti valstybés institucijy jgaliojimy
jgyvendinimg (Bakaveckas, Dziegoraitis ir kt., 2005, p. 377).

Mokslingje literatiiroje valstybés tarnyba apibréziama kaip jstaiga ar institucija, kaip teisiniy
santykiy valstybés tarnyboje visuma ar kaip konkreiy jstaigy ir pareiginy visuma. ,,Pagal tai,
kokius santykius reguliuoja specialiis jstatymai ir kokie asmenys laikomi valstybés tarnautojais,
galima skirti placigjg valstybés tarnybos sampratg — pagal ja tai visy valstybés tarnautojy veikla,
vykdant jiems pavestas funkcijas, o valstybés tarnautojo sgvoka apima visus dirbanciuosius
(tarnaujancius) asmenis, kurie dirba (tarnauja) valstybés ir savivaldybés institucijose ar jstaigose ir
gauna atlyginimg i§ valstybés ar savivaldybés biudzety; siaurgja valstybés tarnybos sampratg —
asmeny veikla, kuria tiesiogiai jgyvendinama valstybés, jos aparato ar atitinkamos institucijos
uzdaviniai ir funkcijos valstybés valdymo srityje* (Glebove, 2010, p. 131). Kaip pazymi Paukstyté
(2008, p. 64) Prancizijoje, Olandijoje, Ispanijoje taikoma placioji valstybés tarnybos samprata.
Taip pat yra valstybiy (pavyzdziui, Estija), kuriose egzistuoja Siek tiek siauresné nei placioji
valstybés tarnybos samprata, t. y. ne visi darbuotojai, dirbantys viesajame sektoriuje yra laikomi
valstybés tarnautojais.

Per 25 nepriklausomybés metus valstybés tarnybos sgvoka, jtvirtinta Lietuvos Respublikos
teisés aktuose, nuolat keitési. 1995 metais priimtame Valdininky jstatyme (Valstybés Zinios, 1995,
Nr. 33-759) buvo vartojama sgvoka ,,valstybés valdymo tarnyba®. ,,Valstybés valdymo tarnyba
buvo suprantama kaip pareigy atlikimas Seimo, Prezidento, Vyriausybés, kitose valstybés
institucijose ir savivaldybiy struktiiriniuose padaliniuose pagal valstybés valdymo tarnybos
pareigybiy sarasa, o kity tarnautojy statusas ir veikla buvo nustatyti kitais teisés aktais.” (Glebove,
2010, p. 133). 1999 metais priimtame Valstybés tarnybos jstatyme (Valstybés Zinios, 1999, Nr.
Nr. 66-2130) pateikiama nauja valstybés tarnybos sgvoka: ,,valstybés tarnyba — teisiniy santykiy
tarnyboje visuma, reglamentuojama valstybés teisés aktais, nustatanciais valstybés tarnautojo
statuso jgijima, pasikeitimg ir praradima®. Glebove (2010) daro iSvada, kad $i valstybés tarnybos
savoka yra tobulesné, nes iSskiriami tam tikri valstybés tarnybos santykiy bruoZai: visy pirma, tai
teisiniai santykiai; antra, $iy teisiniy santykiy reglamentavimg nustato valstybe; trecia, valstybés
tarnautojo statusas nustatomas teisés aktais.

Taciau Valstybeés tarnybos jstatymas neuztikrino nuoseklaus valstybés tarnybos santykiy
reguliavimo, todél 2002 metais buvo priimta nauja Valstybés tarnybos jstatymo redakcija
(Valstybés Zinios, 2002, Nr. 45-1708). Valstybés tarnybos jstatymo naujos redakcijos 2 straipsnio
1 dalyje buvo jtvirtintas i§ esmés pakeistas valstybés tarnybos apibréZimas: ,,valstybés tarnyba —
teisiniy santykiy, atsirandanciy jgijus valstybés tarnautojo statusg, jam pasikeitus ar jj praradus,
taip pat atsirandanciy deél valstybés tarnautojo vieSojo administravimo veiklos valstybés ar
savivaldybés institucijoje ar jstaigoje jgyvendinant tam tikros valstybés valdymo srities politikg ar
uztikrinant jos jgyvendinimo koordinavima, koordinuojant tam tikros valstybés valdymo srities
jstaigy veikla, valdant, paskirstant finansinius iSteklius ir kontroliuojant jy panaudojima, atliekant
audita, priimant ir jgyvendinant teisés aktus, valstybés ir savivaldybiy institucijy ar jstaigy
sprendimus vieSojo administravimo srityje, rengiant ar koordinuojant teisés akty, sutarciy ar
programy projektus ir teikiant dél jy iSvadas, valdant personalg arba turint vieSojo administravimo
1galiojimus nepavaldZiy asmeny atzvilgiu, visuma®.

Valstybés tarnybos istatymo naujoje redakcijoje jtvirtintoje valstybés tarnybos sgvokoje jau
galima aiSkiai iSskirti, kokie teisiniai santykiai ir kokia veikla sudaro valstybés tarnybos turin;.
Valstybés tarnybos ijstatyma sudaro vienuolika skyriy. Pirmasis skyrius jtvirtina bendrasias
nuostatas, antrasis — valstybés tarnautojo pareigybes, treciasis — priémimg j valstybés tarnautojy
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pareigas, ketvirtasis — valstybés tarnautojy teises ir pareigas, penktasis — valstybés tarnautojo
karjera, Sestasis — darbo uzmokestj, septintasis — valstybés tarnautojy skatinimg ir atsakomybe,
aStuntasis — valstybés tarnautojy socialines ir kitas garantijas, devintasis — valstybés tarnautojy
atleidimag 1§ pareigy, deSimtasis — valstybés tarnautojy mokyma, vienuoliktasis — valstybés
tarnybos valdyma. Valstybés tarnybos jstatymo nuostatas detalizuoja jj jgyvendinantys teisés aktai,
pavyzdziui: Valstybés tarnautojo statuso atkiirimo ir pareigy siilymo buvusiam valstybés
tarnautojui taisyklés, patvirtintos Lietuvos Respublikos Vyriausybés 2002 m. birzelio 24 d.
nutarimu Nr. 967; Tarnybiniy nuobaudy skyrimg valstybés tarnautojams reglamentuojancios
Tarnybiniy nuobaudy skyrimo valstybés tarnautojams taisyklés, patvirtintos Lietuvos Respublikos
Vyriausybés 2002 m. birzelio 25 d. nutarimu Nr. 977; Valstybés tarnautojy veiklos etikos
taisyklés, patvirtintos Lietuvos Respublikos Vyriausybés 2002 m. birzelio 24 d. nutarimu Nr. 968
ir kt.

1992 mety Lietuvos Respublikos Konstitucijoje galima rasti bent trijy straipsniy nuostatas,
tiesiogiai ir netiesiogiai susijusias su valstybés tarnyba: tai Konstitucijos 5 straipsnio 3 dalis,
teigianti, kad ,valdzios jstaigos tarnauja zmonéms‘; Konstitucijos 33 straipsnio 1 dalis,
garantuojanti, jog ,pilieCiai turi teis¢ <..> lygiomis sglygomis stoti i Lietuvos Respublikos
valstybine tarnybg* ir Konstitucijos 141 straipsnis, teigiantis, kad tikrosios karo tarnybos kariai
,hegali uzimti renkamy ar skiriamy pareigy civilinéje valstybingje tarnyboje, dalyvauti politiniy
partijy <..> veikloje*. (Valstybés Zinios, 1992, Nr. 33-1014).

Glebové (2012), analizuodama LR teisés aktus pazymi, kad juose (pavyzdziui, Lietuvos
Respublikos Konstitucijoje) pateikiama ne tik valstybés tarnybos, bet ir valstybinés tarnybos
sgvoka. Autoré teigia, jog ,,valstybiné tarnyba apima platesnj asmeny ratg nei valstybés tarnyba, t.
y. ne tik valstybés tarnautojus, bet ir valstybés politikus, valstybés pareiglinus, teiséjus, profesinés
karo tarnybos karius, vykdancius operatyving veikla, profesinés karo tarnybos karininkus, asmenis,
dirbancius valstybés ir savivaldybiy imonése, biudZetinése jstaigose ir turinc¢ius administravimo
igaliojimus, asmenis, dirbancius vieSosiose jstaigose, kurios gauna 1éSy iS Lietuvos valstybés ar
savivaldybiy biudzety ir fondy, ir turin¢ius administravimo jgaliojimus, taip pat kitus asmenis,
turinéius vie$ojo administravimo jgaliojimus. Siuo atveju, atsizvelgiant j tai, kad skiriasi apimamy
asmeny ratas, buty klaidinga valstybinés tarnybos sgvoka vartoti vietoj valstybés tarnybos sgvokos
ar jas laikyti tapaciomis.*

Tuo tarpu Konstitucinis Teismas 2011 m. liepos 7 d. nutarimu (Valstybés Zinios,, 2011, Nr.
84-4106) konstatavo, kad Lietuvos Respublikos Konstitucijoje vartojama sgvoka ,,valstybés
(valstybine) tarnyba" savo turiniu yra tapati sgvokai ,,vie$oji tarnyba®.

Lietuvos Respublikos Konstitucinis Teismas, aiSkindamas konstitucing valstybés tarnybos
sampratg, taip pat ne kartg pabréze, ,,jog valstybés tarnyba suvokiama kaip tarnyba Lietuvos
valstybei ir pilietinei Tautai, tai yra kaip santykiy tarp valstybés ir asmeny, kuriems yra pavesta
(patikéta) vykdyti tam tikras valstybés funkcijas uZtikrinant vieSojo administravimo vykdyma ir
vieSyjy paslaugy teikima, kad biity garantuotas visos valstybinés bendruomenés - pilietinés Tautos
vieSasis interesas, sistema.*“ (LR Valstybés tarnybos departamentas, 2007).

Glebove (2010) daro iSvada, kad Konstitucinis Teismas suformulavo tokius konstitucinés
valstybés tarnybos sampratos poZymius: valstybés tarnybos sistemos vieningumas, lojalumas
Lietuvos wvalstybei ir jos konstitucinei santvarkai, neSaliSkumas, atvirumas, vieSumas,
kvalifikuotumas.

Lietuvos vyriausiasis administracinis teismas (2013, p. 423) akcentuoja, kad ,,valstybés
tarnyba yra valstybés tarnautojy profesiné veikla, susijusi su vie$ojo intereso garantavimu.

Taigi, iSanalizavus moksling literatlirg bei teisés aktus, galima daryti iSvada, jog iki Siol néra
prieita vieningos valstybés tarnybos sampratos, todél vykdant valstybés tarnybos reforma ir
priilmant nauj3jg valstybés tarnybos jstatymo redakcijg, butina detalizuoti valstybés tarnybos
savoka ir suderinti teisés aktus, reglamentuojancius valstybés tarnybos santykius.
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1. Valstybés tarnautojo samprata

Lietuviy kalbos Zodyne savoka ,tarnautojas“ apibréziama kaip: 1) samdinys; 2) kas turi
tarnyba kurioje nors protinio darbo ar aptarnavimo jstaigoje; 3) kas vykdo kieno valig (Lietuviy
kalbos Zodynas: elektroninis variantas, 2008). Dabartinés lietuviy kalbos Zodynas pateikia tokia
tarnautojo sgvoka - kas tarnauja, pareigiinas (Dabartinés lietuviy kalbos Zodynas: internetiné
versija, 2011).

,Kity Saliy teisés aktai ir teisés doktrina kaip biitinus valstybés tarnautojo apibiidinimo
kriterijus pabrézia jo veiklos apmokéjima i§ parlamento skirty 1éSy (Didzioji Britanija), teising jo
paskyrimo formga ir ypatinga santykj su valstybe (Vokietijos Federaciné Respublika) ir kt.
(Bakaveckas ir kt., 2005, p. 386).

Valstybés tarnautojy, kaip ir valstybés tarnybos sgvoka, jtvirtinta Lietuvos Respublikos
teisés aktuose, laikui bégant, keitési. Pagal 1995 mety Valdininky jstatyma (Valstybés Zinios,
1995, Nr. 33-759) valstybés tarnautojai sudaré tik dalj visy tarnautojy, o 1999 metais priimtame
Valstybés tarnybos jstatyme (Valstybés Zinios, 1999, Nr. Nr. 66-2130) visi viesajame sektoriuje
dirbantys asmenys priskiriami valstybés tarnautojams. 2002 mety Valstybés tarnybos jstatymo
redakcijoje buvo jtvirtinta tokia valstybés tarnautojo sgvoka: ,,valstybés tarnautojas — fizinis
asmuo, einantis pareigas valstybés tarnyboje ir atliekantis §io straipsnio 1 dalyje nurodyta viesojo
administravimo veikla* (Valstybés Zinios, 2002, Nr. 45-1708), kuri galioja ir $iuo metu. Kaip
pabrézia Glebove (2010) ,,i$ dabar galiojancios valstybés tarnautojo savokos aiskiai matyti, kad
valstybés tarnautoju laikomi ne visi asmenys, dirbantys valstybés tarnyboje, o tik tie, kurie
valstybés ir savivaldybiy institucijose ir jstaigose atlieka vieSojo administravimo veiklg <...> tais
atvejais, kai dirbantysis atlieka ne vieSojo administravimo funkecijas, jis turéty igyti darbuotojo,
dirbancio pagal darbo sutartj, o ne valstybés tarnautojo statusa.” Tokios pacios nuomonés laikosi
ir Valstybés tarnybos jstatymo komentaro autoriai (Budbergyté, Sako¢ius ir kt, 2004).

Reikia pastebéti, kad Lietuvos Respublikos skirtingus santykius reguliuojanciuose teisés
aktuose, vartojamos skirtingos valstybés tarnautojo sgvokos. Pavyzdziui, Lietuvos Respublikos
Baudziamajame kodekse (Valstybés Zinios, 2000, Nr. 89-2741) 230 straipsnio nuostatos
jtvirtinta tokig valstybés tarnautojo samprata: ,,<...> valstybés tarnautojai yra asmenys, dirbantys
valstybés tarnyboje, — valstybés politikai, vieSojo administravimo valstybés tarnautojai pagal
Valstybés tarnybos jstatyma bei kiti asmenys, kurie dirbdami valstybés ar savivaldybiy
institucijose ar jstaigose, teisminése, teisésaugos, valstybés kontrolés bei priezitros ir joms
prilygintose institucijose atlicka valdzios atstovo funkcijas arba turi administracinius jgaliojimus,
taip pat oficialiis kandidatai j tokias pareigas. Valstybés tarnautojui taip pat prilyginamas asmuo,
turintis  atitinkamus jgaliojimus uzZsienio valstybés institucijoje, tarptauting¢je vieSojoje
organizacijoje ar tarptautinése teisminése institucijose, taip pat oficialis kandidatai j tokias
pareigas. Be to, valstybés tarnautojui prilyginamas asmuo, kuris dirba bet kokioje valstybinéje,
nevalstybingje ar privacioje jstaigoje, jmonéje ar organizacijoje ar verciasi profesine veikla ir turi
atitinkamus vieSojo administravimo jgaliojimus, ar teikia vieSgsias paslaugas, 1Sskyrus tikines ar
technines funkcijas atliekantj asmenj*.

Caikovski (2007) pabrézia, kad ,,pagal galiojandia BK 230 str. 3 dalj nemaZai asmeny,
turiniy reikSmingus administracinius ar atstovavimo jgaliojimus, negali biiti pripazinti valstybés
tarnautojams prilygintais asmenimis®.
pleCiamoji valstybés tarnautojy samprata neatitinka ir konstitucinés valstybés tarnybos
sampratos, kadangi politikai, teis¢jai ir kiti pareiglinai neteikia vieSyjy paslaugy ir nevykdo
vie$ojo administravimo.

Gleboveé (2010) mano, kad ,,<...> Konstitucinis Teismas, susiedamas valstybés tarnautojy
profesing veiklag su vieSyjy paslaugy teikimu, tur€¢jo omenyje vieSyjy paslaugy teikimo
administravima, o ne jy teikima per se“. Si autoré¢ konstatuoja, kad ,aiSkinant valstybés
tarnautojo sgvoka pagrindinis démesys skiriamas specialiajam teisés aktui, reglamentuojanciam
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tarnautojy veikla, statusg, o kiti teisés aktai pasitelkiami tiek, kiek jie gali padéti aiskiau,
suprantamiau paaiskinti sgvokos (termino) apibrézima* (Glebove, 2012).

Vadinasi, reikéty vadovautis ta valstybés tarnautojo sgvoka, kuri jtvirtinta Siuo metu
galiojancioje Valstybés tarnybos jstatymo redakcijoje. Todél sutinkame su Gleboves (2010)
nuomone, jog i§ esmés valstybés tarnautojg galima apibudinti kaip asmenj, einantj pareigas
valstybés ir savivaldybés institucijoje ar istaigoje ir tarnaujantj visuomene.

2. Valstybés tarnybos koncepcijos

Tradicinis valstybés tarnybos ir vieSojo administravimo modelis, dar vadinamas Zymaus
XIX-XX amziaus vokiec¢iy sociologo Maxo Weberio ar ,,biurokratinio® modelio vardu, remiasi
tradiciniu poziiiriu | valstybés tarnyba kaip objektyviai skirtingg nuo privataus sektoriaus veiklos
radj. Sis modelis remiasi mintimi, kad valstybés tarnybos ir vie$ojo sektoriaus veiklos specifika
visy pirma kyla i§ vieSojo intereso jgyvendinimo specifikos. Jis ypa¢ buvo populiarus XIX
amziaus pabaigoje ir pirmojoje XX amziaus pus¢je. “Bity galima isskirti Siuos tradicinio valstybés
tarnybos modelio bruozus: a) valstybés tarnautojy socialinis iSskirtinumas; b) centralizuota ir
vieninga valstybés tarnybos sistema; c) sistemos uzdarumas (karjeros ,,judé¢jimas® sistemos
viduje); d) grieztas politikos ir administravimo atskyrimas; e) aiSkus vieSojo administravimo
atskyrimas nuo privataus sektoriaus; f) grieztai fiksuotas etatinis atlyginimas® (Vaicaitis, 2011, p.
121).

Po Antrojo pasaulinio karo Vakary Europoje kilo prigimtiniy Zmogaus teisiy idéjos. Sios
id¢jos remiasi didesne vieSosios valdzios decentralizacija ir valdziy padalijimu. ,,Todé¢l tradiciniam
,biurokratiniam* vie$ojo administravimo ir valstybés tarnybos modeliui tapo populiaru priesinti
modelj, kuris galiausiai tapo zinomas kaip ,naujoji vieSoji vadyba“ (angl. new public
management). Pastarasis modelis kyla i§ ,,maZos* (arba ,,silpnos®) valstybés tezés ir siekia rinkos
ekonomikos pagrindu pertvarkyti vieSojo sektoriaus veikla, kad jis teikty gyventojams ,,viesgsias
paslaugas®, veikty kuo efektyviau ir mokes¢iy mokétojams kainuoty kuo maziau. Sis valstybés
funkcijy ,,privatizavimas® matomas net i§ naujojo modelio pavadinimo, kai vieSojo sektoriaus
valdymui priskiriamas nebe ,,administravimo®, o ,,vadybos* (angl. management) terminas, kuris
taikomas privac¢iam sektoriui“ (Vaicaitis, 2011, p. 121).

Vaicaitis (2011) pateikia Sivos pagrindinius naujojo vieSojo valdymo (administravimo)
poZymius: a) valstybéje néra centralizuotos valstybés tarnybos sistemos (daznai néra net specialaus
Valstybés tarnybos jstatymo); b) valstybés tarnybos sistemos atvirumas (pasitelkiami
vadybininkai, mokslininkai); c) valstybés tarnautojai teikia vieSasias paslaugas; f) kiek jmanoma,
valstybés tarnautojai jtraukiami i politiniy sprendimy priémimag; e) valstybés tarnautojy ir viesojo
sektoriaus darbuotojy statusas 1§ esmés nesiskiria nuo darbuotojy, dirbanciy pagal darbo sutartj; f)
lankstesnis zmogiSkyjy istekliy valdymas; g) su auksciausiais pareigiinais gali buti sudaromos i
rezultatus orientuotos laikinos sutartys.

Vaicaitis (2011) pazymi, kad Lietuvos Respublikos teisés aktai parodé¢ Lietuvos
apsisprendima kurti véberiskajj vieSojo administravimo ir valstybés tarnybos model;. ,, Tiesa, reikia
pasakyti, jog dabartinis valstybés tarnybos modelis, palyginti su prieSkariniu Lietuvos valstybés
tarnybos modeliu (pagal kurj net pastininkas buvo priskirtas valstybés tarnybos sistemai), yra
ganétinai siauresnés apimties ir buvo nuolatinai siaurinamas: Stai 1995 mety Valdininky jstatymas
1§ valstybés tarnybos sistemos iSskyreé tik politikus, o 1999 mety Valstybés tarnybos jstatymo
redakcija jau nejtrauké ir teiséjy, prokurory, Lietuvos banko valdybos nariy, valstybés
kontrolieriaus ir ombudsmeny, profesinés karo tarnybos kariy, valstybés ir savivaldybés jmoniy
bei kai kuriy prie Seimo ir Vyriausybés veikianciy institucijy darbuotojy, 2002 mety Valstybés
tarnybos jstatymo redakcija j valstybés tarnautojy korpusa (be minéty darbuotojy) nejtrauke ir
vieSyjy istaigy, technines tikines funkcijas vykdanciy darbuotojy, centrinio banko tarnautojy bei
mokslo, Svietimo, medicinos, socialiniy ir kity anks¢iau vadinty ,,paslaugy valstybés tarnautojy‘.*
(Vaicaitis, 2011, p. 123,). Taigi, pagal 2002 mety Valstybés tarnybos jstatymo redakcija
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(Valstybés Zinios, 2002, Nr. 45-1708) valstybés tarnautojais nuspresta laikyti tik darbuotojus,
vykdancius vieSojo administravimo funkcijas.

Atsizvelgiant ] valstybés tarnautojy priémimo salygas, karjeros galimybes, materialinj
aprupinimg ir socialines garantijas Siuolaikinéje teiséje Paukstyté (2008) iSskiria du valstybés
tarnybos modelius: karjeros ir posty. Karjeros valstybés tarnybos modeliui budinga tai, kad
neterminuotam laikui priimama ] Zemiausias atitinkamy lygiy pareigas, numatoma nuosekli
galimybé uzimti aukStesnes pareigas, tam tikro iSsilavinimo reikalavimas, nustatyta maksimali
amziaus riba, didesnis darbo uzmokestis einant aukstesnes pareigas. Tarnyba, darbo uzmokestj bei
pensijas reglamentuoja specialiis teisés aktai. Posty modeliui biidinga tai, kad priilmama nebiitinai ]
Zemiausias pareigas, néra butinas specialus iSsilavinimas, néra maksimalios amziaus ribos, darbo
uzmokestis progresyviai nepriklauso nuo uzimamy pareigy, néra paaukStinimo sistemos,
terminuotai skiriama j pareigas, néra specialios pensinés sistemos, néra specialiy tarnyba bei darbo
uzmokestj reglamentuojanciy teisés akty ir kt.

Karjeros valstybés tarnybos modelio pavyzdziais galéty buti Austrija, Belgija, Kipras,
Ispanija. Valstybés tarnyba Cekijoje, Latvijoje, Italijoje, Suomijoje, Nyderlanduose pagrista posty
sistemos modeliu.

,Dabartine Lietuvos Respublikos valstybés tarnybg teisininkai priskiria miSriajam modeliui,
turin¢iam tiek karjeros, tiek posty modeliy bruozy* (Paukstyté, 2008, p. 64).

Vaicaitis (2011, p. 124) pazymi, kad ,,dabartinis Valstybés tarnybos jstatymas valstybés
tarnautojus skirsto j karjeros (atitinka véberiskaji modelj) ir politinio arba asmeninio pasitikéjimo
(atitinka ,,grobio* modelj)*.

Vaicaitis (2011), analizuodamas konstitucing valstybés tarnybos samprata bei Lictuvos
Respublikos Konstitucinio teismo nutarimus, teigia, jog ,.,...galima rasti gana liberaliy (,,naujosios
vieSosio vadybos®) Teismo nuostaty valstybés tarnybos sistemos atzvilgiu, pavyzdziui, kai
Teismas konstatavo, jog valstybés tarnyba placiuoju pozitriu — tai ,,darbiné veikla® ir ji susijusi ne
tik su vieSuoju administravimu, bet ir su vieSyjy paslaugy teikimu, bei kai Teismas <...> apgyné
valstybés tarnautojy teis¢ dirbti ir kitg darba ir gauti kitg atlyginima, jei tai jiems netrukdo vykdyti
tiesioginiy pareigy ir nesukelia vieSyjy ir privaciy interesy konflikto. Taciau Vaicaitis (2011) daro
iSvada, kad konstitucin¢ valstybés tarnybos koncepcija vis délto artimesné véberiSkajam-
biurokratinui valstybés tarnybos modeliui, kadangi Lietuvos Respublikos Konstitucinis teismas
valstybés tarnautojus iSskiria kaip ,,ypatinga socialing grupe®, o valstybés tarnybos sistemag Kaip
vieninga ir centralizuota.

,Kiekviena valstybé turi diskrecijos teis¢ pasirinkti ir pritaikyti jai priimtiniausig valstybés
tarnybos koncepcijos modelj. Nuo pasirinkto modelio priklauso asmeny, kurie bus laikomi
valstybés tarnautojais, apibréZimas. Lietuva nuo 1990 mety ne kartg keité jtvirtintg teisinio
reglamentavimo koncepcijg ir pasirinko siaurgjj valstybés tarnybos modelj, kuris bene labiausiai
tinka santykinai mazai valstybei.” (Glebové, 2010, p. 131).

Apibendrinant galima teigti, kad S$iuo metu né vienas modelis neegzistuoja valstybése
»grynuoju pavidalu®, o priklausomai nuo galiojanciy teisés akty valstybése susiklosto keliy
modeliy derinys. Galiojancioje Lietuvos Respublikos valstybés tarnybos jstatymo redakcijoje
(Valstybés zinios, 2002, Nr. 45-1708) iteisintas miSrus valstybés tarnybos modelis, kuriame
vyrauja karjeros modelio elementai, taciau yra ir posty modelio elementy.

3. Valstybés tarnybos reforma

20 mety valstybés tarnyba Europoje iSgyvena reformg. Anksciau skirstytos 1 posty ar
karjeros sistemas, Europos $aliy valstybés tarnybos sistemos vis labiau panas$¢ja. Gerosios patirties
sklaida, efektyvumo siekis, Lisabonos strategijos jgyvendinimas lemia tai, kad Europos S$aliy
valstybés tarnybos sistemose maz¢ja tik vienai ar kitai sistemai priskiriamy bruozy. 2002 metais
priémus naujg Valstybés tarnybos jstatymo redakcijg ir nuolat tobulinant esamg teising baze,
Lietuvoje taip pat siekiama perimti svarbiausius ir geriausius sprendimus, kurie garantuoty
efektyvuma ir veiksminguma. Taigi, teigti, kad valstybés tarnybos reforma Lietuvoje yra baigta,
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negalima. Siuo metu reforma - tai jau sukurtos sistemos tobulinimo procesas, vykdomas
atsizvelgiant j Siandienos poreikius (Valstybés Tarnybos departamentas, 2015). Valstybés tarnybos
vizija — orientuota j visuomenés poreikius, riboto dydzio, atsakinga ir atskaitinga uz veiklos
rezultatus, diegianti naujoves, lanksti, skaidri ir konkurencinga valstybés tarnyba (Valstybés
tarnybos tobulinimo koncepcija, Valstybés Zinios, 2010-06-15, Nr. 69-3440). ,, Teisés aktai, pagal
kuriuos dirbama Siandien, yra pasen¢ tiek formaliai, tiek ir moraliai. Jei norime, kad valstybés
tarnyboje dirbty profesionalai, kad priémimas j jg buty visiems vienodas, skaidrus bei
suprantamas, kad apmokéjimas nekelty diskusijy ar abejoniy, kad uz prastg ar nekokybiska darba
bty baudziama realiai, o ne teoriSkai, turime imtis rimtos reformos*, — sako buves vidaus reikaly
ministras Saulius Skvernelis (Skvernelis, 2015).

Savo programose valig reformuoti, tobulinti valstybés tarnybg yra iSreiSkusios visos
pastaryjy mety Vyriausybés. Beje, kiekviena Vyriausybé bitinybei reformuoti valstybés tarnyba
skiria vis daugiau démesio. J[domu tai, kad Vyriausybiy tikslai valstybés tarnybos atzvilgiu gana
panasSts, nepriklausomai nuo politinés sudéties. Nuo 13-osios Vyriausybés jsipareigojama
reformuoti tarnautojy atrankg. 15-ioliktosios Vyriausybés programoje jvardijamas poreikis diegti
valstybés tarnyboje kompetencijy modeli, pabréziama bitinybé siekti | rezultatus orientuotos
tarnautojy veiklos, norima kurti efektyvias tarnautojy motyvavimo, darbo uzmokescio sistemas.
Panasius tikslus, tik dar labiau detalizuotus, kelia sau ir dabartiné Vyriausybé. Atsizvelgiant j jos
programg buvo parengtas naujas Valstybés tarnybos jstatymo projektas, kuriuo siekiama
modernizuoti valstybés tarnybos veiklg pasitelkus mokslininky pritarimo sulaukusius, kity Saliy
s¢kmingai iSbandytus Zmogiskyjy iStekliy valdymo sprendimus, patobulinti valstybés tarnautojams
keliamy reikalavimy, veiklos vertinimo, karjeros, darbo uzmokescio, skatinimo, mokymo sistemas,
supaprastinti valstybés tarnybos reguliavimg ir personalo valdyma (Valstybés tarnybos aktualijos,
Valstybés tarnybos departamentas, 2015).

Valstybés tarnybos tobulinimo koncepcijoje, patvirtintoje Lietuvos Respublikos Vyriausybés
2010 m. birzelio 2 d. nutarimu Nr. 715 ,,Dél Valstybés tarnybos tobulinimo koncepcijos
patvirtinimo® (Valstybés Zinios, 2010, Nr. 69-3440), jvardinti tokie valstybés tarnybos valdymo ir
Jos teisinio reglamentavimo trikumai: valstybés tarnautojy veikla néra orientuota j rezultatus,
darbo apmokéjimo sistema neskatina darbo kokybés ir néra pakankamai skaidri; neisskirti asmenuy,
einanciy vadovaujancias pareigas valstybés tarnyboje, atrankos, veiklos vertinimo, mokymo,
karjeros, tarnybinio kaitumo, atleidimo ypatumai; ribotos asmeny, einanciy vadovaujancias
pareigas valstybés tarnyboje, galimybés lanksciai valdyti ZzmogiSkuosius iSteklius; nepakankama
individuali asmeny, einanciy vadovaujancias pareigas valstybés tarnyboje, atsakomybé uz jstaigos
veiklos rezultatus; yra galimybiy iSvengti atsakomybés uz tarnybinius nusiZzengimus,
nepakankamai veiksmingai reguliuojamos ir taikomos etikos ir korupcijos prevencijos priemonés,
nejtvirtinta ,,nepriekaiStingos reputacijos* sgvoka.

Be to, minétoje koncepcijoje numatomos bendrojo valstybés tarnybos valdymo ir jos teisinio
reglamentavimo tobulinimo gairés, pavyzdZiui vadovavimo stiprinimas orientuojant veiklg
rezultatus, skatinant platesnj institucijy bendradarbiavimg ir tarnybinj kaitumg; neSaliskos,
veiksmingos atrankos ] valstybés tarnautojo pareigas (iSskyrus pareigas, i kurias priimama
politinio (asmeninio) pasitikéjimo pagrindu) diegimas; skaidrios darbo uzmokes€io sistemos ir
finansinio motyvavimo susiejimas su veiklos rezultatais; valstybés tarnautojy mokymo sistemos
tobulinimas modernizuojant zmogiskyjy istekliy valdyma, diegiant kompetencijy valdymo modelj,
galimybiy valstybés tarnautojams iSvengti tarnybinés atsakomybés panaikinimas ir kt.

Reikia paminéti, kad 2014-2020 mety Nacionalinés pazangos programos, patvirtintos
Lietuvos Respublikos Vyriausybés 2012 m. lapkri¢io 28 d. nutarimu Nr. 1482 , D¢l 2014-2020
mety nacionalinés pazangos programos patvirtinimo® (Valstybés Zinios, 2012, Nr. 144-7430),
5.1.3 uzdavinys — ,.stiprinti institucinius gebé¢jimus ir didinti valstybés tarnybos patrauklumag
tobulinant vieSojo valdymo institucijy vidaus administravima; stiprinant auksStesniyjy kategorijy ir
vadovaujanciyjy valstybés tarnautojy grandj ir valstybés pareiginy (jstaigy vadovy) raktines /
strategines kompetencijas, biitinas vadovauti; stiprinant valstybés tarnautojy analitinius,
konceptualaus mastymo, bendradarbiavimo ir kitus aktualius bendruosius geb¢jimus, kurie bty
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jtvirtinti  valstybés tarnautojy mokymo strateginiuose dokumentuose; diegiant ir plétojant
kompetencijomis gristo veiklos valdymo modelj*.

Taip pat, Viesojo valdymo tobulinimo 2012-2020 mety programos, patvirtintos Lietuvos
Respublikos Vyriausybés 2012 m. vasario 7 d. nutarimu Nr. 171 ,,Dél VieSojo valdymo tobulinimo
2012-2020 mety programos patvirtinimo® (Valstybés Zinios, 2012, Nr. 22-1009), 13.3 papunkéio
nuostatos numato, kad ,,tobulinant valstybés tarnautojy lyderystés, zmogiskyjy istekliy valdymo,
analitinio, strateginio mastymo kompetencija bus siekiama uztikrinti sistemingg valstybés
tarnautojy mokyma pagal nustatytus reikalavimus; bus stiprinami aukstesniyjy kategorijy ir
vadovaujanéiyjy valstybés tarnautojy vadovavimo ir lyderystés gebéjimai — jiems organizuojami
atitinkami privalomi mokymo renginiai®.

Be auks$c¢iau minéty teisé€s akty, svarbiausias yra 2015 m. birzelio 12 d. Lietuvos Respublikos
Vyriausybés pateiktas Lietuvos Respublikos Seimui Valstybés tarnybos jstatymo Nr. VIII-1316
pakeitimo jstatymo projektas (nauja redakcija) (Nr. XIIP-3268). Lictuvos Respublikos valstybés
tarnybos jstatymo projektas parengtas atsizvelgiant j Sesioliktosios Vyriausybés 20122016 mety
programos, patvirtintos Lietuvos Respublikos Seimo 2012 m. gruodzio 13 d. nutarimu Nr. XII-51
,De€l Lietuvos Respublikos Vyriausybés programos® XVI skyriaus ,,Valstybés valdymas‘
nuostatas, skirtas valstybés tarnybos pertvarkai. Vyriausybés programoje numatyta siekiant
pritraukti j valstybés tarnybg naujus zmones ir iSlaikyti auksta jau dirbanc¢iy valstybés tarnautojy
kvalifikacijg ir vertybines nuostatas, sudaryti saglygas jauniems ir gabiems asmenims didinti savo
kompetencija ir nuosekliai daryti karjera, taip pat atlaikyti privataus sektoriaus konkurencija,
tobulinti valstybés tarnautojy veiklos vertinimo ir karjeros planavimo, taip pat darbo apmokéjimo
ir motyvavimo sistemas, garantuoti tokj darbo uzmokest] ir karjeros galimybes, kokie bus
adekvatlis veiklos rezultatams ir indéliui, labiau susieti valstybés tarnautojy mokymus su
kompetencijy vadyba, tikslingiau naudoti mokymus kaip valstybés tarnautojy motyvavimo
priemong ir kt. (Lietuvos Respublikos vidaus reikaly ministerija, 2015).

Valstybés tarnybos jstatymo projekte numatytos valstybés tarnybos sistemos permainos,
kuriomis siekiama valstybés tarnybos reguliavimg padaryti paprastesnj, lankstesnj, atsisakyti
nereikalingy procediiry, modernizuoti personalo valdyma. Valstybés tarnybos jstatymo projekte
siiloma nustatant geb¢jimy reikalavimus valstybés tarnautojams remtis kompetencijy modeliu.
Pagal Valstybés tarnybos jstatymo projekta mobilumo valstybés tarnyboje pagrindu tapty nebe
pareigybiy kategorijos (jy sitiloma atisakyti), bet pareigybés grupé (pvz., vyr. specialisto, skyriaus
vedéjo, jstaigos vadovo ir kt.) ir atitikimas tai pareigybiy grupei nustatytiems kompetencijy ir
kitiems reikalavimams. Taip pat siiiloma nustatyti, kad valstybés tarnautojy (iSskyrus valstybés
jstaigy vadovy ir jstaigy vadovy) veiklos vertinimo metu vertinamos kompetencijos. Pagal
nustatytus tarnautojo kompetencijy lygius biity identifikuojamas jo individualus kompetencijy
ugdymo poreikis (mokymai). Vertinant valstybés jstaigy vadovy veiklg sitiloma jtvirtinti ,,360
laipsniy veiklos vertinimo modelj*, kai asmens veikla vertina jo pavaldiniai, kolegos, vadovai.
Valstybés tarnybos jstatymo projekte siiiloma atsisakyti priedy uz kvalifikacing klase, o tam
tikroms pareigybiy grupéms nustatyti galimy pareiginiy algy intervalg. Sitloma tvirtinti
standartizuotus bendruosius pareigybiy apraSymus, nustatyti apmokéjima uz dalyvavimag
projektinéje veikloje, vietoj jstaigy skirstymo | 5 grupes valstybés tarnautojy pareiginei algai
nustatyti palikti skirstymg j 4 grupes, keturias 5 grupés jstaigas perkeliant j 4 grupe. Taip pat
siiloma platesnés galimybés motyvuoti valstybés tarnautojus, piniginj skatinima aiskiai susieti tik
su veiklos rezultatais. Sitilomoje darbo uzmokes¢io sistemoje nenumatoma kintamosios dalies,
susietos su veiklos rezultatais, tod¢l panaSig funkcijg atlikty piniginé iSmoka, atsiZvelgiant ]
veiklos rezultatus. Siekiant veiksmingesnés tarnybinés atsakomybés, Valstybés tarnybos jstatymo
projekte sitiloma nustatyti platesnj tarnybiniy nuobaudy rata, i§ kuriy bus didesné laisvé pasirinkti
tinkamiausig nuobaudos rii§j, nustatoma nauja nuobauda - perkélimas ] Zemesnes pareigas,
jvedama tarnybinio nusiZzengimo mazareik§miSkumo savoka ir kt. Pagrindiné asmeny grup¢, kuriai
visa apimtimi taikomas $is jstatymas — tai karjeros valstybés tarnautojai (valstybés ir savivaldybiy
istaigy specialistai, jstaigy padaliniy vadovai ir kt.), kuriy Siuo metu Lietuvoje yra 27379, politinio
(asmeninio) pasitik€¢jimo tarnautojams, kuriy yra 894, ir 293 jstaigy vadovams. Nedidel¢ dalis
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Valstybés tarnybos jstatymo nuostaty taikomos statutiniams pareigiinams — jy turime 22833.
Valstybés tarnybos jstatymo nuostatos netaikomos valstybés politikams, teis¢jams, prokurorams,
jstaigy darbuotojams, dirbantiems pagal darbo sutartis, ir profesinés karo tarnybos kariams
(Valstybés tarnybos departamentas, 2015).

Apibendrinant sutinkame su Miroslav Beblavy, Slovakijos parlamento nariu, vieSosios
politikos profesoriumi, Europos politikos studijy centro vyresniuoju moksliniu bendradarbiu, kuris
teigia ,,akivaizdu, kad valstybés tarnybos reforma neturi pabaigos. Kaip matyti i$ visy Ekonominio
bendradarbiavimo ir plétros organizacijai priklausanciy Saliy praktikos, spaudimas nuolat
reformuoti vieSojo administravimo sektoriy ir valstybés tarnybg nickada nesibaigia®“ (Valstybés
tarnybos aktualijos, Valstybés tarnybos departamentas, 2015).

Taigi, bitina jgyvendinti Valstybés tarnybos tobulinimo koncepcija, vykdyti reforma
priimant naujaja Valstybés tarnybos jstatymo redakcija bei, remiantis kity valstybiy patirtimi,
optimizuoti esmang valstybés tarnybos aparta.

ISvados

1. Iki Siol néra prieita vieningos valstybés tarnybos sampratos, taciau galima teigti, jog valstybés
tarnyba yra neatskiriamai susijusi su valstybés, kaip visos visuomenés organizacijos, paskirtimi
uztikrinti zmogaus teises ir laisves bei garantuoti viesgjj interesg. Valstybés tarnautojas — fizinis
asmuo, einantis pareigas valstybés tarnyboje ir atliekantis vieSojo administravimo veikla.

2. Valstybés tarnyba yra grindZiama tradiciniu arba ,,biurokratiniu® valstybés tarnybos modeliu
bei naujuoju vie$ojo valdymo modeliu (angl. new public management). Siuo metu né vienas
modelis neegzistuoja valstybése ,,grynuoju pavidalu®, o priklausomai nuo galiojanciy teisés
akty valstybése susiklosto keliy modeliy derinys. Atsizvelgiant j valstybés tarnautojy priémimo
salygas, karjeros galimybes, materialinj apriipinimg ir socialines garantijas iSskiriami du
valstybés tarnybos modeliai: karjeros ir posty. Galiojancioje Lietuvos Respublikos valstybés
tarnybos jstatymo redakcijoje (Valstybés zinios, 2002, Nr. 45-1708) jteisintas misrus valstybés
tarnybos modelis, kuriame vyrauja karjeros modelio elementai (priémimas ] pareigas
neterminuotai, perkélimas j aukStesnes ir kitas pareigas be konkurso, kvalifikaciniy klasiy
sistema, pareigybiy hierarchija, didesnés pareiginés algos susiejimas su didesne atsakomybe ir
atitinkamai auksStesnémis pareigomis ir kita), taciau yra ir posty modelio elementy (priémimas j
bet kurio lygmens pareigas nereikalaujant patirties valstybés tarnyboje, bendra su Kkitais
darbuotojais socialinio draudimo sistema ir kita).

3. Valstybés tarnybos tobulinimo koncepcija siekiama nustatyti valstybés tarnybos tobulinimo
gaires: vadovavimo stiprinimas orientuojant veikla ] rezultatus, skatinant platesn] institucijy
bendradarbiavimg ir tarnybinj kaituma; nesaliSkos, veiksmingos atrankos j valstybés tarnautojo
pareigas (iSskyrus pareigas, | kurias priimama politinio (asmeninio) pasitik¢jimo pagrindu)
diegimas; skaidrios darbo uzmokescio sistemos ir finansinio motyvavimo susiejimas su veiklos
rezultatais; valstybés tarnautojy mokymo sistemos tobulinimas modernizuojant zmogiskyjy
iStekliy valdyma, diegiant kompetencijy valdymo modelj, galimybiy valstybés tarnautojams
1Svengti tarnybinés atsakomybés panaikinimas ir kt. Siekiant jgyvendinti valstybés tarnybos
tobulinimo koncepcija, turi buti priimta naujoji Valstybés tarnybos jstatymo redakcija,
tobulinamas antrasis valstybés tarnautojy atrankos etapas bei optimizuotas valstybés tarnybos
aparatas.
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Public service reform in Lithuania: present and future insights
Summary

Until Lithuania regained its independence in 1990, Lithuanian public service was based on Soviet legal system.
During twenty five years of independence the approach to public service have changed frequently.
Lithuania society often has an opinion that public servants are the bureaucrats seeking to benefit themselves. In order
to change this opinion, it is necessary to reform public service, to elaborate legislation regulating public service, public
service and public servants need to become more open to the society. The object of the article — Lithuanian public
service reform. The aim of the article — to analyse the public service reform in Lithuania.
Acrticle presents that until now there is no unified concept of public service, but it can be said that public service is
inextricably linked with the state as a whole society organizations, the role of ensuring human rights and freedoms and
to guarantee the public interest. Public servant — a person who serves the state and public interests. The Law on Public
Service came into effect on 1 July 2002. Lithuania has chosen the conception of restricted public service when public
servants are only those persons who have been granted powers by the public authorities or directly participate in the
process of policy enforcement, drafting of legislation or implementation of other legal acts.
Public service reform of Lithuania is already established system development process is carried out according to the
needs of today. The main objective of the reform - to adopt the new version of the Law on Public Service, to develop
the second phase of public servants selection and optimization of public service apparatus. Public service reform of
Lithuania continues to have a very important role.
Keywords: public service, public servants, public service reform.
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ISSUES OF VISITORS® ETHICAL BEHAVIOUR AT THE ARTISTIC
EVENTS

Vilma Skvarcinskiené

Robertas Kavolius
Klaipeda State University of Applied Sciences

Annotation. Issues of visitors‘ ethical behaviour at the artistic events are studied, factors which influence these issues
and also possible ways to solve them are revealed in this article. Definitions of culture and ethical behaviour help
perceive importance of ethical behaviour at the artistic events. The aim of the research is to study issues of visitors
ethical behaviour at the artistic events.

After issues of visitors‘ ethical behaviour at the theatre have been studied, it is admitted that culture events broaden and
develop visitors‘ outlook, as well as have direct social and cultural influence. Issues of visitors® ethical behaviour at the
artistic events are caused by many factors, which influence behaviour of individuals. These are values, awareness of
ethical and moral rules, cultural needs, consumer culture, life style, education in the family, society and person‘s
behavioural culture. All these factors are interacting closely and shape person‘s thinking, perception and behaviour.
Staff of the theatre notice problematic ethical behaviour of visitors more often than visitors themselves. Therefore,
while these two groups contact it can be difficult to solve problems provoked by inappropriate behaviour.

Keywords: ethical behaviour, culture, culture event.

Introduction

A person is a part of the society, which represents certain culture. In general, this concept is firstly
perceived as an outcome of activities between personality and society, its ways and systems, functioning of
which allows to create, use and transfer material and inner values. Development of culture and its presence
happens through person‘s inner considerations. This could be a reason why concept of culture becomes an
abstract, theoretical construct, which indicates different aspects of human activities (Bikul¢ius, 1995).

Events are one of aspects to express culture. Goldblatt (2005) said, that an event is a unique period of
time to spend and there are rituals and ceremonies used to satisfy special needs. Surginiené (1987) defines a
concept of event as an integral in time and space compound, limited by words, images and actions, which is
devoted to reveal a particular topic and expressed using particular instruments and methods. Getz (2005)
emphasizes, that all events have a direct social and cultural influence onto participants and sometimes on
greater part of society. According to Bowdin, Allen, O Toole, Harris, McDonnell (2006), events broaden
people‘s cultural horizon, make new relationship with people, introduce new customs and ideas. The aim of
the event is to encourage development of cultural and artistic industry. It can be said, that relationship
between events and culture emerged while studying concept of event. Therefore, it can be noted that cultural
events are universal configuration of events, existing in different times and majority of societies.

It is noted that visitors ethical behavior expression at cultural events and esspeciallly at theaters are
being analysed though very rarely. However, there are scientific studies dealing with behavioral culture,
behavioral ethical aspects. Scientists draw attention to personal ethical behavior and values interfaces
(Palidauskaité, 2003; Wu, Stevenson, 2010, other). Studies have shown that the recent cultural events visitors
ethical behavior poses social and socio-cultural issues.

The object of paper — expression of vistors® ethical behaviour at the culture events.

The aim of paper — to study issues of visitors* ethical behaviour at the theatre.

Methods of the research: study of scientific literary sources, questionnaire, questionnaire by post.

The relationship between culture and behavior

According to Paulavi¢iate (1999, 2008), cultural needs have been formed in the society, they are
different, depend on social groups, cultural traditions and pursue which are caused by cultural needs.
Jurgelénas (2008) draw attention to Bourdieu insight about cultural capital, which is formed by gaining
knowledge, learning or improving one‘s talent. People who choose to develop their cultural capital seek to
accumulate this capital in the same way as those people who chose to increase economical capital.
Unfortunately, there are only few representatives of high level of cultural capital in the society. In the
consumer culture he indicates some main ,,aspects” of economical and cultural capital, which reveal
consumer practice only (Jurgelénas, 2008): economical and cultural capital are high; economical capital is
high but cultural capital is low; cultural capital is high and economical capital is low; economical and
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cultural capital are low. Following this typology of economical and cultural capital, it is possible to define
the style of consuming chosen by any person (Jurgelénas, 2008).

According to opinion of Bakanauskas (2006), consumer*s priority, behaviour and values are developed
in the family, however, according to Leonavi¢ius, Norkus, Tere$kinas (2005), who quote Parsons,
personality is developed by culture, and culture itself (general ideas) has to be emplemented into
personalities and social relationship. According to Leonavi¢ius, Norkus, Tereskinas (2005) who quote
Meads, ,,society is a constructed phenomenon, which merges from individuals, interacting in between and
seeking to accommodate to each other. This interaction depends on intellect. Individual‘s intellect can accept
roles and consider in imagination about all possible alternatives of behaviour, therefore individuals can
coordinate this interaction®.

Researchers, who study society constantly strive to find out why some individuals break generally
accepted norms and rules (Acus, Kraniauskas, 2007). According to Zemaitis (1996), base of behavioural
culture consists of rules of behaviour which are developed historically and cultivated by long term human
experience. They combine and harmonize relationship between people, strengthen respect, create mutual
trust and acceptance, increase effectiveness of any activity in any organization. So meaning of behaviour
rules is very important. Society could not exist normally, if its members would not accept these rules and
would not follow them. Culture institutions also present to visitors of the culture events rules and reminders,
where it is said what way of behaviour is not accepted, what is forbidden, and the rights of the culture
institution are explained.

Behavioural culture is a wide conception, related to domestic culture, language culture and labour
culture. Common level of culture, views on life and values mirror in all relationship among people (Zemaitis,
1996).

There are three traits of behavioural culture: education, politeness and etiquette. First of all,
behavioural culture is refered to person‘s general education, his or her inner world. Depending on whether
this world is rich or poor, person‘s behavioural culture is similar (Zemaitis, 1996). Person‘s inner culture
consists of: intellect, will, feelings, emotions, views, belief, attitude, aesthetic flavour, etc. Cultivated person
is the one who has got comprehensive education, broad outlook, developed stable inner interests and needs.
Person‘s inner culture mirrors in his or her outer posture, manners, gestures. It provides all configurations of
behaviour with certainty, naturalness, simplicity and fascination. Person‘s inner culture conditions his or her
activities and acts, outer culture and behaviour (Zemaitis, 1996).

Methodology of the research

Quantitative method of the research was chosen to complete the research — questionnaire and
questionnaire by post and instrument of the research is questionnaire. Researchers® prepared questionnaire
consisted of two parts: appeal to a respondent and introduction of the research and questions. The
guestionnaire consists of three types of questions: open, closed and semi-closed questions.

Participants of the research — 42 staff from the theatre in Klaipeda district (observationals) and 94
visitors of the theatre (respondents) have taken part in the research and they were chosen by convenient
sample. Questionnaire was handed out and sent by post, expecting greater rate of return.

Demographic characteristic of the theatre staff was collected in the research. 71,4% of respondents
have been women and 28,6 % - men. The age of respondents varied: 23,8% of them aged 18-29, 47,6% - 30-
50, 23,8% - 50-60 and 4,8% - 61 and older during the research. The data of the research revealed that there
were 29,8% men and 70,2% women out of 94 respondents who completed the questionnaire. The age of
respondents, who completed questionnaire, varied: 3,2% of respondents were younger than 18; 52,1% - 18-
29, 29,8% - 30-50, 9,6% - 50-60 and 5,3% - 61 years old and older.

Statistical software programe ,,SPSS — 16.0 for Windows* was used to proceed the data of the
guantitative research.

Ethics of the research

During the research the principals of diagnosis ethics were followed: benevolence, respect of person‘s
dignity, justice and right to get exact information. When selecting respondents, factors of favour, gullibility
and compromise were omitted. A person could choose and decide, based on a good will, whether he or she
agrees to participate in the research.

Respondents were introduced to the aims, objectives and benefits were explained before the research.
Also exact information related to procedure was given, i. e. respondents were informed about the ways of
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information collecting. During the research right not to get exploited was guaranteed, so every respondent
was briefly instructed why exactly he or she was selected for the research.

Results of the research

While studying issues of visitors® ethical behaviour at the artistic events staff of the theatre and visitors
were interviewed in order to find out their attitude to the problem. After having analysed mentioned problem,
it can be assumed, that theatre administration, auxiliary staff mostly face issues of visitors‘ ethical behaviour.
Creative personnel can also notice visitors‘ non-ethical behaviour, however they have less contact with
visitors.

Having structured the data of the research, it is noticeable (1 diagram) that visitors‘ non-ethical
behaviour at the theatre is not constant, however, almost half of staff of the theatre (47,6%) notice that they
sometimes face visitors® inappropriate behaviour. Equally 19% of respondents admit that they face such
behaviour often and rarely, and 9,5% of respondents admit that they face visitors‘ non-ethical behaviour at
the artistic events very often.

The data of the research show (1 diagram), that visitors‘ non-ethical behaviour is not tendentious, it
can be assumed that behavioural culture, while visiting theatre is still remaining, however it happens that
visitors behave inappropriately at the artistic events (public places). Therefore, a question given to the
observationals helps detect what kind of non-ethical behaviour staff of the theatre face with.

While analysing the data of the research it was observed that theater visitors unethical behavior is
noticed by more experienced theater staff (X2=5,873, df=2, p=0,050).
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Fig. 1. Staff encounter with visitors‘ non-ethical behaviour

The data of the research show, that staff of the theatre mostly face the situations what visitors are late
for the event or for the event after breaks. As a problem it was mentioned by 31% of respondents. Next
problem — using mobile phones, it was mentioned by 22,4% of respondents. Quite many respondents (19%)
admit that visitors of the culture events at the theatre leave their waste at the theatre hall. This problem is
associated with non-ethical behaviour and was revealed while interviewing staff of the theatre. It can be
noted that visitors of the culture events do not notice such non-ethical behaviour - leaving waste at the place
of the event. 17,2% of respondents (staff of theatre) indicate that the behaviour of audience is inappropriate if
they are speaking loudly during the event and comment a play loudly, smaller part of respondents (10,3%)
indicate that visitors® behaviour is considered as inappropriate if they are filming or taking pictures of the
events without allowance of administration.

After having analysed the data of the research, it can be noted that being late for the theatre is
considered as inappropriate behaviour and it is noticed by both groups of respondents equally. Staff of the
theatre face this problem more often, they have to accompany late visitors to the theatre hall, guarantee that
late visitors would not disturb other audience and avoid complaints. Visitors as well as staff of the theatre
note that ringing mobile phones at the theatre are an example of inappropriate behaviour to a great extent.
Visitors of the theatre more often than staff draw attention to the visitors, who speak loudly on mobile
phones or comment, as this group of respondents face this problem directly, and staff about consequences of
such behaviour usually get to know after the event when audience are complaining about noise and
inconveniences.

When interviewing staff of the theatre it was important to find out if staff are informed whether
visitors are acquainted with rules at culture events. After comparing the data it is noted that visitors of the
events (49% ) admit that they know the rules at the culture events, and staff assess such positive answer quite
cautiously and only 12% of respondents admit that visitors are informed about the rules at the events. 50% of
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visitors admit that they are not informed about such rules, and a part of respondents state, that they have
never heard about such rules. Only 10% of interviewed staff of the theatre think that rules are unknown to
the visitors of the theatre.

In the research helped to find out what means of information was used to announce and inform visitors
about the rules at the culture events. The data of the research show that one of the ways to draw audience‘s
attention to the rules is printed information on a flyer, educational edition for the children and teenagers,
information on the notice boards and printed rules on the tickets. Staff note that all this means is currently
used, however, most of them do not draw visitors® attention. Interviewed respondents indicate that
prohibition signs are placed in institutions which house culture events. These signs explain what behaviour is
inappropriate at the event. Some of respondents indicate that in the institution they work for, audiovisual
means of communication is used which draw visitors® attention to the rule which they should follow; this is
audio information before the event also video animation, content of which reveals examples of expected
appropriate behaviour. Also staff note that some rules are reminded directly if there are cases of
inappropriate behaviour.

The data of the research show that staff of the theatre use enough means and ways to make rules at the
culture events clear and visitors of the theatre would be informed about the rules. However, it was found out
that due to some reasons most of this means is not effective.

Respondents were given a question in the research, whether it happens to tell the visitors about their
inappropriate behaviour at the event. The data in 2 diagram show that 42,9% of respondents sometimes tell
the visitors, 16,7% of respondents often tell the visitors about their inappropriate behaviour. 9,5% of
respondents speak about usual cases and 11,9% are telling constantly. More experienced theater staff are
more likely to warn the visitors who behaive inappropriately (x*=7,036, df=1, p=0,008).
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Fig. 2. Warning of visitors of the culture events about their inappropriate behaviour

The data of the research show that only 4,8% of respondents note that there are no incidents due to
visitors* behaviour and there is no need to comment on their behaviour. Concluding the data of the research
it can be noted that visitors® inappropriate behaviour at the culture events is not ignored, staff react to
problematic cases and try to avoid them in the future.

While comparing the data of questionnaire of visitors of the culture events and staff of the theatre it is
noticed that staff (95% of respondents) nearly three times as more react into inappropriate behaviour of the
visitors than visitors themselves (34% of respondents). It can be assumed that visitors of the culture events
think that staff are obliged to warn about inappropriate and non-ethical behaviour, which irritates the visitor.
On the other hand, it was mentioned that not every visitor dares to warn another adult person in order not to
provoke inadequate reaction or conflict, however, they think that staff have authority and rights to inform a
visitor of the theatre, who behaves in an inappropriate way, about the rules at the theatre.

ECasual clothes

WSmarter clothes than casual
OFormal

OSmart

@Depend on character of the event

Fig. 3. Opinion of the staff about visitors® outfit at the culture events
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Interviewing staff of the theatre was aimed at finding out what outfit is common to the visitors and
whether visitors* outfit is associated with appropriate behaviour. As it is shown in the diagram 3, the staff
notice that visitors try to wear smart clothes, it is a response of 33,3% of respondents and a little bit less
(28,5%) of respondents admit that it is visible that people visit a culture event wearing casual clothes. 21% of
respondents indicate that audience‘s outfit is directly associated with character of the event. 9,5% of
respondents notice theatre goers wearing formal clothes and only 7,2% of staff admit that visitors are
wearing especially smart clothes or evening dresses.

When analysing the data of the interview of theatre goers and staff of the theatre, it is noticed that
there are no essential differences associated with understanding of outfit. The data show that visitors of
culture events think that their clothing is smarter than casual (57%), however less number of staff notice this
fact (33%). Staff think that visitors* clothing is more casual (29%), however, only 4% of visitors indicate that
they go to the teatre wearing casual clothes. In this case no emphatic conclusion can be made as perception
of style of clothing is different and individual, so concept of casual and smart robe is more conditional than
absolute.

Analysing the data of the interview of theatre goers, it has been assumed that style of clothing can be
conditioned by inner and outer surrounding of the culture event. The more luxurious, splendid surrounding of
the culture institution charges a visitor to coordinate his clothing style to the whole atmosphere.

It was noticed that 73,8% theatre staff think that inner and outer surrounding only partially influences
the clothing style of the visitors. 9,5% of respondents admit categorically that there is association with inner
and outer surrounding of a culture event and visitors® outfit. 11,9% of respondents do not relate these two
aspects. Therefore, opinions of staff and visitors about this issue differ. Majority of visitors, even 50% (9,5%
of staff) think that surrounding of the culture event and clothing style has direct link and influences on
perception of common clothing style.

There are many factors shaping perception of society about appropriate and inappropriate behaviour.
Every person is influenced by society and during the process of socialization he or she develops his or her
awareness of certain values, which actually shape pattern of appropriate behaviour. In the research when
iterviewing staff of the theatre interviewers tried to find out what main factors shape theatre goers awareness
of appropriate behaviour at the theatre. The data of research show that 29,5% of respondents think that
family and friends have the greatest influence to form appropriate behaviour. 25,9% of respondents admit
that surrounding has substantial influence on where a person lives. 19% of respondents think that society,
where a person lives, shapes awareness of visiting culture events and appropriate behaviour there. When
studying various periods of history it can be noticed that values and attitude towards art change whenever
there are changes in the society. 13,8% of staff think that educational institutions, where children are
educated as young personalities, form base of appropriate behaviour. 14,3% of respondents think that
awareness of appropriate behaviour and following it depends on person‘s education. The least (12,1%)
respondents are sure that person‘s social status has also influence on person‘s awareness of what is
acceptable when visiting culture events.

Therefore, culture events propagate society with general culture ideas, it can be assumed that culture
events form culture of the society as well as every person‘s cultural taste and awareness. 28,6% of
respondents think that culture events influence on formation of person‘s appropriate behaviour and
awareness and also what is acceptable and moral. 47,7% of respondents tend to think that formation of
appropriate behaviour depends on personality themselves. The data show that respondents think that
personalities who have already been formed can be hardly influenced by art, and that there also are many
visible factors which influence person‘s appropriate behaviour. However, staff note that content of art
disposed at the culture institution could change person‘s attitude and partially influence awareness of moral
behaviour.

Concluding the data of the research of the theatre staff, it can be noted that respondents indicate the
fact of issues of theatre visitors® inappropriate behaviour. This problem is constantly growing and ways of
inappropriate behaviour are noticed while observing young people. Therefore, it can be assumed that in the
future issues of visitors® inappropriate behaviour can only develop if they are being solved passively.
Visitors of culture events as well as staff of the theatre notice that inappropriate behaviour can be mostly
associated with breaking of rules at the culture events: using mobile phones not at the right time, being late
for the event, etc.
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Conclusions

1. After analysing the definition of culture events and issues of visitors® inappropriate behaviour at the
theatre, it can be noted that culture events broaden outlook of the citizens, encourage development as
they have direct social and cultural influence. Issues of visitors® ethical behaviour depend on many
factors, which influence individual‘s behaviour. These are values, awareness of ethical and moral
norms, culture needs, culture consume, life style, family‘s educational influence, society and
behavioural culture of individual. All these factors interact tightly while shaping person‘s thinking,
awareness and behaviour.

2. Major recent problems of theatre visitors® inappropriate behaviour are: using mobile phones during the
event, visitors® outfit contravening character of the event and surrounding of the culture institution,
disrespect to the artist and a visitor nearby, toleration of inappropriate behaviour of the visitor at the
culture institution. Organizators of culture events take some measures to solve these problems.
Information notice and rules for visitors are used, where information about consequences of
inappropriate behaviour is presented, also educational programes are created which inform about
behavioural culture at the culture events.

References

1. Acus A.; Kraniauskas L. (2007). Socialiniy elgesio nukrypimy sociologija. Klaipéda: Klaipédos universiteto

leidykla.

Bakanauskas A. (2006). Vartotojy elgsena. Kaunas: Vytauto didZiojo universiteto leidykla.

Bikulgius J. (1996). Seimyninio gyvenimo darna ir jos i§saugojimo paslaptys. Kaunas: Technologija.

4. Jurgelénas S. (2008). Vartojimo kultiiros jtaka sociokultiiriniam identitetui: menininky sociokultiirinio identiteto
konstruotai. Kultiiros industrijos: i$$iikiai ir perspektyvos. P. 76 — 88.

5. Bowdin G., Allen J., O’Toole W., Harris R., McDonnell I. (2006). Event Management 2" Edition. [interaktyvus].
London and New York: Ruotledge [Zifiréta 2016 04 13]. Prieiga per interneta: http://www.amazon.co.uk/Events-
Management-Glenn-Bowdin/dp/0750665335#reader 075 0665335.

6. Getz D. (2007). Events studies: Theory, Research and Policy for Planned Events. New York: York.

7. Goldblatt D. (2005). Sustainable Energy Consumption and Society: Personal, Technological, or Social Change?(e
Book).

8. Leonavi¢ius V., Norkus Z., Tereskinas A. (2005). Sociologijos teorijos. Kaunas: Vytauto didZiojo universiteto
leidykla.

9. Palidauskaité J. (2003). Elgesio kodeksai: naujos teorinés paradigmos ir praktiniai jgyvendinimo aspektai. Vie$oji
politika ir administravimas. Nr. 6. P. 55 — 65.

10. Paulaviciate A. (1999). Kai kurie papildomo ugdymo aspektai bendrojo lavinimo mokykloje. Pedagogika. T. 39. P.

wmn

11. Paulavi¢iaté A. (2008). Renginiy organizavimo abécélé. Vilnius: Mokesciy srautas.

12. Surginiené L. (1987). Renginiy organizavimo metodika. Vilnius: Mokslinis metodinis kultiiros centras.

13. Wu C., Stevenson M. (2010). Speaking of Flowers: Theatre, Public Culture, and Homoerotic Writing in
Nineteenth-Century Beijing. Asian Teather Journal. Vol. 27. P. 100-129.

14. Zemaitis V. (1996). Bendravimo barjerai. Vilnius: Ethos.

Santrauka
Lankytoju etiSkos elgsenos raiSka kultiiriniuose renginiuose

Kulttiriniy renginiy lankytojams kultiiros jstaigos pateikia taisykles ir priminimus, Kuriuose nurodyta, kaip
neturéty elgtis lankytojas, kas yra draudziama, bei kokias teises turi kultiiros jstaiga. ISanalizavus kultiiriniy renginiy
lankytojy etiskos elgsenos raiskos problemas teatruose, galima teigti, kad kultiirinis renginys plecia visuomenés akiratj,
skatina tobuléti, nes turi tiesioginj socialinj ir kultiirinj poveikj. Lankytojy etiSkos elgsenos raiskos problemas lemia
daugybé veiksniy, daranéiy jtaka atskiry individo poelgiams. Tai vertybés, etikos ir moralés normy suvokimas,
kultiriniai poreikiai, vartojimo kultiira, gyvenimo stilius, Seimos ugdomasis poveikis, visuomeng, ir individo elgesio
kultiira. Visi Sie veiksniai glaudziai sgveikauja tarpusavyje, formuodami Zmogaus mastyma, suvokimg ir elgseng. Teatry
darbuotojai kur kas dazniau pastebi lankytojy etiSkos elgsenos problemas nei patys lankytojai. Todél pasitaiko minéty

Tyrimo objektas — kultariniy renginiy lankytojy etiSkos elgsenos raiSka. Tyrimo tikslas — istirti kultGriniy
renginiy lankytojy etiSkos elgsenos raiskos problemas teatre.

Tyrimui atlikti pasirinkti kiekybinio tyrimo metodai — anketiné apklausa ir apklausa pastu bei tyrimo
instrumentas - anketa. Anketa sudaryta tyréjy, joje yra dvi dalys: kreipinys j respondentg ir tyrimo pristatymas bei
pateikti klausimai. Anketa sudaro trijy tipy klausimai: atviri, uzdari ir pusiau uzdari klausimai.

46


http://www.springeronline.com/sgw/cda/frontpage/0,11855,5-193-22-37060824-detailsPage%253Dppmmedia%257CotherBooks%257CotherBooks%2526seqNo%253D1%2526CIPageCounter%253DCI_MORE_BOOKS_BY_AUTHOR0,00.html

Apklausos dalyviai — tyrime dalyvavo vakary Lietuvos teatry darbuotojai (42 tiriamieji) ir minéty teatry
lankytojai (94 respondentai), kurie pasirinkti patogiosios imties sudarymo biidu. Anketos tyrimo dalyviams buvo
iSdalintos ir iSsiystos pastu, tikintis didesnio ankety grjztamumo rodiklio.

Atlikto tyrimo metu surinkta teatro darbuotojy demografiné charakteristika. 71,4 proc. respondenty yra moterys,
28,6 proc. vyrai. Respondenty amziaus pasiskirstymas: 23,8 proc. respondenty tyrimo metu buvo 18-29 mety amziaus,
47,6 proc. - 30-50 m., 23,8 proc. - 50-60 m. ir 4,8 proc. 61 mety ir vyresni. Remiantis teatro lankytojy apklausos rastu ir
apklausos pastu duomenimis, paaiskéjo, kad i§ visy 94 apklausoje dalyvavusiy respondenty 29,8 proc. buvo vyrai ir
70,2 proc. — moterys. Apklausoje dalyvavusiy amziaus pasiskirstymas: 3,2 proc. respondenty buvo jaunesni nei 18 mety
amziaus; 52,1 proc. - 18-29 m., 29,8 proc. - 30-50 m. 9,6 proc. - 50-60 m. ir 5,3 proc. 61 mety ir vyresni.

Kiekybinio tyrimo duomenims apdoroti buvo naudojamas kompiuterinis statistiniy programy paketas ,,SPSS —
16.0 for Windows*.

Tyrimo rezultatai. ISanalizavus kultlriniy renginiy apibréztj ir lankytojy etiskos elgsenos raiskos problemas
teatruose, galima teigti, kad pastaruoju metu didziausiomis teatro lankytojy etiskos elgsenos problemomis tampa:
mobiliojo rysio telefony naudojimas renginiy metu, lankytojy apranga neatitinkanti renginio pobtidzio ir jstaigos
aplinkos, nepagarba menininkui bei Salia esan¢iam Zmogui, ir nepriimtinas kultiros jstaigos lankytojo elgesio
toleravimas. Kulttiros renginiy organizatoriai imasi tam tikry priemoniy sprendziant minimas problemas. Naudojami
informaciniai pranes$imai, nustatomos renginiy lankymo taisyklés, nurodancios netinkamo elgesio padarinius, kuriamos
edukacinés programos, supazindinancios su renginiy lankymo kultiira.
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SELF-DIRECTED LEARNER DEVELOPMENT: A TRANSFORMATIVE
LEARNING PERSPECTIVE

Saloméja Satiené
Klaipeda State College of Applied Sciences

Abstract. The evolution of education into a system of lifelong learning with its orientation towards the learner needs
and ability to study independently places a considerable emphasis on the development of self-directed learner
competencies. The present paper aims to examine self-directed learner development through application of the
transformative learning approach in a setting of higher education. Drawing parallels between learner self-directedness
and transformative learning allows to explore the ways in which students may undergo transformative learning and
become self-directed learners through the process of education in a higher education setting. Transformative learning
may provide opportunities for the learner critical reflection on their beliefs and attitudes to professional development,
relationships with other people and being in the world. Transformative learning experiences may have the potential to
enable the learners to discover and reconstruct their own frames of reference finding the meaning and purpose to their
professional development in the face of sociocultural and employment-related demands of the changing environment.
Employment of transformative learning in a higher education setting may also provide some additional insights into
fostering the learner self-directedness through transformation of the learner‘s understanding of and attitude towards
learning as an individual-directed process leading to professional development as continued lifelong learning.

Key words: self-directed learner; transformative learning.

Introduction

Research context and relevance. The evolution of education into a system of lifelong learning
with its orientation towards the learner needs and ability to study independently, places a
considerable emphasis on the development of self-directed learner competencies in a higher
education setting preparing graduates to direct their own learning throughout their careers. Higher
education institutions are looking for the ways to increase learner autonomy and self-direction in
their eduational practice by employing new approaches to the teaching methods and introduction of
self-development elements into the curricula. In the past decades, self-directed learning and
transformative learning have been among the most researched areas of adult learning and influential
adult learning concepts. Both theories manifest shifting from adult education to adult learning and
can help to inform and understand the complexity of contemporary adult learning facilitating
integration of the individual into the changing environment. Transformative learning experiences
have the potential to enable the learners to find the meaning and purpose to their professional
development by discovering and reconstructing their own frames of reference in the context of the
change of sociocultural and employment-related environment (Mezirow, 1996). The learner self-
directedness undergoes transformation of the learner‘s understanding of and attitude towards
learning as an individual-directed process leading to professional development continued in lifelong
learning. The literature base on both self-directed learning and transformative learning is expansive,
and there have been several comprehensive reviews conducted (Brockett, 2000; Brockett and
Hiemstra, 1991, 2012; Candy, 1991; Grow, 1991; Garrison, 1997; Merriam, 2001, 2004; Owen,
2002; Taylor 2007). There have also been some studies of interrelatedness between the two
approaches (Mezirow, 1981, 1985, 1991, 1996, 2009; Cranton, 1994; Pilling-Cormick, 1997,
Taylor, 2008). However, the possibilities for fostering self-directed learning through adoption of
transformative learning strategies in higher education settings have not been studied extensively.

Research issue: The present paper aims to examine the potential of transformative learning in
the development of the self-directed learner in a higher education setting. The following questions
are raised in this research: What are the common aspects between learner self-directedness and
transformative learning? What potential may transformative learning theory offer to foster self-
directed learning in a higher education setting? To address these questions, we will: (1) provide an
overview of the conceptualization of learner self-directedness; (2) look into the major elements of
transformative learning theory; (3) draw parallels between transformative learning and self-directed
learner development. Drawing parallels between self-directed learner competences and the basic
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components and stages of transformative learning may allow to explore the ways in which students
may undergo transformative learning and become self-directed learners through the process of
education in a higher education setting.

Research methods. The method used in the study is analytical review of scientific literature
including theoretical works and primary sources presenting data from quantitative and qualitative
studies, and some secondary sources presenting reviews of the topic. Analytical literature review
allows to provide grounding for a new approach to the research issue and to plan its further
development and formulation of research methodology (Kardelis, 2005). In this paper we will
review the most recent literature and research in the fields of self-directed and transformative
learning.

1. Learner Self-directedness

Self-directed learning is often broadly conceptualized as self-learning in which learners adopt
the responsibility for planning, carrying out, and evaluating their own learning experiences
(Knowles, 1975; Caffarella and Merriam, 2000; Merriam & Caffarella, 1999). As pointed out by
Owen (2002), self-direction in adult learning has been referred to as self-teaching, self-planned
learning, independent adult learning, self-directed learning, and self-initiated learning. Knowles
(1975) stated that self-directed learning is a basic human competence — the ability to learn on one‘s
own and defined it as ,,a process in which individuals take the initiative, with or without the help of
others, in diagnosing their learning needs, formulating learning goals, identifying human and
material resources for learning, choosing and implementing appropriate learning strategies, and
evaluating learning outcomes* (p. 18). Knowles (1975) also identified the competencies of an
individual involved in self-directed learning: understanding the differences between teacher-
directed and self-directed learning; determining one’s concept as a self-directed being; relating to
peers collaboratively and as resources for learning; diagnosing learning needs and formulating
objectives; viewing teachers as facilitators; identifying other resources; and collecting and
validating evidence of accomplishments. Candy (1991) emphasized three domains of greatest
relevance to self-directed learning: assumptions about human nature, the nature of knowledge, and
the meaning of learning. Grow (1991) proposed a staged self-directed learning model based on the
level of the learner‘s autonomy which focuses on the learner progressing from dependancy to self-
direction through stages: dependent, interested, involved or self-directed with the teacher‘s roles
changing respectively from authority/coach, to motivator/guide to facilitator to consultant/delegator.
The premise of the model is that the teacher or trainer match the learner’s stage of self-direction.
Adopting different teaching styles and approaches appropriate to the learner’s degree of dependence
or self-directedness, the teacher helps prepare the learner to advance to higher stages. According to
Grow‘s idea, a more traditional approach might be adopted with relatively dependent learners,
while more self-directed learners will need a teacher acting as a guide, facilitator, or consultant.
Brocket and Hiemstra (1991) point out to the distinction between self-directed learning
(characteristics of the learning-teaching transaction), and learner self-direction (characteristics of
the learner). The learner self-direction component of their Personal Responsibility Orientation
Model is defined as "a learner's desire or preference for assuming responsibility for learning™ (p. 24)
and an individual's beliefs and attitudes that predispose one toward taking primary responsibility for
their learning” (p. 29). They acknowledge that personal responsibility - learners assuming
ownership for their own thoughts and actions - is the cornerstone of self-direction in learning and
recognize that learner self-directedness occurs on a continuum with the learner developing a certain
degree of willingness to accept responsibility for their learning. The PRO-SDLS model comprises
four factors including control, initiative, motivation and self-efficacy as a measure of self-direction
(Stockdale and Brockett, 2010). The person element in the ‘Person, Process, Context’ model
(Hiemstra and Brocket, 2012) includes characteristics of the individual, such as creativity, critical
reflection, enthusiasm, life experience, life satisfaction, motivation, previous education, resilience,
and self-concept. Garrison (1997, p. 18) defines self-directed learning as an approach where
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learners assume personal responsibility and collaborative control. Garrison‘s comprehensive model
of self-directed learning comprises contextual (self-management), cognitive (self-monitoring) and
conative (motivational) dimensions, each of which contributes to learner self-directedness in the
process of taking responsibility to construct personal meaning for learning outcomes.

In the scientific literature there have been a number of models proposed on the development
of self-directed learning in higher education contexts. Miflin et.al (2000) in their conceptual
framework to guide the development of self-directed, lifelong learning in problem-based medical
curricula identify the components of self-directed, lifelong learner competences, such as
consciousness of the need and accepting responsibility for evaluation of practice in the light of
changing understanding; ability to identify deficiencies in one‘s own knowledge, skills and
attitudes; motivation to generate a learning programme to address deficiencies, including finding
and using the best evidence; the skills to identify, access and use resources wisely and efficiently;
ability to evaluate learning efforts, including resources used, and the effects on practice, and
committment to repeating the cycle with each patient and clinical situation (p. 300). Patterson et.al.
(2002, p. 26), having studied learner self-directedness in nursing programmes, proposed Six
competencies required for students to become self-directed learners: assessment of learning gaps,
evaluation of self and others, reflection, information management, critical thinking and critical
appraisal (p. 26). Each of these skills are interrelated in such a way that students use all or a
combination of them simultaneously to direct and control their learning. As pointed out by
Patterson et. al. (2002), these competencies represent a broader selection than those proposed by
Knowles (1975), reflecting the demand for evolving technological and professional skills necessary
in today’s world. Morrison and Premkumar (2014) point out the omportance of learning
environment in which the principles of SDL are valued and supported. They proposed a set of
practical teaching/learning strategies to promote self-directed learning in the medical curriculum.
The strategies include providing an orientation to self-directed learning, identifying individual
learner's self-directed learning readiness and skill level, clarifying and promoting the development
of self-directed learning competencies, providing opportunities to pursue own interests, activating
collaborative learning, encouraging meaningful reflection, altering student assessment to integrate
self-directed learning, making time available for the processes of self-directed learning,
emphasizing dialogical learning as a core method, providing and training learners in the use of
information and communication technologies tools to enhance self-directed learning strategies,
helping learners to manage and evaluate information and training faculty in self-directed learning.
They claim that the universality of the nature of the strategies may provide opportunities to apply
them to a variety of educational contexts related to professional education.

However, research on learner self-directedness in higher education shows that there are some
problem issues related to the level or amount of direction or guidance to be provided for students at
different stages of their course of study. As pointed out by Miflin et.al. (2000), students need
support and guidance to foster the development of self-directed, lifelong learning; guidance from
the teachers at the beginning of the course allows them to become genuinely independent earlier;
the completely “hands-off' approach adopted by some teachers in higher education is inappropriate
and may be counterproductive, especially at the beginning of a new course (p. 301). Merriam &
Caffarella (1999) identify four variables influencing the extent to which learners exhibit
autonomous behaviour is learning situations: technical skills related to the learning process,
familiarity with the subject matter, sense of personal competence as a learner, and commitment to
learning at that particular point in time.

It should be pointed out that review of the literature on the theoretical grounding of the
concept shows that the concept of learner self-directedness is multidimensional, with three main
characteristics — process, learner characteristics and learning outcomes. Learner self-directedness
enables the learner to take initiative and responsibility for learning, understand oneself as a learner,
and maintain self-efficacy in learning. All the above discussed models propose comprehensive
frameworks for self-directed learning to be integrated into a variety of educational settings.
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Transformative learning approach

The concept of ‘transformative learning’ was introduced in the field of adult education in
1978 by Jack Mezirow. As a novel theory, it was associated with a critical dimension of learning in
adult years with recognition and reassessment of the structure of assumptions and expectations
which frame an individual‘s thinking, feeling and acting — the ,meaning perspective’ or frame of
reference (Mezirow, 2009). Mezirow (2009) defines transformative learning as the process by
which learners transform problematic frames of reference to make them generate beliefs that will
prove more true or justified to guide action. O‘Sullivan et.al. (2002) also include environmental,
spiritual and self-concept issues claiming that a deep structural shift of consciousness experienced
through transformative learning dramatically and permanently alters the indivudual‘s being in the
word, involving understanding of oneself and self-location, relationships with other humans and the
natural world, understanding of the relations of power, race and gender, one‘s body awareness;
visions of alternative approaches to living, and one‘s sense of the possibilities for social justice and
peace and personal joy (O‘Sullivan et.al, 2002, p. 11). However, as pointed out by Mezirow (2009),
most transformative learning takes place outside of awareness - intuition substituting for critical
reflection of assumptions. The role of the educator is to assist learners to bring this process into
awareness and to improve the learner’s ability and inclination to engage in transformative learning.

Mezirow (2009) has identified a certain sequence of phases of meaning in transformation: a
disorienting dilemma; self-examination with feelings of fear, anger, guilt or shame; a critical
assessment of assumptions; recognition that one’s discontent and the process of transformation are
shared; exploration of options for new roles, relationships and action; planning a course of action;
acquiring knowledge and skills for implementing one’s plans; provisional trying of new roles;
building competence and self-confidence in new roles and relationships; a reintegration into one’s
life on the basis of conditions dictated by one’s new perspective (Mezirow, 2009, p. 94). Mezirow
has also identified the levels of reflection: content reflection as description of the reality; process
reflection as new learning opportunities; premise reflection as transformation of meaning (Mezirow,
1991). Following this sequence of phases, paradigm shift/perspective transformation comes as a
result of several conditions and processes involved in the learning situation: an activating event that
exposes the limitations of a student’s current knowledge/approach; opportunities for the student to
identify and articulate the underlying assumptions in the studen t’s current knowledge/approach;
critical self-reflection of the origin of assumptions having influenced or limited understanding;
critical discourse with other students and the instructor in examination of alternative ideas and
approaches; opportunities to test and apply new perspectives (McGonigal, 2005, p. 2). The
educator‘s role is to encourage the learners to redefine problems and foster collaborative learning
(Mezirow, 1997).

The characteristics and processes of transformative learning provided in this section will be
used in our analysis of the potential benefits transformative learning may have for the development
of learner self-directedness.

2. Fostering learner self-direction through transformative learning

Seeking to understand the role that transformative learning may play in the development of
learner self-directedness, it is first necessary to identify those factors which may be common in both
educational approaches. Literature review shows that critical reflection has been identified in a
number of studies as the main element linking learner self-directedness with transformational
learning. In this paper we will mainly focus on critical reflection as both a primary characteristic of
a self-directed learner and an element of the process of transformative learning leading to
perspective transformation in respect to learner self-directedness.

In the past years in scientific literature there has been considerable attention given to the
connection between SDL and transformative learning (Mezirow, 1985; Cranton, 1994; Pilling-
Cormick, 1997, Merriam, 2001; Taylor, 2008). Mezirow (1985) considers self-direction as both the

o1



basis for a theory of adult education and the mode of learning characteristic of adulthood. Having
examined the transformative nature of self-directed learning experiences in the learners’ lives,
Pilling-Cormick (1997) states that self-directed learning leads to transformative learning
experiences. Merriam (2001) identifies transformational learning as an aim of self-directed learning
alongside enhancing learner self-directedness and promoting emancipatory learning as social
impact. Mezirow (1985) acknowledges that critical reflection provided by transformational learning
is the key to fostering self-direction in learning. Critically reflecting on their learning, students gain
a deaper insight into their modes of learning, adjustment of personal learning strategies, assessment
of the gaps in the learning competencies and efficiency of the strategies in respect of the learning
outcomes. Learners’ critical reflection on the ways of learning requires perspective transformation,
which indicates that critical reflection is often required for, or is a by-product of SDL (Brookfield,
1984; Cranton, 1994, Taylor, 2008).

The idea of transformation of learners’ beliefs and attitudes towards personal responsibility
for one’s learning has been suggested in a number of models on learner self-directedness.
Perspective transformation as related to self-directedness in learning is expressed in a variety of
aspects: the progression of the learner from dependency to self-direction through transformation of
the learner’s beliefs and attitudes in relation to taking responsibility for one’s learning and assuming
ownership for their own thoughts and actions (Grow, 1991); taking responsibility to construct
personal meaning for learning outcomes (Garrison, 1997); developing consciousness of the need
and accepting responsibility for evaluation of practice in the light of changing understanding
(Miflin et.al, 2000); development of reflection and critical thinking competencies (Patterson et.al.,
2002; Morrison and Premkumar, 2014). However, as pointed out by Patterson et.al. (2002), not all
students achieve the transformative phase of reflection but may achieve some of the skills inherent
in it. According to Morrison and Premkumar (2014), self-directed learning can be actualized via a
combination of individual learner strategies and collaborative group processes and in its turn
transformative learning may provide varied opportunities for learner self-directedness through peer
teaching and problem-based group learning.

Progression of learner independence is a transformative process and may be facilitated in the
educational context. In the process of progressing through the levels of independence, students gain
confidence in identifying knowledge gaps through integration of data from a variety of sources
within a broader context of learning and realize a need to seek out new knowledge in work and
personal situations to further redefine and develop their reality® (Patterson, 2002, p. 27). Self-
directed learning may enable learners to take personal responsibility for their own learning and
assume a more active role in the learning employing student‘s own strategies for independent
acquisition of knowledge, and control of the subject matter and method of learning (Brockett and
Hiemstra, 1991). Brockett and Hiemstra (1991) identify three strategies for helping a learner
enhance self-direction in learning: promoting critical reflection and rational thinking, and
facilitating or using helping skills to enhance learner self-direction. Mezirow (1991) proposes the
following strategies to enhance self-direction in transformative learning: encouraging a progressive
reduction of the learner’s dependence on the educator; enabling the learner to use learning
resources; assisting the learner in defining needs and assuming responsibility for those needs;
organizing learning around current levels of understanding; fostering the use of learner decision-
making and evaluating learning via criteria; fostering a self-reflexive corrective approach;
facilitating problem posing and solving and reinforcing learner self-concept. In his study of
connections between fostering self-directed learning and transformative learning, based on literature
reviews, Taylor (2008) found a large number of characteristics to be common to both learning
approaches: promoting student autonomy/agency; creating safe, open environment for learners,
encouraging critical reflection; acknowledging affective aspects of learning (role of feelings and
emotions), valuing learning for action; facilitating learning that involves examination of issues,
values and concerns; valuing and including students’ experience; accentuating importance of
feedback and assessment; developing awareness of social contextual influences in learning and
encouraging and supporting collaborative and group learning.
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Drawing parallels between self-directed learner competencies and the basic components and
stages of transformative learning has enabled us to explore the ways in which students may undergo
transformative learning in the development of their self-directedness. Fostering the learner self-
directedness through transformation of the learner‘s understanding of and attitude towards learning
as an individual-directed process may lead to preparation for professional development in continued
lifelong learning. The self-directed learner competences developed will allow the learners to
identify personal learning needs, identify and utilize appropriate learning resources and evaluate the
learning outcomes.

Conclusions

1. Literature review on self-directed learning shows that generally learner self-direction is a
personality construct defined as the ability and/or willingness of individuals to take control of their
own learning and responsibility for the learning outcomes. Development of learner self-directedness
in a higher education setting entails progressive change in tutor support for learning and
encouragement of student independence and responsibility for their learning.

2. Transformative learning is defined as the process by which learners transform problematic
frames of reference and generate beliefs to guide future action. Transformative learning experiences
enable the learners to discover and reconstruct their own frames of reference finding the meaning
and purpose of their learning and professional development.

3. Research suggests that transformative learning has potential for a successful educational
model for promoting self-directed learner development through providing opportunities for the
learner critical reflection on their beliefs and attitudes to learning. Learner self-directedness should
be viewed as a transformative process in which the learner undergoes perspective transformation of
one’s own understanding of and attitude towards learning as an individual-directed process leading
to professional development as continued lifelong learning. However, further research is needed
into possibilities of transformative learning for the self-directed learner development in the form of
empirical studies. The practical application of the proposed approach in a higher education setting
may require assessment of the possibilities for self-directed learner competence development.
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Santrauka
Savivaldaus mokymosi gebéjimy ugdymas: transformuojancio mokymosi perspektyva

Visg gyvenimg trunkanéio mokymosi strategija, orientuota j besimokanciojo poreikius bei gebéjimg mokytis
savarankiskai, reikalauja skirti ypatinga démes] savivaldaus mokymosi gebéjimy ugdymui aukstojoje mokykloje.
Savivaldus mokymasis ir transformuojantis mokymasis - tai pastaraisiais deSimtmeciais labiausiai tyrinéjamos
suaugusiyjy mokymosi sritys bei jtakingos suaugusiyjy mokymosi koncepcijos, isreiskincios edukacinés paradigmos
kaitg. Straipsnyje analizuojamos sasajos tarp savivaldaus mokymosi gebéjimy ugdymo ir transformuojanéio mokymosi
siekiant atskleisti galimybes, kurias transformuojantis mokymasis gali suteikti ugdant besimokanciyjy savivaldaus
mokymosi gebéjimus aukstojoje mokykloje. Tyrimui taikytas analitinis mokslinés lietaratiros apzvalgos metodas,
leidziantis pagristi nauja pozifirj | tyrimo problema ir tyrimo metodologijos formulavimg. Teoriné svarbiausiy
mokslinés teorijos darby bei tyrimy savivaldaus mokymosi srityje analizé pagrindzia ir konceptualizuoja integracines
sgsajas tarp analizuojamy edukaciniy koncepcijy. Straipsnyje pateikiama besimokanciojo savivaldumo
konceptualizacijos apzvalga, aptariami pagrindiniai J. Mezirow sukurtos perspektyvos transformacijos teorijos aspektai
bei gretinami savivaldaus mokymosi ir transformuojan¢io mokymosi teorijy pagrindiniai elementai. Besimokanciyjy
savivaldumas — tai asmenybés konstruktas apibréziamas kaip individo gebéjimas ir noras valdyti savo mokymasi ir
prisiimti atsakomybg¢ uz mokymosi rezultatus. Transformuojancio mokymosi patirtis leidzia besimokantiesiems geriau
suvokti profesinio tobuléjimo prasme ir tikslus, padeda atskleisti ir rekonstruoti mokymosi struktiiras besikei¢iancios
sociokultiirinés ir profesinés veiklos kontekste. Mokinio savivaldus mokymasis turéty biti vertinamas kaip
transformuojantis procesas, kurio metu studentas patiria perspektyvos transformacija naujai jvertindamas ir suvokdamas
mokymosi veiklg kaip individo valdoma procesa ir testine profesinio tobuléjimo veikla. Transformuojantis mokymasis
gali tapti svarbia savivaldaus besimokanciojo ugdymo modelio dalimi: pozilrio | mokymasi perspektyvos
transformacija, kuri vyksta pasitelkus kriting refleksija, gali paskatinti savivaldziam mokymuisi svarbiy gebéjimy
formavimasi.

Raktiniai ZodzZiai: savivaldus mokymasis; transformuojantis mokymasis.
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GROZIO SALONO VEIKLOS ANALIZE INFORMACINIU SISTEMU
INZINERIJOS MODELIAVIMO METODAIS

Kristina Rasa Tamolé®, Dr. Jurij Tekutov™ >3, Dr. llona Rupsiené" ®, Gintaras Kudinskas®
1Klaipe'afos universitetas, Jiros technologijy ir gamtos moksly fakultetas, Informatikos ir statistikos
katedra; *Klaipédos valstybiné kolegija, Technologijy fakultetas, Informaciniy technologijy
katedra;
3Lietuvos verslo kolegija, Informatikos katedra.

Anotacija. Straipsnyje pateikta atlikta jimonés veiklos apZzvalga, vizualizuojant pagrindinius dalykinés srities konceptus
ir jy hierarchija ,,min¢iy Zzemélapio™ forma, nustatyti pradiniai informacijos srautai, ty srauty sgveikos bei jtakos ribos
struktdriniu-funkciniu ir objektiniu metodais. Struktarinio-funkcinio modeliavimo metodu metu pasirinkta duomeny
srauty diagramy technologija, grindziama dekomponavimo principu ,,i§ virSaus Zemyn* (atvaizduota sudaryta duomeny
srauty diagramy hierarchija). I8skirti ir iSnagrinéti veiklos procesai kaip informaciniy sistemy inZinerijos procesai.
Sukurti bei pateikti tam tikri organizacijos veiklos modeliai, skirti ne tik apraS§ymui, bet ir organizacijos valdymo bei
veiklos tobulinimui. Taip pat, atsizvelgiant j jmonés vizija bei tikslus, jvertintas kompiuterizacijos tikslingumas,
remiantis tiksliniy grupiy poreikiy analize. Siekiant nustatyti kuriamos sistemos ribas, iSnagrinéti ir jvertinti pasaulyje ir
Lietuvoje populiariausi programiniai sprendimai, atitinkantys kompiuterizuotinos srities specifika.

Pagrindiniai ZodZiai: organizacijos analiz¢, veiklos modeliavimas, strukttrinis-funkcinis metodas, veiklos sritis,
veiklos procesas.

Ivadas

Sékmingos jmonés verslo valdymo sistemy kiirimas grindziamas jvairiomis verslo
koncepcijomis nuo istekliy planavimo iki rySiy su klientais valdymo. Pastaruoju metu Lietuvos
jmonegs atsigreze i verslo filosofijg, kurios centre yra klientas, prie kurio poreikiy derinama jmonés
veikla ir kulttira, reikalinga efektyviam marketingui ir paslaugy teikimui, o betarpiskas technologijy
vystymasis sukiiré gausig pasitilg pagal jvairius poreikius modifikuojamy rysiy su klientais valdymo
sistemy (toliau — CRM) uz gana prieinama kaing. Todél neatsitiktinai Lietuvos jmonése
pastaraisiais metais pastebimas zenklus CRM populiarumo augimas: S§iy sistemy diegimas
2014 metais i1Saugo 6,1%, kai tuo tarpu j iStekliy planavimg orientuoty informaciniy sistemy (toliau
— IS) diegimas sumazéjo apie 10% (Lietuvos statistikos departamentas, 2015). Pagaliau jmoniy,
idiegusiy ERP ir CRM skaicius susilygino ir siekia mazdaug 30% visy Lietuvos jmoniy, dazniausiai
jmoné integruoja Sias abi sistemas, siekdama vidiniy jmonés procesy (ERP) sinchronizacijos su
iSoriniais klienty poreikiais grindZiamais procesais (CRM).

Informaciné verslo valdymo sistema kaupia, sistemina, analizuoja informacija, taCiau bet
kurios jmonés veikloje pasitaiko situacijy, reikalaujanciy ne tik atitinkamos informacijos, bet ir
sprendimo priémimo (Beckonyté, 2010). Siuo atveju tinkamiausia iSeitis — verslo procesy
valdymas, ne tik modeliuojantis atskiry jmonés funkciniy padaliniy sprendimus, bet ir sukuriantis
proceso verte Siy padaliniy tarpusavio sgveikos pagrindu. Verslo procesy automatizavimas turi
pranasumy prie§ verslo valdymo sistemas, turincias i§ anksto numatytg funkcionalumg, dél
galimybés greitai ir sanaudy prasme efektyviai kurti ir valdyti verslo procesus, atitinkancius
specifinius verslo poreikius (Ginevicius ir Silickas, 2008).

Automatizuojant sprendimo priémimo ir jmonés padaliniy sklandaus bendradarbiavimo
pagrindu grindZziamus verslo procesus, negalima uzmirsti, kad klientas ir jo poreikiai — tai asis, apie
kurig sukasi Sie procesai. Siekiant, kad bendradarbiavimas klientams biity patogesnis, greitesnis bei
suteikty galimybe pasijusti svarbiais bei reikSmingais verslo rySyje, dauguma jmoniy ] rySiy su
klientais valdymo procesus integruoja dinaming interneto sasaja, kurios plétrai kelius atvére
precedento neturincios Web 2.0 technologijos. Tai ne tik pazangi technologija, bet ir elektroninés
pazangos skatinimu pagrjsta koncepcija. Neatsitiktinai 2011 m. Lietuvos informacinés visuomeneés
plétros programoje nustatytas vienas i$ trijy prioritety — elektroninio turinio ir paslaugy plétra bei jy
naudojimo skatinimas (Lietuvos Respublikos vyriausybé, 2011). Sio prioriteto jgyvendinimo
jmonése rezultatai: 100% jmoniy jau turi kompiuterj ir interneto prieiga (buvo 98%), apie 10%
iSauges internetiniy svetainiy panaudojimas verslo valdymo procesuose (2014 m. pradzioje
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interneto tinklalapj ar svetaing turéjo 74,5% jmoniy, Lietuvos statistikos departamentas, 2015).
Taciau, nors Lietuvos jmones, jskaitant smulkyjj ir vidutinj versla, vis labiau save pozicionuoja
virtualioje erdvé¢je, technologijos labai vangiai skverbiasi j kirpykly ir grozio salony veikla. Nors
iSsamiy statistiniy grozio salony ir kirpykly kompiuterizavimo tyrimy Lietuvoje neatlikta, bet,
perziuréjus registrg, 1§ Klaipédoje (panasiai ir kituose didziuosiuose miestuose) registruoty 146
kirpykly bent pacig paprasCiausig reprezentacing interneting svetaing turi tik 12 arba 8,2% kirpykly
(Saulés spektras kompanija, 2014). Pasaulyje (JAV, UK, Vokietija, Pranciizija) reta kirpykla neturi
svetainés, nemaza dalis jy naudojasi specializuotomis grozio salony CRM. Lietuvoje pavyko aptikti
tik keleta specializuoty sprendimy, pritaikyty kirpykly veiklai.

Konkurencija Siame paslaugy gyventojams segmente nuolat didéja, pvz., salony skaicius per
pastaruosius metus padidéjo 24-iomis naujomis jmonémis, taciau darbuotojy sumazeéjo 1,2 tiikst.
(Saulés spektras kompanija, 2014). Norint sékmingai konkuruoti grozio salony teikiamy paslaugy
sferoje, bitina pasitilyti klientams ,,pridéting verte”, t.y. leisti jiems pasijusti reikSmingais,
iSskirtiniais, o tai jmanoma tik kruopsciai ir sistemingai kaupiant informacija. Norint jgyti
pranasumg prie§S konkurentus, reikalingos inovacijos, tame tarpe ir informaciniy technologijy
srityje. Kita vertus, grozio salonas, teikiantis elektroninés rinkodaros ir registracijos internetu
paslaugas, kuria ne tik ,,pridéting verte* klientams, bet ir pazangesnés jmonés jvaizdj. Todél Si
iSskirta probleminé sritis — grozio salony verslo valdymo kompiuterizavimas — yra aktuali ir
reikalaujanti tyrimo.

Sis tyrimas gali biiti prilyginamas projektui, kurio sékminga realizacija nejmanoma be
kruopsStaus planavimo. Projekto uzdaviniy planas parengtas struktiriSkai, remiantis ,,minciy
zemélapio® koncepciniu modeliu (1 pav.).

Temos aktualumas |

{ Projekto uzduotis —_‘f—
{ Projekto pagristumas

Pritaikomumas |

1. Ivadas]:

{ Siektini rezultatai }

'Projektu dalyviai @
{ Pagrindas F@

(Divmimie cictemre |
Pirminis sistemos
funkcional

+ 6. ISsami
“|charakteristika |

2. Esamos sist
_ |aprasymas

(Poreikis keistis |

= ™ - o e b
Grozio salono s Naudojamos teiihnuloguos €]
-, 5.Darbiniai sistemos »Lux“ VVIS | Dalykinés srities }
" reikalavimai projektas problematika
. po o {RALA TI8 L OER T NEERR O A 1 B Uzsakovo reikalavimy
« s Terminy Zodynélis -i—— | Sistemos aprasymas | identifikavimas
3. Projektavimas [

{Funkcionalumas ]@

i* Lankstumas |

| Privalumai verslo plétrai [

Sistemos panaudos |
|_privalumai i

[ sistemos karimo |@
| technologijos ir apribojimai |

4. Sistemos kirimo
instrumentai 7

Prototipas | Vartotojo sasajos prototipas

1 pav. Grozio salono ,,Lux“ verslo valdymo informacinés sistemos (VVIS) projekto uzdaviniai (Mindjet
MindManager Pro™ priemonés formato koncepcinis zemélapis, Mindjet kompanija, 2016)

Tyrimo objektas — grozio salono (UAB ,,Lux®) veikla.

Tyrimo tikslas — atlikti grozio salono veiklos analize informaciniy sistemy inZinerijos
modeliavimo metodais, siekiant iSsiaiSkinti kompiuterizuotinos srities (verslo valdymo sistemos
ktirimg) tikslinguma.

Tyrimo metodai: duomeny analizés tyrimai (anketiné apklausa), mokslinés literatiiros
kokybiné turinio analizé (koncepciniy zemélapiy taikymas) ir sisteminimas, modeliavimas.

Teoriniams tyrimams atlikti buvo taikoma priemoné (MS Visio™) ir kita kompiutering
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programiné jranga: koncepciniy zemélapiy (Mindjet MindManager Pro ™), statistiniy duomeny
apdorojimo jrankiai (R ™ paketas).

1. Grozio salono ,,LUX* veiklos analizé

Informaciniy sistemy (IS) kiirimo proceso pirmasis zingsnis yra sudaryti kompiuterizuojamos
organizacijos veiklos modelj (Gudas, 2008). Jo paskirtis — aprasyti kompiuterizuojama veiklos sritj,
jos svarbiausius procesus, duomeny transformacijas sistemoje, todél Sioje dalyje pateikiama jmonés
UAB ,,Lux“ veiklos analizé struktariniu-funkciniu bei objektiniu metodais, panasiy rinkoje
egzistuojanciy sistemy palyginamoji analiz¢ ir naudotojy poreikiy tyrimo apibendrinimas.

1.1. Grozio salono ,,LUX* veiklos aprasas

Organizacija — grozio salonas ,,Lux“ — tai gerbuivio paslaugy gyventojams teikimo jmoné.
Imonés UAB ,,Lux“ pagrindin¢ veikla yra aptarnavimo paslaugy gyventojams teikimas. UAB
»Lux®“ teikia gyventojams Kkirpyklos, kosmetologines, nagy prieziliros ir masazo paslaugas.
Pagrindinis veiklos produktas — grozio salono paslaugos klientams. Salone dirba 2 kosmetologai,
2 manikiiiro, 6 Kirpimo, 2 masazo specialistai, administratoré, direktoré, 2 marketingo specialistai ir
buhalter¢. Pagrindiné jmonés veikla — tiesioginés paslaugos klientams, ir, Zinoma, jy nejmanoma
kompiuterizuoti, taciau rysiy su klientais valdymas — gali ir turi biiti kompiuterizuotas siekiant
optimizuoti jmonés veiklos procesus.

Pagrindinés veiklos funkcijos: klienty aptarnavimas, finansy-materialiyjy iStekliy valdymas,
personalo valdymas, rinkodaros valdymas, jmonés veiklos administravimas. Imonés veiklos
struktiira uzfiksuota vizualizuojant pagrindinius dalykinés srities konceptus ,,min¢iy zemélapio*
forma (2 pav.).

.E}‘, Kirpykla
®

Paslaugy klientams ﬂ_ 2 Nagy priezitra
teikimas O
L .
%7 Masazas
5
- Kosmetologo paslagos

@Fmansu valdymas
+

% Pastabos
Informacijos apie klientus kaupimas =
@ Kliento kortelé-sgskaity isklotine

Detali bendravimo su
Lojalumo programy klientu istorijos analizé

Zmogiskyjy istekliy 4 taik iienlai i
w“\dymas ' ‘ Ry8iy su klientais aikymas =, 4 Naujienlaigkiy siuntimas
S valdymas Vartotojy segmentavimas

¥ Kliento registracija

Paslaugos laiko
I5ankstiné klienty 2 rezervavimas

registracija registracija _ Detali uzsakymo

" informacijos suvestiné

Primimmas apie paskirtg vizitg

2 pav. GroZio salono ,,Lux“ veiklos koncepcinis Zemélapis (Mindjet MindManager Pro™ priemonés aplinkoje)

Salono darbuotojai ypatinga démes;j skiria ne tik paslaugy kokybei, bet ir santykiy su klientais
plétrai. Nors stengiamasi uzfiksuoti klienty uzsakymy istorija, ja analizuoti, ta¢iau tai naudoja daug
zmogiSkyjy resursy ir laiko sgnaudy, kadangi vienintelés informacijos apdorojimo priemonés —
popierius ir pieStukas. Nors jmon¢je yra kompiuteris, interneto rySys, ta¢iau Siomis priemonémis
praktiSkai nesinaudojama. Tod¢l buvo nutarta kompiuterizuoti potencialg turin¢ig veiklg jmongje —
rinkodaros valdyma, siekiant padidinti darbo nasumg ir sukurti pazangesnés organizacijos jvaizdi.

Numatyta kompiuterizuoti marketingo valdymo funkcijg, kompiuterizuojami uzdaviniai:

1. Paslaugos laiko rezervavimas internetu.

2. Rinkodaros pasiiilymy formavimas.

3. Rinkodaros pasiiilymy siuntimas.

4. Lojalumo programy taikymas klientams.

Siekiant iSgauti tikslesnj imonés vaizda, ijmonés veiklos apraso nepakanka, reikalinga
patikima metodika, kuri biity aiSki, nedviprasmiska ir vienodai interpretuojama tiek projektuotojo,
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tiek uzsakovo. Yra keletas metodiky organizacijy veiklos modeliavimui (3 pav.). Detaliau supazinti
su pagrindinémis organizacijy veiklos modeliavimo metodikomis ir priemonémis, naudojamomis
informaciniy sistemy inzinerijoje ir organizacijy veiklai tobulinti, veiklos modeliavimo principais,
pripazintais modeliais ir standartais galima autoriy moksliniuose darbuose (Tekutov, Tekutova ir
Brauklyté, 2009; Tekutov, 2013).

AukEtiausiojo lygmeans
DFD (TOP DFD)
Duomeny srauty diagramos (angl. | .
Data Flow Diagrams - DFD) I Nulinio lygmens DFD (DFDO)
| Pirmojo lygmens DFD (DFD1)

| Antrojo lygmens DFD (DFD2)

+ @ Struktdriné-funkcing metodika -2 Funkeily (arocesy) hierarchijos

{FH) madelis

Duomeny struktiros diagramos (angl.
Data Structure Diagrams - D5D)

Veiklos saveiky modelis (angl
Business Inleraction Model - BIM)

Pirmajo lygmens darby

o . | Darby seky (eigos) modeliai seky modelis (WFM1}

. iz Vel.k|05“ (angl. WorkFlow Models - WFMY)  (~ — — ——— — —
sistemy (organizacijy) | Antrojo lygmens :F:arhq
modeliavimo metodikos Pagal sukuria Gore | seky modelis (WFM2)
. metodiky veiklos Organizacijos (struktoros) modelis

maodeliavimas apima tokiy (angl. Organization Model - OM)

modally sudaryma, Frocesy (hierarchijes) modelis
(angl. Process Model - PM)

Vietoviy modelis (angl.
Location Model - LM)

Tiksly modelis (angl. Goals Model)
| lvykiy medelis (angl. Event Model)

| @ Objekting metodika |

Vartotojo reikalavimu modelis
(angl. Use Case Model - UCM)

'3 Kitos metodikos |

3 pav. Praktinés veiklos sistemy modeliavimo metodikos

Grafiniai metodai suteikia galimybe naudotojams, analitikams, projektuotojams gauti aisky
bendrg sistemos paveikslg, nes leidzia matyti, kaip viena prie kitos dera atskiros sistemos dalys.
Siekiant iSsiaisSkinti kompiuterizuotinos srities tikslinguma, apimtis ir galimybes, jmonés veiklos
modelio detalizavimui pritaikytos struktiiriné-funkciné bei objektiné metodikos. Ir struktiirinéje-
funkcingje, ir objektinéje informaciniy sistemy kirimo technologijose sudaromas
kompiuterizuojamos organizacijos veiklos modelis, kurio paskirtis — aprasyti materialiy srauty ir
duomeny srauty transformacijas sistemoje (Gudas ir Lopata, 2004).

Veiklos modeliai yra konstruojami kompiuterizuoty pakety, apibiidinamy kaip CASE (angl.
Computer-Aided Systems Engineering) priemonés, leidziancios jgyvendinti nagrinéjamy sistemy
modelius atitinkamoje sistemy inZinerijos aplinkoje. Organizacijy veiklos modeliai kuriami ir
taikomi pirmuosiuose sistemy projektavimo etapuose (Kendall ir Kenneth, 2011). Veiklos modelis
(angl. enterprise model) jgalina atlikti analize, gauty rezultaty pagrindu plésti, pertvarkyti bei
perprojektuoti procesus pagal naujus veiklos tikslus ir poreikius.

1.2. Grozio salono ,,Lux“ veiklos analizé struktiriniu-funkciniu metodu

Struktiiriné-funkciné metodika patogi siekiant tiksliai grafiSkai atvaizduoti jmonés procesus
(funkcijas), jy saveikas (technologinius ir duomeny srautus) bei hierarchija. Siai metodikai bidinga
griezta analizés struktiira, funkcinés dekompozicijos principas, procesy analizés ir srauty
(materialiyjy ir informaciniy) transformavimo metodai (Gudas, 2002a).

Pasak S. Gudo (2008), funkcijy modeliavimui paprastai naudojamos duomeny srauty
diagramos (angl. Data Flow Diagrams — DFD), kurios skirtos veiklos sri¢iai apibrézti, t. y. sistemos
funkcijoms (procesams) ir jy sgveikoms (technologiniams ir duomeny srautams) vaizduoti. Veiklos
funkcijos modeliuojamos taikant dekomponavimo principg ,,i§ virSaus Zemyn® (angl. Top-down
Approach) — nuosekliai skaidant pasirinktg funkcijg j vis smulkesnes dalis (sub-funkcijas) tiek
karty, kiek yra prasminga modeliavimo tikslo poZiiiriu. Taip gaunamas funkcijy hierarchijos (FH)
modelis (Gudas, 2002b).

Pagal DFD notacijos apibrézimg procesas (angl. process) apdoroja, transformuoja, perdirba
duomeny srautg (arba materialy srautg). Duomeny srautas (angl. data flow) yra duomenys,
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perduodami tarp dviejy procesy, arba tarp proceso ir duomeny saugyklos, arba tarp proceso ir
iSorinio objekto. Duomeny srautai ir procesai bitinai turi savo pavadinimus (identifikatorius).
Duomeny saugykla (angl. data store) yra pasyvus duomeny saugotojas, neatliekantis duomeny
transformavimo veiksmy.

Buvo sudarytos keturiy lygiy duomeny srauty diagramos DFD MS Visio™ priemonés
(Microsoft kompanija, 2015) aplinkoje. AuksCiausiojo lygmens jmonés konteksto diagrama,
aprasanti iSorines grozio salono ,,Lux‘ materialias ir informacines sgveikas su aplinka, pateikta
4 paveiksle. Siame modelyje jmoné Zymima kaip vienintelis, modeliuojamos i$orinés organizacijos
sgveikos su aplinka procesas, vidiniai procesai nedetalizuojami.

Auksciausio lygio procesy apraSymas:

bankai suteikia paskolg ir atlieka finansines operacijas;

Klientai uzsako paslaugas;

tiekéjai gauna medziagy uzsakymga ir pristato medziagas pardavimui arba naudojimui
atliekant paslaugas klientams;

Visuomenés sveikatos prieziiros tarnyba iSduoda higienos pasg-leidimag teikti
atitinkamus higienos reikalavimus atitinkancias paslaugas klientams.

I—Tiekiamos prekes (kosmetika)

Tiekejai

Medziagu_uzsakymai

Uzsakymai

Visuomenes
sveikatos priezidros —Dokumentai higienos pasui gauti
tamyba

Y

UAB "Lux" Teikiamos paslaugos

Higienos pasas

Paskola

Klientai

Lojalumo program054*

Palikanos
Bankas

Klienty paiegka

4 pav. Aukitiausiojo lygmens DFD, aprasanti UAB ,,Lux“ saveikas su aplinka (MS Visio™ priemonéje)

Nulinio lygmens DFD modelis (5 pav.) apima pagrindinius jmonés vidinius veiklos procesus:

bendro valdymo skyrius sukuria nurodymus rinkodaros skyriui;

rinkodaros valdymo skyrius kuria rinkodaros priemoniy paketus klientams;

bendrasis valdymo skyrius nurodo personalo skyriui planus darbuotojy darbo grafiky
sudarymui, o personalo skyrius administracijai pateikia sudarytus darbuotojy darbo
laiko tvarkaras¢ius;

bendrojo valdymo skyrius sudaro finansy-tiekimo skyriui finansy plang, o finansy-
tiekimo skyrius graZina finansines ataskaitas.
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UAB "Lux" nulinio lygmens DFD (darbo lapas Page-2)

Telkiamas paslauge

MedZagy/prekiy uisakymas’
Tiekejal
Lajalumo p v] Kliental
U
Tiekejy paieska ju Etekdiy par
Rinkodaros
strategij Darbuotojy darbo grafikas.
Rinkedaros_ataskaita
Duomenys apie klientus Finansy ol Personalo valdymas
A
—UZsakymy duomenys . NP
Suvestings inansing_:
Duomenys apie medZiagy likutius Jgu iEmokéji
Finansy-materialiyjy
y i3tekliy valdymas Bankas
Pagkol 1
Saugykla 1
Tiekiamos medziagos ™ i T Saugykla 2
8 inial i finansiniai d
Duomenys apie darbuoilojl

5 pav. Nulinio lygmens DFD, aprasanti pagrindinius vidinius salono procesus

Pirmojo lygmens DFD modelis (6 pav.) toliau dekomponuoja rinkodaros valdymo funkcijg j
medziagy uzsakymo, rySiy su klientais valdymo ir uzsakymo registravimo procesus. Nulinio
lygmens DFD procesai ,klienty aptarnavimas®, ,,bendrasis valdymas® ir ,,finansy valdymas*
pirmojo lygmens DFD tampa iSoriniais objektais. Gavus ir apdorojus kliento uzsakyma | saugykla
yra perduodami duomenys apie klientus bei uzsakymy duomenys.

UAB “Lux” pirmojo lygmens (Rinkedaros skyrius) DFD

Saugykia 1.1 Nupirktos prek

truotas kliento uz

Uzsakymy duo

Tiekejai s T €ikiaMOS Medziagos/prekeés

Medziagu/prekiu

Klientai

Parduodamos prekés

Uzsakymo
registravimas

Priregistruotos

nansi-
materialiujy B
iStekliy

Medziagy
pristatymas

Klienty
aptarnavima:

Lojalumo programos

Teikiamos paslaugos

tinkodaros ataskaita

Rysiy su Klientais

Klienty istorijos

valdymas (CRM)

Bendras %y
valdymas £

inkodaros strategija

6 pav. Pirmojo lygmens DFD, aprasanti UAB ,,Lux“ rinkodaros ir iSankstinés registracijos valdymo procesus

Sekantis zingsnis — rySiy su klientais valdymo proceso tolesnis skaidymas j rinkodaros
pasitlymy sudarymo, rinkodaros pasiiilymy siuntimo, patvirtinimo, saskaitos generavimo ir kliento
kortelés atnaujinimo funkcijas — gaunama antrojo lygio sistemos dekompozicija (7 pav.).
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UAB "Lux” antrojo lygmens (Rinkodaros skyrius) DFD

ingjimo istorij

Saugykla 1.1

Uzsakym duomenys Klientai le——Rinkodaros pasidlymas

Rinkodaros
Rasidlymy siuntima

N I ?
Kignta kortsiés skaitos atnaujinimas- Saskaiion
atnaujinimas generavimas
— 7%

Lojalumo programos

Rinkodaros pasidlymu)
sudarymas

Rinkodaros strategija

Saskaitos duomenys

Ifegistruotas Kiiento uZsakymas

Klienty uZsakymai
Finansu- B Teikiamos paslaugos
tiekimo ®

apskaita

Rinkodaros ataskaita

Bendras
valdymas

Kienty B
aptamavimas

Uzsakymo

7 pav. Antrojo lygmens DFD, aprasanti UAB ,,Lux® rySiy su klientais valdymo procesus

Antrajame lygmenyje dekomponuoti ry$iy su klientais valdymo bei su jais glaudziai susijes
pirmojo lygmens (uzsakymy registravimas) procesai planuojami kompiuterizuoti.

Sumodeliuota antrojo lygmens DFD leidzia tiksliai specifikuoti kompiuterizuojamas veiklas
(uzdavinius).

1.3. Grozio salono ,,Lux* veiklos analizé objektiniu metodu

Nors struktiiriniu-funkciniu metodu jmonés veiklos modelj pavyko bent Siek tiek formalizuoti
grafinémis iSraiSkos priemonémis, taciau projekto eigoje, o ir véliau, pasibaigus projektui, gali
atsirasti naujy uzsakovo reikalavimy, tad gali tekti iSplésti sistemos funkcionalumg, remiantis vien
tik DFD modeliais tokius funkcijy pokycius sistemos darbui sudétinga prognozuoti. Tokiu atveju
tinkamesné biity objektine metodika, pagrista sistemos modeliavimu, kadangi objektinis poziiiris
pasizymi probleminés srities objekty, kurie beveik visada pastoviis, identifikavimu. Todél
tikslesniam probleminés srities apibrézimui salono ,,Lux* veiklos analiz¢ atlikta objektiniu metodu,
naudojant CASE ProVision Workbench priemonés aplinkg (pasirinkta Core priemonés metodika).

Veiklos sgveiky modelis (angl. Business Interaction Model — BIM) atvaizduoja pagrindinius
veiklos srities (vidinius) objektus, parodo sgveika tarp vidiniy organizacijos objekty ir iSoriniy
organizacijy. Siame modelyje yra rodomi organizacijos objekty saveikos ir rysiai su naudotojais,
tiekéjais ir konkurentais. Veiklos sgveikos (angl. interactions) yra srautai (materialis srautai —
medZiagy, Zaliavy, energijos ar kitokie technologiniai srautai; arba informacijos srautai —
dokumentai, pranesimai) veiklos domeny (t. y. pasirinkto tyrimo objekto — organizacijos, veiklos
srities) viduje (srautai tarp vidiniy veiklos srities objekty) bei veiklos domeno sgveikos su rinka
(srautai tarp iSoriniy objekty ir vidiniy veiklos srities objekty) (Gudas, 2002Db).

Sudarytieji trijy lygiy veiklos sgveiky modeliai identifikuoja pagrindinius veiklos srities
objektus, pagrindinius iSorinius objektus ir informacinius bei technologinius srautus, siejancius
Siuos veiklos dalyvius. Auksc¢iausiojo lygmens modelis pateikia salono sgveikas su iSore (8 pav.).

Siame modelyje matyti, kad groZio salono ,,Lux® saveikauja su $iais iSorés objektais:

e Kklientai;

o tiekéjai;

e Dbankas;

e Visuomenés sveikatos prieziliros tarnyba;
e konkurentai (kitos kirpyklos).
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Tiekéjal UAB Lux* Klientai

Dokumentai higienos pasui gauti & informacij;

&) = &

Y
s I—nglenos pasas—» idhias
priezidros .
tarnyba Paskok - - -
b ojalumo programc
| anaaan ——
Palikanos — S
Grozio salonas ,Lux
*
v’ Sialomos
paslaugos

Bankas

Konkurentai

&

Kitos Kipyklos

8 pav. Grozio salono ,,Lux“ auks¢iausiojo lygmens veiklos sgveiky modelis

Grozio salono ,,Lux* iSorin¢ sgveika su rinka modeliuoja Siuos informacinius srautus:

Jeiga:
[ ]
[ ]
[ ]
ISeiga:
[ ]
[ ]
[ ]
[ ]

klienty asmens duomenys;
banko paskola salonui;
Visuomenés sveikatos prieziiiros tarnybos iSduodamas higienos pasas;

paslaugos klientams;

lojalumo programos klientams;

palukanos bankui;

Visuomenés sveikatos priezitiros tarnybai pateikiami dokumentai higienos pasui gauti;
medziagy uzsakymai.

Pirmojo lygmens BIM modelis apraso pagrindinius jmonés veiklos objektus, jy tarpusavio
saveikas ir su Siomis sgveikomis susijusius informacinius srautus:

personalo skyrius teikia administracijai ataskaitas apie darbuotojus ir per ataskaitinj
laikotarpj darbuotojy iSdirbtas valandas;

rinkodaros skyrius priima klienty uzsakymus ir perduoda klienty aptarnavimo skyriui
vizity tvarkarastj;

klienty aptarnavimo skyrius teikia paslaugas klientams, 0 administracijai — ataskaitas
apie suteiktas paslaugas;

finansy-tiekimo skyrius uzsako medziagas i§ tiekejy, veda pajamy-islaidy apskaita ir
teikia ataskaitas administracijai;

Administracija teikia nurodymus kitiems padaliniams, o i$ jy gauna ataskaitas (9 pav.).

Antrojo lygmens groZio salono ,,Lux“ veiklos saveiky modelis dekomponuoja rinkodaros
padalinio struktiirg ir funkcijas. Rinkodaros padalinio veiklos objektai su Siy objekty sgveika susije
informaciniai srautai pateikti 10 paveiksle:
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rinkodaros analitikas kuria rinkodaros strategija pagal administracijos nurodymus,
atlieka uzsakymy informacijos, gautos 1§ klienty aptarnavimo skyriaus, analize ir
perduoda ja archyvarui;

rinkotyros analitikas atlieka rinkos analize, paklausiy produkty ir paslaugy jzvalgy bei
perspektyvy tyrimus ir pateikia tyrimy ataskaitas rinkodaros analitikui bei tiekimo
skyriui;



e vizity registravimo skyrius registruoja klienty uzsakymus ir pateikia vizity saraSg
klienty aptarnavimo skyriui;

e rinkodaros vadybininkas pagal rinkodaros analitiko pateikta rinkodaros priemoniy
kompleksa sudaro lojalumo programas jvairiems rinkos segmentams;

e klienty aptarnavimo vadybininkas paskirsto lojalumo programas klientams.
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9 pav. GroZio salono ,,Lux“ pirmojo lygmens veiklos saveiky modelis

Sie modeliai — lyg ir tarpinis variantas tarp struktirinés-funkcinés (dekomponavimo
principas) ir objektinés (vyrauja objektai, nors ir sudaryti ,,juodos dézés* principu) metodiky, taciau
pakankamai aiskiai ir suprantamai uzsakovui vizualizuoja jmonés strukttirg ir funkcijas.
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10 pav. Grozio salono ,,Lux* antrojo lygmens veiklos saveiky modelis, aprasantis rinkodaros valdymo objektus,

funkcijas ir srautus

Struktiirinés-funkcinés ir objektinés jmonés analizés metu buvo siekiama iSgauti kuo
tikslesnius jmonés veiklos procesy kontirus, kurie transformuoti j struktiirinius-grafinius DFD ir
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objektinius BIM modelius. Tyrimo metu iSaiskéjo aktualiausia problema, atspindinti Siuolaikinio
verslo koncepcija — rysiy su klientais valdymas.

1.4. Grozio salono konteksto diagrama — raiSkusis paveikslélis

Nagrinéjamos veiklos kontekstas iSraiSkingiausiai atvaizduojamas raiskiojo paveikslélio
(angl. Rich Picture), naudojamo pirminéje verslo analizés stadijoje, forma. Veiklos kontekstas
apima ne tik kuriamos sistemos atliekamas funkcijas, bet ir Siy funkcijy atlikimui naudojamus bei
formuojamus tiek vidinius, tiek iSorinius informacijos srautus (Saulis ir Vasilecas, 2008). Raiskusis
paveikslélis vaizduoja probleming jmonés situacijg tarp dalyviy sistemos viduje ir iSoréje. Simboliai
vaizduoja asmenis ir daiktus, kurie santykiauja organizacijos viduje ir iSoréje. Santykiai
vaizduojami rodyklémis. Salono veiklos konteksta ir probleming sritj atvaizduojantis raiskusis
paveikslélis pateiktas 11 paveiksle.

Kaip matyti i§ paveikslo (zr. 11 pav.), buhalteris rankiniu buidu iSraSo sgskaitas, jmones
vadybininké rankiniu biidu suveda duomenis j klienty korteles, administratoré uzraso rezervacijas,
ta¢iau darbuotojai ir patys gali uzraSyti klientus priémimui, todél biitina derinti, ar kliento
pageidaujamu laiku galima rezervuoti paslaugos laika.
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11 pav. Grozio salono ,,Lux“ raiSkusis paveikslélis

Kadangi uzsakymy duomenys suraSomi rankiniu buidu, todél sugaiStama daug laiko, be to,
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galima klaidy ir netikslumy rizika, duomenys gali bti prarasti, nes jie neiSsaugomi duomeny
baze¢je. Todel reikia automatizuoti $ios jmonés verslo valdymo procesus, o tai padéty grei¢iau ir
kokybiskiau vykdyti iSanksting registracija bei sudaryty galimybe valdyti rySius su klientais.

1.5. RySiy su klientais valdymo sistemos kiirimo prielaidy analizé

Identifikavus planuojama kompiuterizuoti sritj, biitina pagrjsti, kad tokia IS tikrai reikalinga.
Buvo iskelta prielaida, kad salygos rySiy su klientais valdymo sistemos diegimui yra palankios,
kadangi didziuosiuose miestuose 100% 16-49 mety gyventojy naudojasi internetu (stat.gov),
sparCiai auga besinaudojanciy elektroninémis paslaugomis skaicius: 2004 — 1%, 2014 — 19%
(Statistics Explained, 2015), daugumai gyventojy biidingas mobilumas, t. y. neprisiriSimas prie
vieno meistro. Hipotezé patikrinta, atlikus trumpa salono lankytojy apklausa (anketavima) ir
statistiSkai apdorojus gautus rezultatus. Tyrimo trukmé — 3 savaités, jo metu salono darbuotojai
apklausé savo klientus, fiksuodami atsakymus popieriuje. Apklausta 493 salono Klientai.
Respondentams buvo uzduodami sekantys klausimai:

1. Ar turite galimybe paslaugy uzsakymui internetu?

A. Taip

B. Ne

2. Jeigu galétuméte uzsiregistruoti vizitui internetu,

A. Bittinai pasinaudociau Sia galimybe

B. Noréciau ismeéginti $j paslaugos uzsakymo biidg

C. Man nesvarbu kokiu biidu rezervuoti vizito laikg

D. Nesinaudociau

3. Ar norétuméte dalyvauti klienty lojalumo programoje, teikiancioje nuolaidas ir spec.
pasiitllymus?

A. Taip

B. Ne

C. Man nesvarbu

StatistiSkai reikSmingi skirtumai apskaiciuoti naudojant statistiniy duomeny apdorojimo
programa R. Nustatyta, kad tiek norin¢iy pasinaudoti registracijos internetu paslauga, tiek norinciy
dalyvauti lojalumo programose respondenty skai¢ius yra pakankamas ir statistiSkai reikSmingas.

ISkelta hipotezeé, kad vidutinis jvertis turéty buti daugiau negu 3.5 (tai laikoma palankia
aplinkybe diegti sistemai). Hipotezé patikrinta R programos aplinkoje. Kadangi statistinio
reikSmingumo lygmuo p=0,7861>0,05, tai hipotez¢ pasitvirtino. Taigi paklausa paslaugy
kompiuterizavimui pakankama.

Ivertinus kompiuterizuotinos srities pagristumg, atlikta populiariy pasaulyje ir Lietuvoje
panasiy verslo valdymo informaciniy sistemy apZvalga tam, kad buty aiSkiau modeliuoti biisimos
informacinés sistemos funkcionaluma.

1.6. Grozio salony verslo valdymo sistemu lyginamoji analizé

Pasaulyje gausu kompiuterizuoty jvairiausioms veiklos sferoms pritaikyty verslo valdymo
sprendimy. Ne iSimtis ir kirpykly verslo procesy valdymo sistemos. Visy jy pagrindas — ry$iy su
klientais valdymas, ] kurj integruoti elektroninés rinkodaros, uzsakymy knygos, paslaugy
apmokeéjimo moduliai. Pateikiamos keleto populiariausiy, remiantis Getapp programinés jrangos
apzvalgos tinklaras¢io duomenimis (GetApp kompanija, 2015) programiniy verslo valdymo
produkty charakteristikos (1 lentelé).

Atlikus lyginamgjg pasaulyje pirmaujanciy kirpykly verslo programiniy sprendimy analizg,
pastebéta, kad visos sistemos palaiko lojalumo programos, elektroninés rinkodaros, priminimo sms
zinute funkcijas, ta¢iau tik vienintelis Phorest Salon Software programinis produktas realizuoja
griztamajj rysj su klientu. Be Sio privalumo Phorest Salon Software sistema pasizymi gana aiskia,
intuityvia ir patrauklia naudotojui grafine sasaja.

Yra ir daugiau populiariy salony verslo valdymo sistemy, pvz., Vagaro, You'reOnTime,
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Insight Salon Software, SheduFlow, Chidesk, pasizymin¢iy labai panaSiomis CRM koncepcija
atitinkanc¢iomis funkcijomis, taciau i§ klienty atsiliepimy matyti, kad ne visos jos turi aiskig ir
patogia naudotojo s3sajg, pasigendama griZztamojo rySio su klientu (Capterra kompanija, 2014).
Uzsienio rinkose kirpykly ir salony verslo valdymo sistemos, kartais vadinamos tiesiog salony
CRM, pasizymi didziule jvairove ir funkcionalumu. Lietuvoje, deja, IT dar gana vangiai skverbiasi ]
kirpykly ir grozio salony versla. Vienintel¢ jmone, sitilanti specializuotas jvairiems gerbiivio
paslaugy segmentams kompiuterizuotas valdymo sistemas — Serve. Keletas grozio salony (pvz.,
Grozio namai Ti Amo) naudoja UK sukurtg Lietuvoje platinamg Salonium programing jranga.

1 lentelé. Programiniy kirpykloms skirty produkty charakteristiky palyginimas

Eil. Programiné jranga
nr. Kriterijai Phorest Salon Schedulicity MindBody
Software

1. | Lojalumo programa Yra Yra Yra

2. | Registracija internetu 24/7 Yra Yra

3. | Elektroninis marketingas Yra Yra Yra

4. | SMS priminimo sistema Yra Yra Yra

5. | Grjztamasis rysys Yra Néra Néra

6. | Galimybé naudoti Yra Néra Yra

naudotojy

7. | Naudotojy segmentas Vidutinio ir smulkaus | Smulkus verslas, | Smulkaus verslo
verslo jmonés pavieniai asmenys jmonés

8. | Palaikomos technologijos Android, iPhone- | Android, iPhone-iPad, | Android, iPhone-iPad,
iPad, saitynas Mac, RIM-BlackBer-ry, | saitynas

web, Windows

9. | Papildomi moduliai FAQs, Forumas, | Individualizuotas
Informacija, Pagalba | marketingas
internetu

10. | Kaina (1-ai darbo vietai) $79.00 $19.00 $75.00

Salonium funkcionalumu neatsilicka nuo pirmaujanciy pasaulyje salony verslo valdymo
sistemy. Jame integruoti iSankstinés registracijos, ryS$iy su klientais valdymo ir kiti moduliai

(Salonium kompanija, 2010):

e uzraSymy knyga;

savaitinis specialisto kalendorius;
darby/vizity redagavimas;

greita paieska: klienty ir vizity;
persidengianciy vizity indikavimas (raudona spalva);
internetu uzsakyty vizity indikavimas (geltona spalva);
greitieji mygtukai daugumai kasdieniniy darby;

verslo darbo dieny ir darbo laiko nustatymas;

galimybé perziiiréti ir redaguoti pastabas prie vizity;
klienty informacijos redagavimas ir perziiira;

pastabos apie klientus (pvz., spalvos formulés, alergijos);
klienty vizity istorija;
internetiné mini svetaing;
integruota rezervacija internetu;
naujausia kainy, paslaugy ir darbuotojy uzimtumo informacija;
internetiniy uzsakymy perzitira / patvirtinimas;

prisijungimas prie uzraSymy knygos per telefona (iPhone, Android iPhone, Android);
skambinimas, el. laiSky raSymas klientams tiesiai i§ programos;
darbuotojy administravimas;

vizito patvirtinimo el. laiSkas klientui;
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e cl. laisSkas darbuotojams apie naujg vizita;
e saugumas ir patikimumas (dubliuoti serveriai ir infrastruktiira, duomeny Sifravimas per
SSL ir kt.);
e kaina 6 arba 10 eury vienai darbo vietai per mén. priklausomai nuo pasirinkto plano.
Serve siulo specializuotus sprendimus jvairioms paslaugy gyventojams sferoms

kompiuterizuoti. Funkcionalumas panasus j Salonium produkts, netgi pranaSesnis duomeny
eksporto XML formatu galimybe, sandélio apskaitos, kasos aparato funkcijomis, taCiau neturi
uzsakymo internetu galimybés (Serve kompanija, 2014). Abi sistemos pakankamai funkcionalios su
patogia naudotojo sgsaja, taciau Salonium didziausias triikumas — integralumo nebuvimas, o Serve —
uzsakymo internetu nepalaikymas. Be to, nei vienas produktas neuztikrina sklandaus griztamojo
ry$io su klientu, o juk nadienos verslo valdymo sistemos turi remtis verslo filosofija, teigiancia, kad
klientas yra centriné figiira verslo rySyje. Atsizvelgiant  salono ,,Lux‘ verslo valdymo informacinés
sistemos vizijg iSsiaiSkinta, kad nei viena Lietuvoje prieinama salony verslo valdymo sistema
neatitinka uzsakovo poreikiy.

ISvados

1. Planavimo proceso metu nustatytos jmonés veiklos sritys, kurios vizualizuotos ,,minciy
zemélapio* forma.

2. Atlikus jmonés veiklos analize strukttriniu-funkciniu ir objektiniu metodais, identifikuota
kompiuterizuotina problemin¢ sritis — rinkodaros valdymas.

3. Atlikus salono lankytojy poreikiy analizg, patvirtinta informacinés verslo valdymo sistemos
kiirimo aktualumo hipoteze. Atsizvelgiant | jmonés vizija bei tikslus, jvertintas
kompiuterizacijos tikslingumas, remiantis tiksliniy grupiy poreikiy analize.

4. Siekiant nustatyti kuriamos sistemos ribas, iSnagrinéti bei jvertinti pasaulyje ir Lietuvoje
populiariausi programiniai sprendimai, atitinkantys kompiuterizuotinos srities specifika.

Sis straipsnis prisideda prie Klaipédos valstybinéje kolegijoje vykdomo taikomojo mokslinio
tyrimo ,,Veiklos valdymo modeliy taikymas ziniomis grindZziamoje informaciniy sistemy
inzinerijoje* (veiklos sritis: darnios aplinkos vystymas; kryptis: inovatyvios technologijos; tematika
($aka): iSmaniosios komunikacijy technologijos, TMV IF-027).

Ateities perspektyvos. Atlikus jmonés veiklos analiz¢ ir nustadius kompiuterizuoting
probleming sritj, sekantis Zingsnis yra sudaryti kompiuterizuojamos verslo valdymo sistemos
modelj, kurio paskirtis — nustatyti dalykinés srities konceptus, naudojamus aprasyti
kompiuterizuojama veiklos sritj, jy tarpusavio sgveikas ir priklausomybes, sistemos elgseng bei
duomeny transformacijas sistemoje. Tolimesnio tyrimo metu bus pateiktas informacinés sistemos
modeliavimas, kuris jgyvendintas, pasitelkus vieng moderniausiy judriyjy praktiky (angl. Agile) —
ICONIX procesa ir modeliavimo UML kalba. Siuose etapuose atlickami veiksmai pateikiami
12 paveiksle.

Nurodyti visi sistemos kiirimo procesai ir jy rezultatai — diagramos, modeliai, dokumentacija
(zr. 12 pav.).
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12 pav. Grozio salono ,,Lux“ verslo valdymo informacinés sistemos kiirimo etapai
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Summary

The aim of this paper is to provide an overview of beauty salon ”Lux“ business process management system
design project, the major objective of which was to increase organizational productivity of the beauty salon. This paper
is specifically concerned with the effect of combining both information technologies and business philosophy on
successful business management system design. Business analysis was carried out on the basis of both structural-
functional and objective approaches. Structural-functional analysis involves Data Flow Diagram (DFD) notation, based
on Top-down Decomposition Approach. Charting was performed using software package MS Visio™. On the basis of
objective approach 3-level business interaction diagrams were drawn. Business Interaction Model (BIM) identifies
principal domain objects (actors — organizational units) and external objects (market competitioners), information and
technological flows binding these internal and external actors. One more information system engineering technique —
Rich Picture — visualized problematic domain clearly depicting indispensable for business process automation scope.
Similar Customer Relationship Management (CRM) investigation and customer information preferences analysis
identified information system modularity and functionality.

Key words: analysis of a company, modelling of activities, structural-functional modelling, enterprise area,
business process.
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ASSESSMENT OF CULTURAL ENTREPRENEURSHIP MANAGEMENT IN
LATVIA

leva Zemite, Mg.art, PhD candidate
Latvian Academy of Culture, The University College of Economics and Culture, Latvia

Abstract. A cultural entrepreneur in the twenty-first century will redefine entrepreneurship. A business entrepreneur
typically measures performance in profit and return, whereas a cultural entrepreneur assesses success in terms of the
impact it has on society as well as in profit and return. Cultural enterprises are for ‘more-than-profit,” using blended
value business models that combine a revenue-generating business with a social-value-generating structure or
component. Therefore it is important to measure management of cultural entrepreneurship in order to improve
efficiency and stability of cultural entrepreneurship.

The purpose of this paper is to define the tools of the measurement of cultural entrepreneurship management, and to
investigate the understanding of the stakeholder engagement in cultural enterprises in Latvia.

During the research has been used the qualitative research methodology, being oriented towards the research topics
which are comprehensible by intervention based in experience and ability to reach broad perspective and evaluate the
impact of culture. The research was started by creating a focus group with managers working in the field of Latvian
cultural entrepreneurship with experience of at least 5 years. The evaluation of the cultural enterprises’ stakeholders by
the method of interview was performed in 42 cultural enterprises: art galleries, non-governmental theatres and concert
organizations, thus covering all the legal entities working in the above-mentioned field in Latvia during the research
period (2010 — 2013).

This is the first study that measures the stakeholder engagement in cultural entrepreneurship and gives a model for
assessment of cultural entrepreneurship management.

Keywords: Cultural entrepreneurship, cultural enterprise’s performance improvement, management assessment,
stakeholder engagement

Background of the research

The researchers (Overfelt, 2003; Turner, 2003; Williams, 2003; Schoenberger, 2003)
acknowledge that this generation broadens the scope of entrepreneurship, basing their activities on
innovation and creativity. As a result of the economic crisis, the large corporations do not have any
attractive workplaces for the young generation any more, as it has been raised in the era of
technologies and is not afraid to take risks. Although in Latvia, like in other countries where the
market economy has been renewed recently, people mostly talk and think about quick profits,
movement of capital and direct investments, the issues of infrastructure and human resources are
still more important from the long-term perspective. Art and culture has been put from
economically insignificant position to the centre of the new economic development strategies.

According to Article 8 of the UNESCO General Conference Declaration, “cultural goods and
services are unique commaodities, as in the face of present-day economic and technological change,
opening up vast prospects for creation and innovation, particular attention must be paid to the
diversity of the supply of creative work, to due recognition of the rights of authors and artists and to
the specificity of cultural goods and services”. The classical economic assumption that service
should be generated by using resources in a thrifty way cannot be based upon in the branch of
culture where the artistic value or contents is the main issue. Also the notion of business has
developed in parallel to formulation of economic terms and development of new economic theories.
The Organization for Economic Co-operation and Development (OECD) in common study with
Eurostat has defined entrepreneurship according to the new economy circumstances. According to
that, ,,Entrepreneurs are those persons who seek to generate value, through the creation or
expansion of economic activity, by identifying and exploiting new products, processes or markets.
Entrepreneurial activity is the enterprising human action in pursuit of the generation of value,
through the creation or expansion of economic activity, by identifying and exploiting new products,
processes or markets. Entrepreneurship is the phenomenon associated with entrepreneurial
activity” (Ahmad, Seymour, 2009). The definition does not indicate what kind of value the
entrepreneur has to create, is it economic, social, artistic or personal value; the same time it
specifies the other direction as expansion of economic activity. Thus the definition provides a
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possibility to view entrepreneurship not only as a profit oriented activity, but as an activity based on
human action in creating new products, processes or markets.

The cultural exception principle has created preconditions for exempting cultural sector
institutions and organizations from the free market laws and protecting their artistic values, the
same time creating a system where the managers of organizations, relying on their special status,
demand both financial and material resources for ensuring activities of cultural institutions and
organizations. Specifically, the ability to understand both the world of culture and the world of
business, to be aware of the partner’s thinking style and see the cooperation possibilities has created
the necessity to define cultural entrepreneurship, as cultural organizations have to be able to operate
in the market environment, understand the rules set by the government and develop relationships
with those stakeholders who are crucially important for the cultural organization’s existence. To
reach the objectives, business skills have to be developed and applied in the cultural sector, thus
fostering efficient work of organizations and productivity within the context of whole sector.
However, the differing characteristics of cultural entrepreneurs have become a hindrance for basing
on the classical business development theories. Although it is difficult to forecast the demand for
cultural products, and for a simple consumer it is hard to evaluate the product contents, the cultural
field researchers and economists (Klamer, Veldhuis, 1999; Baumol, 2003, 1993; Aageson, 2008;
Deakins, 1996) already since the 90s of the 20th century have started a discussion on the
development of cultural entrepreneurship notion, urging artists and their representatives to learn
about selling art and orientation in the market. The offered cultural entrepreneurship definitions
indicate the most essential criteria in the cultural sector: the best possible product quality and
reputation as good as possible. The artistic criteria have been stressed as the most important ones,
and the necessity for reassessing the activities has been pointed out; however, it is hard to perceive
the definition, as both the aim and means for reaching the aim are mentioned there, indicating
towards particular areas of activities, i.e. risks, innovation and attraction of additional funds, yet, not
including all of them.

Understanding of the information technologies use, contemporary marketing and external
communication is equally important. Evolvement of the cultural entrepreneurship notion continues
along with the development of networking organizations and associations like The Cultural
Entrepreneurship Network, Global Centre of Cultural Entrepreneurship, as well as active private
initiatives. If in case of the classical entrepreneurship the business person consolidates resources
and takes risks to obtain profits, then cultural entrepreneur consolidates resources and takes risks to
obtain artistically valuable results, to realize artistic ambitions and to offer cultural product to
society.

The author focuses on the three most important attributes of cultural entrepreneurship which
are essential for assessing the possibilities of applying the entrepreneurship management evaluation
methods in cultural entrepreneurship area:

Finance — the sales of enterprise’s product or service may not be able to cover the
enterprise’s expenses, therefore, for the enterprise to exist, the 3rd party funding is necessary;

Strategy — a classical business organization analyses external environment to find out the
necessary activities and solutions demanded or permitted by the external environment factors and to
analyse their impact; a cultural enterprise analyses the external environment to discover the
resources for ensuring its activities.

Marketing — the meaning of a cultural enterprise’s existence is product created by it,
therefore the cultural enterprise has to educate the prospective consumer to create the demand.
Market research, segmentation and finding out the needs of consumer will not ensure demand for
the product created by the cultural enterprise. To create the demand, the consumer has to be
,,educated”, his understanding has to be enhanced and desire to appreciate art products have to be
created.

When comparing the classical, social and cultural entrepreneurship, the main features are
personal motivation, field of activity, interaction and ethics appear to be the most important
differences.
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According to the data of European sectoral organisation (2010, 42), creative people, not
organizations are the main ones in performing arts, and the concept of entrepreneurship is
comparatively new. 63% of the performing arts sector companies consist of 4 persons (and less),
22% employ 4 to 10 employees. Totally 85% of enterprises have less than 10 employees; however,
particularly this part creates 39% of revenues generated by this sector. Within the context of cultural
entrepreneurship discussed in this research cultural enterprises are looked upon from a narrower
point of view by analysing those enterprises and societies of performing arts and visual arts branch
that carry out business activities. Employment in the cultural sector is high and several branches
develop basing only on human expertise and skills (cultural heritage, cultural tourism and
performing arts). By fostering cultural entrepreneurship, it is possible to develop the above-
mentioned branches and create workplaces which are not directly subsidized, but created basing on
the best possible way of combining culture and market rules.

To analyse the role of artistically valuable results within the context of managing cultural
enterprises, it is necessary to evaluate the management of sustainable stakeholders (Jagersma, 2009,
341). The stakeholders (Freman, 2010; Carroll, 1996; Harrison, Freeman, 1999; Waddock, Bodwell,
2002; Philips, 2003; Post et al., 20023, b) show that sustainable development of organization can be
fostered by purposefully managing important relationship between the enterprise and its strategic
partners. The author assumes that stakeholders are those identified external and internal forces that
can impact the process of creation and promotion in a cultural enterprise.

The Topic of the Research: How to define the tools of the measurement of cultural
entrepreneurship management.

Methods

During the research the author has used the qualitative research methodology, being oriented
towards the research topics which are comprehensible by intervention based in experience and
ability to reach broad perspective and evaluate the impact of culture.

The research methods have been chosen and their use substantiated basing on the scientific
papers and publications of management science researchers and economists from different
countries, as well as data bases and Internet resources. Also the general and scientific literature on
entrepreneurship and business management, cultural entrepreneurship, evaluation of business
management; research papers; methods of statistic data analysis and processing; laws of the
Republic of Latvia; data of the Ministry of Economics and Ministry of Culture of the Republic of
Latvia.

To investigate the research topic, qualitative research methods have been chosen according to
the problem to be investigated:

- General scientific methods: monographic method; logically constructive method; content
analysis of qualitative research; analytic induction (theoretical aspects and practical research);

- Empirical research methods: in-depth, semi-structured interviews; focus-group interviews;

- For the data processing: content based analysis; building blocks of a logical argument.

The research was started by creating a focus group to discover the stakeholders in cultural
entrepreneurship management, as well as to identify the most important management evaluation
aspects and precisely determine the further steps of the research. Managers working in the field of
Latvian cultural entrepreneurship with experience of at least 5 years in management of cultural
projects, festivals and enterprises were invited to the focus group interview with the aim to define
the cultural enterprises’ stakeholders. The evaluation of the cultural enterprises’ stakeholders by the
method of interview was performed in 42 cultural enterprises: art galleries, non-governmental
theatres and concert organizations, thus covering all the legal entities working in the above-
mentioned field in Latvia during the research period (2010 — 2013).
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Results

The analysis of the research results, related to particular stakeholders of cultural enterprises is
provided in the third chapter. The research results reveal the role of the cultural enterprise’s
stakeholders’ engagement in evaluation of management, characterize the importance of the goals’
analysis, as well as analysis of each stakeholder’s engagement, and indicate the criteria for
evaluating activities in cultural entrepreneurship.

The author presumes that, to define the goal of the stakeholders’ (artists, clients, media, arts
scholars, 3rd parties providing funds, cooperation partners) engagement, it is necessary to analyse
the area of enterprise’s activities, and in what way and by what kind of activities it is possible to
engage the stakeholders. Basing on the approach of building blocks of a logical argument, the
categories of interview text were summarized and broader theoretical notions were formed to
determine the objective of engagement (Why do you cooperate with artists?), the process of
engagement (How do you cooperate with artists?) and engagement evaluation (How would you
assess your cooperation with artists?). The research results reveal that basically personal reasons
and common artistic perception is the reason for engagement.

The research results prove that viability can be ensured by engaging the most important
stakeholders and appreciating the employees, as well as evaluating quality of cultural products
which have perspective for development. Also the growth in international markets is one of
perspectives for development. Information in Internet environment and public space on the
activities performed ensures efficiency. It is possible to evaluate the management of cultural
enterprises by ensuring the process of relationship management with those stakeholders who, in the
case of engagement, would impact enterprise’s development, thus determining the role of the
stakeholders’ engagement in the management of the cultural enterprise. Taking into account the aim
of the cultural enterprises to create artistic value and offer it for public assessment, the stakeholders’
engagement is relationship created by the cultural enterprise and its manager with those groups who
could impact the process of creating and disseminating artistic value.

After assessing the obtained opinions and summarizing the growth indicators of cultural
enterprises discovered in the process of research, three criteria important for evaluation of cultural
enterprises’ performance have been defined: viability, growth and influence that basically determine
the importance of the stakeholders’ engagement in managing a cultural enterprise.

The analysis of the research results gives the following criteria for evaluating the viability of
enterprise:

— Involvement of the existing clients and generation of interest among the potential
customers, by developing an understanding and necessity to attend exhibitions, purchase art-works,
recognize and evaluate artistic values;

— Ability to find clients (the audience);

— Ability to attract and keep clients (the audience);

— Ability to generate interest among clients (the audience) about the product offered by the
cultural enterprise;

— Interest of clients and visitors about the art-works (attendance of exhibitions, purchases of
art-works);

— Number of clients (in the data base, clients receiving additional services);

— Number of theatre performance visitors;

— Number of visitors attending other activities organized by the theatre;

— Ability to attract the 3rd party funding to ensure qualitative work and avoid efforts of
earning money for maintaining the premises and covering the heating expenses by artistic results.

The analysis of the research results gives the following criteria for evaluating the growth of
enterprise:

— The artistic success of galleries (product quality appreciation in visual arts branch: the
number of nominations and awards; invitations to participate in prestigious arts fairs for galleries
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oriented towards international markets, invitations to the gallery artists to display their works in
foreign countries);

— Artistic success of the theatre (product quality appreciation in performing arts branch: the
number of nominations and awards; invitation to participate in international festivals and contests);

— Personal growth (possibility to grow, learn and perfect one’s knowledge; possibility for
employees to elaborate some kind of activities; possibility for volunteers to undertake new duties
and responsibility, to meet in person representatives of the stakeholders).

The analysis of the research results gives the following criteria for evaluating the influence of
enterprise:

— Ability to ensure activities attracting the interest of other stakeholders (information in
Internet environment and public space on the activities carried out by the cultural enterprise: the
published news and their quality, media channels and their quality);

— Bringing to the forefront issues important for society (activities noticed and appreciated by
the clients, media and other cooperation partners);

— Solving social issues by the help of art (opinion leaders developed by the cultural
enterprises);

— Ability to attract the 3rd party funding: sponsors and patrons for publishing the artist
catalogues);

— Ability to attract funding of foundations for performing various activities that promote art
and culture among broader society.

The author concludes that the evaluation of cultural entrepreneurship can be done by
analysing the stakeholders’ engagement in assessing the viability, growth and influence of the
enterprise. Observation of the stakeholders’ needs allows broadening the scope of enterprise’s
objectives. To coordinate interests of the enterprise with interests of the stakeholders, the following
three procedures are most important: defining the enterprise’s objectives and planned results,
identifying the stakeholders and ensuring engagement of the stakeholders in setting the enterprise’s
directions of activity.

Limitations

Within the context of cultural entrepreneurship, this research will analyse only the narrower
aspect of a cultural enterprise, by examining the legal entities of performing and visual arts that
undertake commercial activities, the basic activities of which are related to creating and promotion
of professional art (theatre, dance, symphonic music and classical music) products, and that are not
state or municipal limited liability companies. The research does not analyse the personality traits of
a cultural entrepreneur. The research does not cover all factors of organization’s internal
environment. The research does not analyse financial data of organizations, as the annual reports
submitted by the organizations during the research period do not reflect the real financial situation
in the organizations examined.

Discussions

By analysing and assessing applicability of the method, improvements have been made to
ensure the possibility for entrepreneurs to apply this method independently. The proposals are
offered for applying the method in cultural entrepreneurship and evaluation of cultural
entrepreneurship.

Taking into account the complexity of cultural entrepreneurship planning process, as the
result has to be forecasted, yet it is formed by external resources, the author proposes the following
principles for engaging the stakeholders:

— Mutual correspondence of enterprise’s and stakeholders’ objectives;
— Coordination of the objectives in order to gain the planned result;
— Coordination of enterprise’s activities with the stakeholders;
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— Ensuring communication with the stakeholders during the process of developing the
direction of activity.

The most important task for the manager of cultural enterprise is to establish involvement
with the stakeholders of cultural enterprise. Involvement of stakeholders ensure the viability and
growth opportunity of the company as well as efficiency of activities of the company. To ensure
evaluation of cultural enterprises by applying the performance evaluation criteria and development
perspectives that are oriented towards observation of the stakeholders’ interests and coordination of
issues with them, the author has created a method for cultural entrepreneurship management
evaluation (see figure 1).

Results Viability Growth Links
T {}
Y
S measurable mutual link
measurable -
: indicators between
aims stake-holders
A

Fig 1. Assessment method for cultural entrepreneurship management evaluation.
S- Stakeholders

By creating this method the author wanted to reach the following objectives:

— To detect and depict links between cultural enterprises and stakeholders;

— To systematize and logically arrange their mutual cooperation relationship and
cooperation stages;

— To find out the correlation between the stakeholders needs and indicators of the
results produced by the cultural enterprise.

The author concludes that the engagement has to be evaluated by taking into account the type
of results based on the ratio of the stakeholders’ importance within the branch, although not
providing information about particular activities to be carried out. The aim, process and criteria of
engagement for each of the six stakeholders’ types precisely determine which of them can foster
enterprise’s development as a result of mutual engagement. For example, in case the 3rd party
financing provider is the state or municipality, it is essential to correspond to the evaluation criteria
mentioned in the legislation. For art scholars and critics presentability is important, for media —
ensuring broad audience coverage, for cooperation partners — attraction of the audience. Cultural
enterprise manager has to assess evaluation criteria most important for each stakeholder and plan
the enterprise’s activity according to the directions important for the stakeholders. The method can
be applied for evaluation of management in any cultural enterprise, by performing analysis
systematically, starting from setting the enterprise’s aim until the analysis of efficiency.

The author has evaluated the management of cultural enterprises and accomplished their
performance analysis by applying the method for cultural entrepreneurship management evaluation
in order to determine the practical applicability of the method for cultural entrepreneurship
management evaluation. The author concludes that the method for cultural entrepreneurship
management evaluation provides to the managers of cultural enterprises information necessary for
evaluation of the importance of stakeholders’ engagement in cultural enterprise management.
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Conclusions

e The manager’s most important task is to create links with those cultural enterprise’s
stakeholders who influence the process of artistic value creation and promotion.

e In cultural entrepreneurship the manager organizes implementation of creative idea and
attracts audience to the piece of art, working in the conditions of high uncertainty, and, even if the
developed proposals for application of the method for cultural enterprise management evaluation
are implemented, the artistic result or reaction of the audience cannot be forecasted. There is no law
of cause and effect, according to which one could predict the artistic result and reaction of the
audience on the result of artistic performance.

e Personal motivation of a cultural entrepreneur is to create a valuable cultural product and
find for it an audience, since the art work cannot be appreciated without participation of the public.
When evaluating the management of cultural enterprises operating in Latvia, the cultural
entrepreneurship environment shows strong orientation towards the process, not the result. It is a
problem to evaluate the enterprise’s artistic value within the context of activities in the branch, for
example, novelty, variety of supply, accessibility or the true impact of educational and social
projects.

e Cultural entrepreneurship environment is formed and determined by the stakeholders, as
the artists create the product contents, the audience (visitors, clients) approve the product’s
necessity, media provide its evaluation, attract attention and inform the audience, helping to reach
it, the art scholars, critics and experts ensure professional evaluation within the branch context and
motivation of work, while the 3rd party funding sources can ensure independence for the cultural
enterprise, and cooperation partners give possibilities for developing ideas and artistic programme
that would not be possible for the enterprise alone.

Summary

Appearance and development of cultural entrepreneurship is closely linked to the change in understanding of
entrepreneurship in society, therefore the need for creation of a new cultural entrepreneurship definition is substantiated
and the scope of research defined and justified. As a result of the economic crisis, the large corporations do not have
any attractive workplaces for the young generation any more, as it has been raised in the era of technologies and is not
afraid to take risks. Although in Latvia, like in other countries where the market economy has been renewed recently,
people mostly talk and think about quick profits, movement of capital and direct investments, the issues of
infrastructure and human resources are still more important from the long-term perspective. Art and culture has been
put from economically insignificant position to the centre of the new economic development strategies. Consequently
there is a need to revaluate the role of business within the context of the world development and put a value on the
advantages of cultural entrepreneurs within the new system of economy. From the market point of view, the constantly
growing amount of people’s free time and disposable income level in the developed world fosters the development of
cultural enterprises, thus creating a constantly growing demand for special, unique, creative and diverse products, as
well as adventures and entertainment.

The most important differences in cultural entrepreneurship management evaluation are found out as a
necessity for the analysis of stakeholders’ involvement. The role of the stakeholders in the enterprise’s management
evaluation is discovered and the necessity for analysing the stakeholders’ mutual relationships and, on the basis of that,
creating the method for evaluation of cultural enterprise’s management is discussed.

The author’s research data are analysed along with the understanding of experts, media and representatives of
cultural entrepreneurship environment on the importance of the stakeholders’ engagement. Basing on the analysed
criteria for evaluation of cultural enterprises’ activities, the management assessment is performed. The research is done
on the cooperation of Latvia’s cultural enterprises with the stakeholders and its role within the management of cultural
enterprises. The conclusion is made that the main changes have to be introduced in evaluating the contents of activities
in cultural enterprises, basing on the criteria of viability, growth and influence. Consequently there is a meaning in a
cultural enterprise’s existence in case it offers artistically valuable product or service according to the values defined in
the branch or gives considerable input in the intellectual development of society, and involves society in reaching its
artistic goals.

Finally, basing on the above-mentioned, it is proposed to create a method for cultural entrepreneurship
management evaluation. The cultural enterprise management evaluation method is based on the understanding of the
necessity to engage stakeholders, clearly defined enterprise development criteria and necessary fields of activity.
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KALBINIS PROFESINIS MOKYMASS): INOVATYVIU METODU IR
TECHNOLOGIJU TAIKYMAS

Vaida Zeguniené
Dalia PariSauskiené
Klaipédos valstybiné kolegija

Anotacija. Aukstajame moksle vyksta ugdymo proceso poky¢iai. Svarstomi nauji uzsienio kalby mokymo metodikos
klausimai, ieSkoma inovatyviy mokymo(si) metody ir technologijy, tinkamy profesiniam kalbiniam mokymui(si).
Norint Zengti kartu su vykstanciu progresu, reikia dométis naujai atsirandanciomis ir vis tobuléjanciomis
technologijomis. Kiekvienas déstytojas turi tobulinti savo turimas kompetencijas, kur ypatingas démesys skiriamas
informacinéms komunikacinéms technologijoms ir geb¢jimui jas pritaikyti, naudoti mokymo(si) procese. Siame
straipsnyje aptariamas kolegijos uzsienio kalby déstytojy pozitiris j inovatyvius metodus ir technologijas, bei jy taikyma
mokymo(si) procese. Atliktu tyrimu siekta i$siaiskinti, su kokiomis naujovémis susiduria profesinés uzsienio kalbos
déstytojai profesinio kalbinio mokymo(si) proceso metu, kaip keiciasi déstytojo vaidmuo, ar Siame procese naudojami
inovatyviis metodai ir kaip daznai juos taiko déstytojai paskaity metu, kaip informacinés technologijos padeda
efektyviau paruosti studentus profesinei veiklai.

RaktaZodZiai: profesinis kalbinis mokymas(is), profesiné uzsienio kalba, inovatyviis metodai ir technologijos.

Ivadas

Pastaruoju metu pastebima akivaizdi darbo rinkos plétros tendencija. Dél globalizacijos
procesy intensyviai vyksta darbo rinkos ir aukstojo mokslo integracija. Blisimiems specialistams
keliami nauji reikalavimai, vis dazniau akcentuojami bendryjy bei specialiyjy kompetencijy
reikalaujantys gebéjimai. Mokymo sistemos privalo prisitaikyti prie to, kad Siandien neiSvengiamai
keiciasi Zmoniy gyvenimas ir mokymasis.

Profesinis kalbinis studenty — busimyjy specialisty — mokymas(is) kelia i$stikius uZsienio
kalby déstytojams. Tobul¢ja studijy eiga, ir tai yra nenutrikstamas procesas. Modernios
technologijos vis dazniau naudojamos kasdieniniame ir profesiniame gyvenime, priversdamas
tobuléti ir pacius studijy proceso dalyvius, t.y. déstytojus ir studentus. Déstytojai tampa pataréjais,
konsultantais ir tarpininkais Motiené, Zmitrulevic¢iené, 2013). Aukstasis mokslas Lietuvoje
iSgyvena dideliy ir reikSmingy poky¢iy laikotarpj.

Bisimiems darbo rinkos dalyviams aktualu kelti savo intelektin; lygj, mokeéti naudotis
informacinémis technologijomis, mokéti uzsienio kalby, jgyti naujy kompetencijy ir tobulinti jau
turimas. Tai - naujai formuluojami darbo rinkos reikalavimai jauniesiems specialistams. Esant
pasitlai, darbdaviai gali rinktis i§ keliy kandidaty ir daZiausiai darbo vieta pasiiiloma specialistui,
jvaldziusiam kelias uZsienio kalbas, bei gebancCiam jas laisvai naudoti globalioje rinkoje
(Pariskauskiene, Jankauskiené, 2012). D¢l Siy priezasCiy vis dazniau jsitraukiama ] tarptautinius
projektus, ugdymo jstaigos tobulina savo studijy programas, kuria jungtines studijy programas su
kity Saliy aukStosiomis mokyklomis, Svietimo institucijos yra pasiruoSusios vis daugiau dalyky
destyti uzsienio kalba.

Svarbiausios buisimo specialisto kalbinés kompetencijos — bendrinés ir dalykinés uZsienio
kalbos mokéjimas, gebé¢jimas teikti informacijg, bendravimas uZsienio kalba, Zodinis vertimas
dalykiniy susitikimy metu. | $iy (ir kity) kompetencijy ugdyma biitina atkreipti aukStyjy mokykly
démesj. Uzsienio kalba yra vienas konkurencingo verslo veiksniy. Profesiné uzsienio kalba suteikia
galimybes jsidarbinti ir uzsienio Salyse. Siekdami kuo geriau parengti studentus, uzsienio kalby
déstytojai susiduria su i$Siikiais studijy proceso metu — Salia tradiciniy uzsienio kalbos mokymo(si)
metody populiaresni tampa inovatyvils metodai, vis daZniau naudojamos technologijos
(Siau¢iukiené, 2006). Minéta situacija nei§vengiamai skatina ir nuolatinj déstytojo mokymasi, jo
kvalifikacijos kélima.

78



Moksliné problema — naujovés, su kuriomis susiduria profesinés uzsienio kalbos déstytojai,
rengiantys studentus biisimai profesinei veiklai. Naujovéms, apimancioms inovatyvius studijy
metodus bei vis dazniau naudojamas technologijas, pirmiausia turi biiti pasiruoS¢ déstytojali.

Tyrimo objektas — kolegijos uzsienio kalby déstytojy poziiiris ir pasiruoSimas taikyti
inovatyvius metodus ir technologijas, organizuojant bei vykdant studenty profesinj kalbinj
mokyma(si).

Tyrimo tikslas — istirti kokius inovatyvius metodus ir technologijas profesinio kalbinio
mokymo(si) procese taiko uzsienio kalbos déstytojai, rengdami studentus biisimai profesinei
veiklai.

UZdaviniai:

1. I8siaiskinti, kokius inovatyvius uZzsienio kalbos mokymo metodus ir technologijas taiko
KVK profesinés uzsienio kalbos déstytojai.

2. Nustatyti kokie veiksniai jtakoja inovatyviy metody ir technologijy pasirinkima bei taikyma
profesinés uzsienio kalbos mokymo(si) procese.

3. Istirti uzsienio kalbos déstytojy pozitrj j inovatyviy metody ir technologijy naudojima
profesinés uzsienio kalbos mokymo(si) procese bei jy daromg jtaka.

Tyrimo metodai:

Mokslinés literatiros Saltiniy analizé, anketiné apklausa, duomeny apdorojimas Excel
programa.

UZsienio kalbos déstytojo kompetencijos

Atlikty moksliniy tyrimy rezultatai (Jankauskiené, Parisauskiené, 2012) bei moksliniy Saltiniy
autoriai (Sernas, 2006) nurodo, kad vykstant ugdymo proceso kaitai aukstajame moksle, déstytojas
privalo nuolat keisti savo vaidmenj: vietoje nuolatinio Ziniy ,.kim§imo* j studenty galvas, jis turi
sudaryti galimybe patiems studentams valdyti informacines ir komunikacines kalby mokymo(si)
technologijas. Déstytojas turi mokyti kaip, kur susirasti, ir pritaikyti informacija. Pa¢iam uzsienio
kalbos déstytojui nebepakanka gerai iSmanyti savo déstomg dalyka, jam reikalinga erudicija
jvairiose srityse. Kyla klausimas, kokia turéty buti aukstosios mokyklos, o kokia — paciy studenty
atsakomybé ugdant bendrasias kompetencijas. Smulkaus ir vidutinio verslo jmonéms, ypac
paslaugy sektoriuje, paprastai reikia universalesniy ir platesnio iSsilavinimo darbuotojy, todél
butinas dialogas tarp verslo pasaulio ir mokslo. Kalbos mokéjimas — lemiamas veiksnys siekiant,
kad darbuotojas savo darbo vieta laikyty visg Europg ar net pasaulj. Ple¢iantis individo kalbos ir jos
kultiirinio konteksto patirciai, viskas susilieja | bendrag komunikacing kompetencija, kurioje Zinios
ir visa kalbin¢ patirtis papildo viena kita (Bolonijos procesas: darbdaviy pozitris | Lietuvoje ir
Europoje vykstancius auksStojo mokslo pokycius, 2011).

Verslo srityje dirbantiems Zmonéms pastaruoju metu prireiké kalby, padedanciy vykdyti tarptautine
prekyba: uzmegzti rySius, derétis dél kainy, darbo salygy, prekybos vystymo, steigti filialus, ieSkoti
partneriy, tiekéjy, klienty ir pan. Kalbiné kompetencija daro didziule jtaka profesinés veiklos
rezultatyvumui, be kurio nejmanomas kokybiskas verslo jmonés funkcionavimas. Darbo rinkoje
akivaizdus iniciatyviy, iSmananciy verslo administravimo procediiras, mokanc¢iy bendrauti uZsienio
kalbomis, gebanciy savarankiskai dirbti, specialisty poreikis. Siuolaikiniam specialistui bendravimas
uzsienio kalba neturi biiti problema; to siekia visos aukstosios mokyklos, rengiancios vadybos specialistus
darbo rinkai.

Apibendrinant galima teigti, kad keliami reikalavimai déstytojy karjerai — jie privalo nepaliaujamai
tobuléti, plétoti turimas kompetencijas ir jgyti naujy, t.y. mokytis visa gyvenima Siandien ypa& svarbi
problema — studenty profesinis pasirengimas. Visi Svietimo institucijy pedagogai, dalyvaujantys
profesiniame rengime, turi susipazinti su $iuolaikinés darbo rinkos procesais, naujais keliamais reikalavimais
ugdymui. Gyvenimas Siuolaikingje informacingje visuomenéje sukuria naujas situacijas ir vyresnés kartos
déstytojams — vercia juos neiSvengiamai taikyti inovatyvius mokymo metodus bei technologijas.
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Inovatyvis profesinio kalbinio pa(si)rengimo metodai

Mokant profesinés uzsienio kalbos taikomi tradiciniai metodai, taciau vis dazniau iskyla
inovatyviy mokymo(si) metody poreikis. Tenka pripazinti, kad populiariausi islieka tradiciniai
metodai: darbas su zodynu, grupés draugy ir déstytojo kalbéjimo klausymas, teksty skaitymas,
vertimas, suvokimas, klausimy formulavimas ir atsakymas j kito studento klausimus, teksty
uzraSymas, dialogy kirimas ir vaidinimas, veikla grupelése, individualus darbas, darbas su
specialybés tekstais. Daliai studenty galima sékmingai taikyti tradicinius metodus. Salia tradiciniy
metody minimi bei taikomi pasyvis déstymo metodai, susij¢ su informacijos gavimu, visy pirma, su
informacijos i8déstymu paskaitose, taip pat svarbiis galutiniams studijy rezultatams. Inovatyviais
kalbinio profesinio mokymo(si) metodais laikomi tie, kurie dar retai taikomi, bet yra reikSmingi
Siuolaikiniam ugdymo procesui (Bijeikiené, Pundziuviené, Zutkiené, 2012). IS tokiy metody
minétini studenty pristatymai (prezentacijos), vaidmeny zaidimai, simuliacijos, projektiniai darbai,
,, Tandem® metodas, kalbinio portfelio metodas ir kt. Metodai, kuriems reikalingos technologijos:
filmy zitr¢jimas, dainy klausymas (CD ir DVD), uzduoCiy atlikimas naudojant kompiuterius,
internetas, intranetas, vaizdo projektorius, virtualios mokomosios aplinkos, specialios mokomosios
programos, kalby mokymo(si) laboratorijos. Dauguma naudojamy tradiciniy, ir vis labiau
populiar¢janciy inovatyviy mokymo metody, yra tinkamas profesinés uzsienio kalbos mokymo(si)
metodas konkrecioje situacijoje bus efektyvus ir kokios mokymosi technologijos turi buti
naudojamos geriausiems mokymosi rezultatams pasiekti (Markauskaité, 2000).

Galima daryti prielaida, jog iSSukiai vercia tobuléti ir busimus specialistus, ir pacius
déstytojus. Pedagogai atlieka labai svarby vaidmenj profesiniame kalbiniame mokyme(si).
Tinkamai mokomi ir ugdomi, studentai jgyja naujausig informacijg ir gilina turimas Zzinias bei
igiidzius. Visa tai susilieja 1 tinkamg pasiruo$img busimai profesinei veiklai. Inovatyvis metodai bei
technologijos pagerina studijy procesa, daro jj jvairialypj ir nenuobody. Naujos zinios lengviau
pasiekiamos ir jsisavinamos, lengviau formuojasi jgtidziai. Naudodamas visus minétus metodus bei
priemones, pedagogas tinkamai organizuoja ir jgyvendina profesinio kalbinio mokymo(si) procesa.

Inovatyvios technologijos — veiksminga priemoné profesiniam kalbiniam
mokymui(si)

Svietimo raidos Lietuvoje jzvalgose (2013) pabréziama, kad Lietuvoje mokyklos yra
pakankamai kompiuterizuotos, taciau technologijos ugdymo proceso metu taikomos nepakankamai.
Vis dar vyrauja tradicinés ugdymo priemonés. O siekiant padidinti mokymosi motyvacija, turéty
biiti skatinamas jvairesniy priemoniy naudojimas ir geriau iSnaudojamos informaciniy technologijy
teikiamos galimybés. Technologijy raida keicia pozitir] ] mokymasi. Butina sudaryti saglygas plétoti
mokyma(si), aprépiantj ir sujungiant] informacijg i§ jvairiy Saltiniy. Galima teigti, kad viena i§
galimybiy sujungti informacija, organizuoti efektyvy ziniy kiirimo procesg yra Siuolaikiniy iSradimy
(technologijy) panaudojimas. Naujoji ,,skaitmeniné¢ karta®, kuri ateina j Svietimo institucija,
pedagogus vercia dirbti kitaip. Kitaip — tai prisitaikyti prie naujoviy, kompiuterinés technikos,
skaitmeniniy mokymo priemoniy panaudojimo ugdymo procese. Siy dieny studentams aktuali
standartais paremta, orientuota j busimg profesing veikla, individualizuota ir faktais grjsta
mokymosi aplinka, padedanti pa(si)rengti realaus gyvenimo pokyciams (Vienijanti jvairové : kalby
reikSmé& mobilumui, darbui ir aktyviam pilietiSkumui, 2013). Tai jmanoma pasiekti pasitelkus
technologijas, naudojant jas kiirybiskai, naudojant jas kitaip. Siandien jau naudojamasi skaitmenine
jranga, kuri saugo ir apdoroja skaitmenis. Kompiuteris - tipiSkas skaitmeninés technologijos
pavyzdys. Atliekant bet kurio tipo uzduotis (testuojant, kuriant projektus, darant pristatymus,
individualias/grupines, klausymo/zitiré¢jimo/kalb¢jimo, ir kt.) galima sékmingai pasinaudoti
interneto iStekliais. Kalby mokymas(is) naudojant kompiuterj - pasaulyje placiai Zinomas terminas.
Tai naujas pozitris ] uzsienio kalby déstymg ir mokymasi, kur kompiuterinés technologijos
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naudojamos kaip pagalbiné priemoné vertinant pristatymus, mokyma, iSmokta medziagg. Atsiradus
naujoms technologijoms, naujai programinei jrangai, moderniems jrengimams, déstytojai susiduria
Su naujais i$Siikiais organizuodami profesinio kalbinio mokymo(si) procesg (StidZiuviené,
Tautavicien¢, 2011). Siekiant suteikti naujausias profesines kalbines Zzinias studentams, Siomis
naujomis technologijomis turi gebéti naudotis ne tik informaciniy technologijy dalyko déstytojai,
bet ir kalby déstytojai. Naujy technologijy plétra tiek pedagogams, tiek studentams uztikrina
kokybiskos informacijos prieinamumag

Empirinio tyrimo rezultatai ir jy interpretacija

Siekiant atskleisti, su kokiais is$tkiais susiduria uzsienio kalbos déstytojai profesinio kalbinio
mokymo(si) procese, buvo atliktas tyrimas. Jam atlikti buvo naudojama mokslinés literataros
Saltiniy apzvalga, parengta apklausa (rastu). Anketiné apklausa buvo vykdoma 2014 mety spalio -
lapkri¢io ménesiais Klaipédos valstybinéje kolegijoje. Kiekybiniam tyrimui atlikti pasirinkta
apklausa raStu. Tyrimo populiacija: tiksliné, patogioji, esanti tyrimui aktualiame kontekste. Tyrime
dalyvavo zmonés, galintys geriausiai atsakyti j tyrimo klausimus ir suteikti patikimg informacijg.
Siuo atveju tyrimo iméiai atstovauja Klaipédos valstybinés kolegijos Socialiniy moksly fakulteto,
Technologijy fakulteto ir Sveikatos moksly fakulteto uZsienio kalby déstytojai. Tyrime dalyvavo 18
uzsienio kalby déstytojy, n = 18. Si imtis pasirinkta, nes respondentai désto uZsienio kalba (angly,
rusy, vokieciy, pranciizy) nuo vieneriy iki 20 ir daugiau mety. KVK uzsienio kalby déstytojams
buvo pateikti teiginiai, susij¢ su inovatyviais uzsienio kalbos déstymo metodais, Siy metody
efektyvumu, siekta iSsiaiSkinti, ar inovatyviis metodai bei technologijos yra naudojami kalbinio
profesinio mokymo(si) procese, kokie veiksniai jtakoja uzsienio kalbos déstytojy pasirinkima bei
$iy priemoniy taikyma.

Ivertinus tyrimo rezultatus, sieckiama issiaiskinti, ar naudojami ir kaip daznai naudojami
inovatyviis metodai ir technologijos profesinio kalbinio mokymo(si) procese. Siy inovatyviy
mokymo(si) metody ir technologijy taikymas pavaizduotas (1 pav.).
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1 pav. Reciausiai naudojami inovatyviis metodai ir technologijos kalbinio profesinio mokymo(si) procese

Net 84 proc. respondenty teigia, kad reCiausiai arba niekada nenaudojamas ,,Tandem*
metodas, tai mokymo(si) metodas, kai kartu su KVK studentais paskaitose mokosi ir Kity saliy
studentai. 12 proc. pazyméjo, kad jis naudojamas kartais. Atvyke studentai dazniau renkasi
specialybés dalykus, lietuviy kalbos mokymasi, todél per uzsienio kalbos paskaitas $is metodas néra
daznai naudojamas. Atvyke studentai retai kada pasirenka mokytis angly ar rusy kalby. Kitas retai
ar kartais naudojamas metodas yra teksty uzraSymas (retai naudojamas — 54 proc., kartais - 26
proc.). Rec¢iausiai naudojami metodai: teksty kiirimas pagal pateiktus klausimus (retai naudojamas —
26 proc., kartais- 29 proc.), kalbinis portfelis (retai naudojamas — 29 proc., kartais — 26 proc.),
projektinis darbas (retai naudojamas — 13 proc., kartais — 33 proc.) bei vaidmeny zaidimas,
simuliacijos (retai naudojamas — 16 proc., kartais — 26 proc.). Akcentuotina, kad tokie metodai, kaip
,»landem®, kalbinio portfelio, projektinio darbo bei vaidmeny Zaidimai, simuliacijos priklauso
netradiciniams metodams. Apie 50 proc. respondenty nurode¢, kad Siuos netradicinius mokymo
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metodus (iSskyrus ‘Tandem‘ metodg) vis délto naudoja, bet pagrindinés priezastys, kodél Sie
metodai ir technologijos vengtini ar naudojami gana retai, gali buti nenoras adaptuoti savo
déstomajg medziagg, kitaip, nei jprasta, organizuoti studenty veikla paskaity metu. Patys déstytojai
néra pakankamai motyvuoti taikyti naujoves savo dalyko uzsiémimuose.

Apzvelgus kokie inovatyvis metodai ir technologijos naudojami reiausiai, buvo
formuluojamas kitas klausimas, kuriuo siekiama i$siaiSkinti kokie inovatyviis metodai ir jiems
reikalingos technologijos vis délto naudojami KVK déstytojy profesinés uzsienio kalbos paskaitose
(2 pav.). Respondentams pateikti klausimai apie inovatyviy metody ir technologijy naudojima:
garso jraSy klausymas, garso ir vaizdo priemoniy taikymas (mokomuyjy filmy zidréjimas, dainy
klausymas) bei uzduoc¢iy atlikimas naudojant technologijas, kurios apima internets, intraneta,
multimedija, virtualias mokymo(si) aplinkas ir kt. (2 pav.)
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2 pav. Inovatyviu metody ir technologiju naudojimas profesinés uZsienio kalbos paskaitose.

Gauti rezultatai parodé, kad tokie inovatyviis metodai ir technologijos, kaip garso jrasy
klausymas naudojami atitinkamai retai -21 proc., kartais -54 proc., daznai — 25 proc., garso ir
vaizdo priemonés taikytinos retai — 54 proc., kartais — 16 proc., daznai — 30 proc. Sie gauti rezultai
pagrindzia nuomong, kad daznas inovatyviy metody ir technologijy taikymas reikalauja kruopstaus
pasiruo§imo, tinkamo studenty ir déstytojy technologiniy kompetencijy lygio, naujai parengtos ir
naujiems metodams bei technologijoms pritaikytos medziagos. Garso jrasy klausyma, mokomuyjy
filmy zitréjima, dainy klausymg reikia susieti su nagrinéjama tema. Tam reikia atitinkamy
technologijy, t.y. grotuvy ar kompiuteriy, naujos medziagos ir technologijoms pritaikyty vadovéliy
su CD rom‘ais ar kompaktiniais diskais (kuriy daznai néra) ir daug laiko skirti pasiruoSimui,
studenty veiklos koordinavimui paskaity metu. Daugiausiai, net 67 proc. respondenty, pazyméjo,
jog daznai naudoja tokj déstymo metodg, kaip uzduociy atlikimas naudojant IT. Pati populiariausia
priemone, padedanti studentams rasti papildomus Saltinius, naujausius duomenis ir paprasciausiai
daug naudingy idéjy -internetas. Kaip matome i$ pateikty rezultaty, tokios technologijos
(kompiuteris, internetas) profesiniame kalbiniame mokyme(si) sékmingai taikomos daugumos KVK
uzsienio kalbos déstytojy. Pagrindinis §io metodo, technologijy ir darbo su jomis privalumas -
suteikiama aktuali ir SiuolaikiSka informacija, reikalinga kompetentingam ateities specialistui,
sudaromos galimybés dirbti individualiai ir grupése, kiekvienas studentas gali susikurti patogia
darbo aplinka, kuri nevarZys jo asmenings laisveés.

Teiginiais, pateiktais 1 lentel¢je, buvo siekiama nustatyti, kokie veiksniai daro jtaka uZsienio
kalbos déstytojui pasirenkant inovatyvius profesinés uzsienio kalbos déstymo metodus ir
technologijas. Atsakymai pateikti 1 lenteléje:
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1 Lentelé. Veiksniai, jtakojantys déstytojo inovatyviy metody ir technologiju naudojima kalbinio profesinio
mokymo(si) procese

Eil. Klausimai Atsakymai
nr. Retai Kartais DaZnai
1. | Studenty motyvacija mokytis 100
2. | Studenty imlumas 8 92
3. | Studenty aktyvumas 21 79
4. | Déstytojo motyvacija 8 92
5. | Materialiné kolegijos bazé 21 79
6. | Déstytojo kvalifikacija 4 12 84
7. | Déstytojo atsizvelgimas j studento poreikius 25 75
8. | Temos aktualumas 25 75
9. | Kalbinis lygis 12 88

Profesinés uzsienio kalbos déstytojams pasirenkant, kokj uzsienio kalbos déstymo metoda ar
technologijas taikyti, didziausig jtakg daro studenty motyvacija mokytis. Visi respondentai sutiko su
Siuo teiginiu - 100 proc., déstytojo motyvacija svarbi 92 proc. apklaustyjy, déstytojy kvalifikacija
jtakoja pasirinkimg 84 proc. respondenty. Gana daznai metody ir technologijy pasirinkimui turi
jtakos déstytojo atsizvelgimas j studento poreikius. Sj veiksnj nurodé didZioji dalis respondenty -75
proc., bei déstomas temos aktualumas inovatyviy metody bei technologijy pasirinkimg lemia 75
proc. apklaustyjy. Galima teigti, jog inovatyviy metody ir technologijy taikymas labai svarbus
dalykas mokymo(si) procese ir jo pasirinkimas bei naudojimas priklauso nuo paties déstytojo
pozitrio. Jei uzsienio kalbos déstytojai néra pakankamai kompetentingi inovatyviy technologijy
naudojimo procese, tai $is bitinas Siuolaikinés pamokos clementas gali buti pakankamai rimtas
Siuolaikiniam jaunimui, t.y. studentams, lengviau suvokti studijy turinj ir pasiekti aukstesniy studijy
rezultaty bei greiCiau parodyti pazangg kalbiniame profesiniame mokyme(si). Galima teigti, kad
inovatyviy metody ir technologijy jvairové yra biitina profesinés uzsienio kalbos studijy procesui ir
jo kokybei ir jy pasirinkimg bei naudojimg lemia daug veiksniy.

Profesinés uzsienio kalbos déstytojams pateiktas klausimas apie jy pozilr] |
inovatyvius metodus ir technologijas bei jy naudojimg profesiniame kalbiniame studenty
mokyme(si) (3 pav.). Visi respondentai (100 proc.) teigia, kad jie stengiasi modernizuoti profesinio
kalbinio mokymo(si) procesa, naudojant naujus, inovatyvius metodus bei technologijas. Maziau nei
pusé apklaustyjy déstytojy (42 proc.) pazyméjo, kad taiko inovatyvius metodus, skatinancius
studenty aktyvy dalyvavimg paskaitoje, didzioji dalis, t.y. 71 proc., stengiasi suderinti tradicinius ir
inovatyvius metodus bei uzsienio kalbos, ir 30 proc. mokymui(si) naudoja technologijas.
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4 pav. UzZsienio kalbos déstytoju poZiiiris j inovatyviy metody ir technologijy naudojima

Apklausos metu respondentai turéjo jvertinti pateiktus teiginius apie inovatyviy metody ir
technologijy teikiamg nauda studentams ir jy profesiniam kalbiniam mokymo(si) procesui. Savo
nuomong respondentai turéjo iSreiksti atsakydami ,,nesutinku®, ,,i§ dalies sutinku ir ,,sutinku®.
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Siekta iSsiaiskinti, koks uZsienio kalbos déstytojy pozidris j inovatyvius metodus ir technologijas
bei kokia jy daroma jtaka mokymo(si) procesui. Déstytojams buvo pateikti 6 teiginiai (2 lentelé).

2 lentelé. UZsienio kalbos déstytoju poZitiris i inovatyvius metodus ir technologijas, bei ju jtaka ugdymo procesui

Teiginiai Nesutin | I8 dalies | Sutinku
ku sutinku

1. Inovatyviy metody ir technologijy naudojimas profesinés uzsienio kalbos 20 30 50
studijy procese lengvina studenty pasiruoS$img profesinei veiklai

2. Inovatyviis metodai ir technologijos daro teigiamg jtakg profesinio 46 20 34
kalbinio mokymao(si) proceso organizavimui

3. Uzsienio kalbos Ziniy jsisavinimui nepakanka tradiciniy metody 17 37 46

4, Inovatyviy metody ir technologijy naudojimas motyvuoja studijoms 8 27 75

5. Metody ir technologijy jvairové leidzia teorinius dalykus susieti su - 21 79
praktiniais

6. Inovatyviy metody ir technologijy taikymas ugdo bendrasias ir - 29 71
specialigsias kompetencijas

ISanalizavus déstytojy pateiktus atsakymus paaiskéjo, kad dauguma (apie 80 proc. uzsienio
kalbos déstytojy), mano, jog inovatyviy metody ir technologijy naudojimas profesinés uZzsienio
kalbos studijy procese lengvina studenty pasiruo$§img profesinei veiklai, naujovés motyvuoja
studijoms — teigia 92 proc. respondenty, jog mokymo(si) procesas tampa lengviau organizuojamu,
pritaria daugiau nei pusé apklaustyjy — 54 proc. Su teiginiu, kad inovatyviy metody ir technologijy
taikymas ugdo bendrasias ir specialigsias kompetencijas 1§ dalies sutinka ir sutinka visi
respondentai; taip pat visi respondentai pritaré, kad metody ir technologijy jvairové leidzia teorinius
dalykus susieti su praktiniais, bei didzioji dauguma (83 proc.) sutinka, kad tradiciniais metodais
negalima apsiriboti ir profesiniame kalbiniame mokymo(si) procese turi buti naudojama plati
metody ir technologijy jvairové. Siuolaikiné studenty karta vadinama ,,skaitmenine karta®, kuriai
informacijos reikia tuoj pat ir ji turi buti pati naujausia. Tai labai svarbus uzdavinys, keliamas
uzsienio kalbos déstytojui, kuris turi prisitaikyti prie naujy studenty ir darbo rinkos keliamy
reikalavimy blisimam specialistui. Svarbiausia, kad buty tinkamai ir efektyviai ugdoma studenty
profesiné kalbiné kompetencija. Remiantis atliktu tyrimu ir gautais respondenty atsakymais, galime
teigti, kad tai jmanoma naudojantis inovatyviais metodais ir technologijomis, derinant juos su
tradiciniais metodais, kurie vis dar iSlieka aktuallis profesiniame kalbiniame mokymo(si) procese.

ISvados

1. Vykstant ugdymo proceso kaitai aukstajame moksle, déstytojas privalo nuolat keisti savo
vaidmenj: jis turi sudaryti galimybe studentams tinkamai pasiruoSti biisimai profesinei veiklai, t.y.
pasitelkti inovatyvius budus ir technologijas, kurios leisty padaryti paZzanga ir pasiekti teigiamy
studijy rezultaty. Naujoji ,,skaitmeniné karta“, kuri ateina j §vietimo institucijas, vercia dirbti kitaip.
Kitaip — tai prisitaikyti prie naujoviy, kompiuterinés technikos, skaitmeniniy mokymo priemoniy
panaudojimo mokymo(si) procese. Tyrimas parodé, kad KVK uzsienio kalby déstytojai savo darbe
taiko inovatyvius profesinio kalbinio pa(si)rengimo metodus ir technologijas. Mokant profesinés
uzsienio kalbos néra gery ar blogy metody, déstytojai stengiasi naudoti inovatyvius metodus, derinti
juos su tradiciniais metodais bei inovatyviomis technologijomis, kurios dazniausiai siejamos su
kompiuterio, multimedijos, interneto ir kity iSmaniyjy priemoniy naudojimu.

2. Inovatyviy metody ir technologijy naudojimg lemia daug mokymo(si) proceso veiksniy.
Pirmiausia, tai priklauso nuo studenty, kurie pageidauja patrauklaus ir jdomiai organizuoto
mokymo(si) proceso. Studenty pazanga ir tinkama profesiné kalbiné kompetencija gali buti pasiekti
esant teigiamai déstytojo ir studenty motyvacijai, aktyviai dalyvaujant tinkamo lygio Ziniy
pateikimo ir jsisavinimo procese, efektyviai ir jdomiai organizuojant paskaitas. Be to, uzsienio
kalbos déstytojo vaidmuo iSlieka svarbus, bet kintantis. Déstytojai randa jvairiausiy biudy, kaip
tinkamai motyvuoti studentus, suteikti jiems teoriniy ir praktiniy ziniy, kaip tinkamai parinkti
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metodus ir derinti juos su inovatyviomis technologijomis. Tradiciniai metodai, tokie kaip profesiniy
teksty skaitymas ir vertimas, dialogai, situacijy nagrin¢jimas derinami su inovatyviais metodais —
simuliacijomis, projektais, video medziagos demonstravimu, internete pateikty Saltiniy ir duomeny
paieska, kompiuteriy naudojimu paskaitoje. Mokomoji medziaga, jos naujumas ir aktualumas,
teoriniy ziniy ir praktikos siejimas, laikomi svarbiais veiksniais, kurie skatina uzsienio kalbos
déstytojus naudoti inovatyvius metodus ir technologijas profesinio kalbinio mokymo(si) procese.
déstytojams — ver€ia juos neiSvengiamai tobuléti ir taikyti inovatyvius metodus bei technologijas.
Sie metodai bei technologijos patobulina studijy procesa, daro jj jvairialypj ir nenuobody.
Technologijy raida keicia pozitirj ] mokymasi ir pasiruo$img profesinei veiklai. Studentas tampa
labiau motyvuotas biiti lyderiu darbo rinkoje, nes tai lemia palankig profesing ateitj. Darbdaviai
akcentuoja naujas kompetencijas, tarp kuriy minimos ne tik bendrosios ar profesinés kompetencijos,
bet ir akcentuojamas profesinis kalbinis pasiruoSimas. Kolegijose, kur naudojami inovatyvis
metodai ir technologijos, labai prasipleia mokymo(si) galimybés, studentai greiCiau padaro
pazangg ir pasiekia teigiamy rezultaty. Mokymo(si) medziaga pateikiama nenuobodziai, déstytojas
gali patobulinti déstymo procesa, kitaip organizuodamas mokomasias veiklas. Studentai pajaucia
studijavimo laisve, galédami priderinti mokymo(si) tempa ir aplinka pagal savo reikalavimus,
paskaitose simuliuojamos tikroviskos situacijos, kur lengvai galima pritaikyti Siandiening profesing
situacija atspindincCias teorines zinias. Apibendrinus tyrimo rezultatus, galima drgsiai teigti, jog
déstytojai teigiamai ziiiri ] inovatyvius metodus ir technologijas, stengiasi juos naudoti profesinio
kalbinio mokymo(si) procese.
Rekomendacijos

Manome, kad bty tikslinga rengti inovatyviy metody ir technologijy valdymo bei taikymo
profesinés uzsienio kalbos ugdymo procese kursus/mokymus, kurie uzsienio kalby déstytojams
padéty praplésti ugdymo metody teikiamas galimybes. Ne paslaptis, kad dalies déstytojy, ypac
vyresniosios kartos, informacing, technologiné¢ bei kompiuterinio rastingumo kompetencija yra
silpnai i§vystytos, neefektyviai vykdoma kvalifikacijos tobulinimo sistema. Sékmingas ir efektyvus
kursy/mokymy organizavimas padéty uzsienio kalbos déstytojams jvaldyti naujus igiidZius ir jveikti
is8tukius, susijusius su uzsienio kalby Siuolaikinio mokymo(si) metodais ir technologijomis ir jy
taikymu paskaitose.
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Linguistically responsive professional training: application of innovative methods and technologies
Summary

The article reveals the basic issues of the professional linguistic preparation, its relation with modern labour
market as well as requirements for the new multilingual specialists. Nowadays many employers are very demanding;
thus, they want to employ well educated and highly skilled specialists. It is important to note, that knowledge of foreign
language is compulsory. Due to the globalization the businesses expand, and specialists have to communicate with
overseas partners, that is a reason why future specialists have to be prepared appropriately. There is provided
information about foreign language learning/studying methods used by the teachers in the process of professional
linguistic preparation. Currently it is not enough to find relevant information, it is very important to know how to
provide it to the students, who are referred to as a digital generation. Due to that reason teachers have to improve own
qualification and competences. Besides that, many documents of the European Union, regulating the policy of foreign
languages, indicate that foreign language is very important for everybody, i.e. a teacher and a student as a future
specialist. It is possible to conclude, that innovative methods and technologies are like a compulsory challenge for the
foreign language teachers. Are they ready to face with the usage of modern technologies and methods, and do they cope
with this challenge successfully? The article reveals what aspects have to be considered by the teachers of foreign
language if they want to organize efficient process of the professional linguistic preparation. It is not enough to know
own study subject very well, the process of own qualification improvement and acquiring of new knowledge and
competences is integral part of the teacher’s work. Furthermore, the research has been carried out. The results indicated
that students motivate teachers to develop, and the usage of innovative methods and technology motivates students to
study harder. But the conclusion is that foreign language teachers have to be ready to change and modernize the process
of professional linguistic preparation. There are no “bad” or “good” learning/teaching methods. Traditional and
innovative have to be mixed and that should lead to positive progress and successful professional linguistic preparation.

Key words: professional linguistic preparation, professional foreign language, innovative methods and
technologies.
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